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Background

Introductory Economics (ECO621A) is a full-credit course off ered at the Grade 12 level. The major areas of study include fundamental 
economic theories, microeconomics, macroeconomics, and global economic concepts. Students will also move through the inquiry process 
by exploring an economics topic that is of interest to them. The renewal of ECO621A-Introductory Economics was based upon the need for 
an updated approach to economics that would refl ect current pedagogical theory and use a twenty-fi rst century lens. Economic decisions 
aff ect the day-to-day life of every person. It is therefore vital that senior high school students understand the basic principles and concepts 
of economics, as well as develop and acquire economic literacy so they can respond to the challenges of modern society.

Introduc  on
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Ra  onale

The importance of economics cannot be overstated. It is one of the oldest social science disciplines, and economic issues infl uence most 
aspects of our lives. Students have a great deal to gain by studying economics. The theories, concepts, and analysis students will be exposed 
to throughout this course will help them develop ideas and principles useful for examining and explaining real-world events and making 
predic  ons about economic behaviour.  

Introductory Economics introduces students to the fundamental principles and concepts of the fi eld. The overall objec  ve of the course is 
to provide students with the knowledge and skills needed to understand economic concepts and issues, and to prepare them for eff ec  ve 
decision-making, responsible ci  zenship, and cri  cal analysis. By becoming informed, students will gain the prerequisite knowledge and skills 
necessary to understand complex issues, so they are able to form opinions about the pressing issues of their  me. By examining the decisions 
made by both businesses and governments, students will be  er understand fundamental economic concepts. They will also make be  er de-
cisions as consumers, producers, savers, and investors.  

Economic issues are rooted in social, poli  cal, and environmental problems that require a great deal of a  en  on and have important 
consequences. Studying economics allows students to enter into a discussion about these important topics in an a  empt to analyse and 
be  er understand them. Understanding more about economics helps explain the atmosphere in which we live and the way people behave 
and are governed. Students begin to see Canada not just as an independent country, but also as a country that is interconnected with other 
na  ons throughout the world. By examining global links, students gain increased awareness that Canada is part of the world economy. 
Economic events should, therefore, be analysed from a local, regional, na  onal, and global perspec  ve. Economics can equip students to 
par  cipate more successfully in the increasingly knowledge-based and interdependent global economy. 
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Course Descrip  on
Economics is a broad area of study that covers several diff erent topics. This course has been organized thema  cally and examines fi ve major 
units. The fi ve units cover the major topics and concepts essen  al to understanding the fi eld. The list below details the fi ve units for 
Introductory Economics:

Unit 1: Introduc  on to Economics
Unit 2: Microeconomic Concepts
Unit 3: Macroeconomic Concepts
Unit 4: Global Economic Concepts 
Unit 5: Student Inquiry on Economic Issues 

The course is designed to grow in scope as students encounter each unit. The fi rst unit provides founda  onal informa  on and concepts 
related to economics. Microeconomics or “small economics” studies the interac  on of people and businesses within a market. It will help 
students understand how businesses make diffi  cult decisions, including what products to sell/produce, how much to produce, how to price 
the goods and services they sell/produce, and what wages to pay employees. Within the unit on microeconomics, students will build 
knowledge around concepts such as demand and supply, theory of the fi rm, market structures, and fi nancial planning. 
Macroeconomics or “large economics” covers large-scale economic concepts and issues. Microeconomics and macroeconomics are similar; 
however, they vary in terms of the scope of their analysis of economic behaviour. While a single business has employees, a na  on has a 
na  onal employment rate. While an individual business may produce a set of goods or services, a country produces a gross domes  c 
product. Therefore, when studying macroeconomics, students will deal with the performance, structure, behaviour, and decision-making of 
an economy as a whole. Within the unit on macroeconomics, students will build knowledge around concepts such as measuring economic 
ac  vity, money and fi nancial ins  tu  ons, monetary policy, and fi scal policy. Students will then move on to global economic concepts. 
Students will learn more about trade between countries and about the concept of globaliza  on. Throughout the course, students will move 
from looking at individuals and individual businesses, to an individual market, to the na  onal economy, and fi nally to the global market. 

Although each theme is treated separately, they are interconnected. Students will need to make connec  ons among the themes to see 
how individual needs and wants impact a world of limited resources. These connec  ons can be made by exploring local, regional, na  onal, 
and global economic events, and infusing them into the dialogue and discussions on the topics covered within these units. Throughout this 
course, students are expected to examine and refl ect on news stories related to economics. It is encouraged that students maintain a port-
folio of current events and journal entries related to these events. News stories are a valuable source of informa  on and can be used as a 
resource to meet outcomes and illustrate the importance of economics.

The fi nal unit allows students to research a topic related to economics by using inquiry-based research. A focus on developing and applying 
the processes of economic inquiry is integrated within the course to enable students to study economics through varied approaches and 
explore their own areas of interest. Students will begin this process at the beginning of the semester to receive the guidance and support 
necessary to move through the inquiry process. Topics can come from a variety of sources, including discussions related to the textbook or 
current events, or suggested topics provided in the Unit 5 breakdown.  



444SOCIAL STUDIES: INTRODUCTORY ECONOMICS ECO621A

Program Design and Components

The vision for the Prince Edward Island social studies curriculum is for it to enable and encourage students to examine issues, respond cri  -
cally and crea  vely, and make informed decisions as individuals and as ci  zens of Canada, in an increasingly interdependent world.

An eff ec  ve social studies curriculum prepares students to achieve all essen  al gradua  on learnings. In par  cular, social studies, more than 
any other curriculum area, is vital to developing ac  ve ci  zenship at all levels of study: local, na  onal, and global. Social studies embodies 
many more principles and areas of study than is o  en recognized. While most people tradi  onally think of geography and history as social 
studies, there are many other areas that are, by their nature, part of the realm of social studies. Civics, philosophy, ethics, law, economics, 
religion, governance, environmental studies, and many more subjects may form a part of any study of a region or the world. 

Purpose of Curriculum Guide
The general purpose of this curriculum guide is to advance social studies educa  on and social studies teaching and learning.

More specifi cally, this curriculum guide
• provides the specifi c curriculum outcomes educators need when making decisions around instruc  onal strategies, student learning, and 

assessment and evalua  on;
• informs educators, students, parents, and other members of the general public regarding the philosophy and scope of Introductory  

Economics ECO621A;
• promotes high quality learning and teaching for students enrolled in Introductory Economics ECO621A.

Aims of Social Studies
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Principles Underlying the Social Studies Curriculum

Empowering and eff ec  ve social studies is meaningful, signifi cant, challenging, ac  ve, integra  ve, and issues based.
• Meaningful social studies encourages students to learn through purposeful experiences designed around s  mula  ng ideas, social 

issues and themes, and discourages the memoriza  on of disconnected pieces of informa  on.
• Signifi cant social studies is student centred and age appropriate. Superfi cial coverage of topics is replaced by emphasis on the truly 

signifi cant events, concepts, and principles that students need to know and are able to apply in their lives.
• Challenging social studies requires that teachers model high expecta  ons for their students and themselves, promote a though  ul 

approach to inquiry, and demand well-reasoned arguments.
• Ac  ve social studies encourages students to assume increasing responsibility for managing their own learning. Explora  on, inves  ga-

 on, cri  cal and crea  ve thinking, problem solving, discussion and debate, decision making, and refl ec  on are essen  al elements of 
this principle. This ac  ve process of construc  ng meaning encourages lifelong learning.

• Integra  ve social studies crosses disciplinary borders to explore issues and events while using and reinforcing informa  onal, tech-
nological, and applica  on skills. This approach facilitates the study of the physical and cultural environment by making appropriate, 
meaningful, and evident connec  ons to the human disciplines, and to the concepts of  me, space, con  nuity, and change.

• Issues-based social studies considers the ethical dimensions of issues and addresses controversial topics. It encourages considera  on 
of opposing points of view, respect for well-supported posi  ons, sensi  vity to cultural similari  es and diff erences, and a commitment 
to social responsibility and ac  on.
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Essen  al Gradua  on Learnings
Essen  al Gradua  on Learnings are statements describing the knowledge, skills, and a   tudes expected of all students who graduate from 
high school. Profi ciency in the Essen  al Gradua  on Learnings will prepare students to con  nue to learn throughout their lives. These learn-
ings describe expecta  ons not in terms of individual school subjects but in terms of the knowledge, skills, and a   tudes developed through-
out the curriculum. They confi rm that students need to make connec  ons and develop abili  es across subject boundaries if they are to 
be ready to meet the shi  ing and ongoing demands of life, work, and study today and in the future. Essen  al Gradua  on Learnings are 
cross-curricular, and curriculum in all subject areas is focused to enable students to achieve these learnings. Essen  al Gradua  on Learnings, 
along with the Essen  al and Employability Skills, serve as a framework for the curriculum development process.

Specifi c Essen  al Gradua  on Learnings
Aesthe  c Expression: Graduates will be able to respond with cri  cal awareness to various forms of arts and be able to express themselves 
through the arts.

Ci  zenship: Graduates will be able to assess social, cultural, economic, and environmental interdependence in a local and global context.

Communica  on: Graduates will be able to use the listening, viewing, speaking, reading, and wri  ng modes of language(s), and mathema  cal 
and scien  fi c concepts and symbols, to think, learn, and communicate eff ec  vely.

Personal Development: Graduates will be able to con  nue to learn and to pursue an ac  ve, healthy lifestyle.

Problem Solving: Graduates will be able to use the strategies and processes needed to solve a wide variety of problems, including those 
requiring language, mathema  cal, and scien  fi c concepts.  

Technology Competency: Graduates will be able to use a variety of technologies, demonstrate an  understanding of technological applica-
 ons, and apply appropriate technologies for solving problems.
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Curriculum Outcomes
Curriculum outcomes are statements ar  cula  ng what students are expected to know and be able to do in par  cular subject areas. These out-
come statements also describe the knowledge, skills, and a   tudes students are expected to demonstrate at the end of certain key stages in 
their educa  on. These are based upon their cumula  ve learning experiences at each grade level in the entry-gradua  on con  nuum. Through 
the achievement of curriculum outcomes, students demonstrate the Essen  al Gradua  on Learnings.

Key-Stage Curriculum Outcomes are statements that iden  fy what students are expected to know and be able to do by the end of Grades 3, 
6, 9, and 12 as a result of their cumula  ve learning experience in a curriculum area.

General Curriculum Outcomes are statements that iden  fy what students are expected to know and be able to do upon comple  on of study 
in a curriculum area.

Specifi c Curriculum Outcomes are statements iden  fying what students are expected to know and be able to do at a par  cular grade level. 
The specifi c curriculum outcomes serve as a framework for students to achieve key stage and general curriculum outcomes.

Essen  al Gradua  on Learnings
(EGLs)

Key-Stage Curriculum Outcomes
(KSCOs)

at the end of Grades 3, 6, 9, and 12

General Curriculum
Outcomes

(GCOs)
broad subject expecta  ons

General Curriculum
Outcomes

(GCOs)
other subject areas

Specifi c Curriculum Outcomes
(SCOs)

for each grade level
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Prince Edward Island curricula is inclusive and is designed to help all students reach their poten  al through a wide variety of learning expe-
riences. The curricula seeks to provide equal en  tlements to learning opportuni  es for all students.

In recognizing and valuing the diversity of students, teachers must consider ways to
• provide a climate and design learning experiences to affi  rm the dignity and worth of all learners in the classroom community;
• redress educa  onal disadvantage - for example, as it relates to students living in poverty;
• model the use of inclusive language, a   tudes, and ac  ons suppor  ve of all learners;
• adapt classroom organiza  on, instruc  onal strategies, assessment strategies,  me, and learning resources to address students’ needs 

and build on their strengths by
 › providing opportuni  es for students to work in a variety of learning contexts, including mixed-ability groupings;
 › iden  fying and responding appropriately to diversity in students’ learning styles;
 › building upon students’ individual levels of knowledge, skills, and a   tudes;
 › designing learning and assessment tasks that correspond to diverse learning styles;
 › using students’ strengths and abili  es to mo  vate and support learning;
 › off ering mul  ple and varied avenues to learning;

• celebrate the accomplishments of learning tasks by students.

Mee  ng The Needs of All Students
Contexts for Learning and Teaching
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In a suppor  ve learning environment, all students receive equitable access to teachers’ assistance, resources, technology, and a range of 
roles in group ac  vi  es.  It is important that the curriculum refl ect the experiences and values of all students and that texts and other 
learning resources include and refl ect the interests, achievements, and perspec  ves of all students.

Teachers promote equity and inclusion in their classrooms when they
• ar  culate equally high expecta  ons for all students;
• provide equal opportunity for input and response from all students;
• model gender-fair and inclusive language, and respec  ul listening in all interac  ons with students;
• promote cri  cal thinking and challenge discrimina  on.

Inclusive educa  on is central to the achievement of high-quality educa  on for all learners and the development of more inclusive socie  es. 
Inclusion is s  ll thought of in some countries as an approach to serving children with disabili  es within general educa  onal se   ngs. 
Interna  onally, however, it is increasingly seen more broadly as a reform that supports and welcomes diversity amongst all learners.  
- UNESCO - Inclusive educa  on: The way of the future, 2008

Equity and Inclusive Educa  on

High school adolescent learners usually range in age from 15 to 19. While there may be some general characteris  cs of adolescent learners 
at the high school level, it is impera  ve that each high school learner be recognized as a unique individual. Within any group of students, a 
range of diff erences in rates and ways of learning, and in experiences and interests, are expected and respected. Unique quali  es should be 
celebrated and built upon.

Adolescence is a  me of increasing autonomy and self-discovery leading to iden  ty forma  on. There may s  ll be considerable 
diff erences in the characteris  cs of the entry-level high school adolescent and senior high school adolescent. Teachers will need to consider 
their students’ prior learning and experiences in order to meet the students’ needs and interests.

Nature of the High School Learner
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The high school learner

• is able to think abstractly and needs fewer concrete examples;

• is concerned about future educa  onal and voca  onal plans;

• is developing a consciousness of the broader local and global community;

• is less likely to accept the status quo in a  emp  ng to a  ain his/her objec  ves;

• asserts his/her own ideas about his/her learning;

• enjoys ques  oning;

• experiences internal and external mo  va  on;

• experiences a desire to take on leadership roles;

• has a deeper capacity for caring and sharing, and for the development of more in  mate rela  onships;

• looks for opportuni  es for self-expression;

• is more autonomous in his/her decision-making;

• needs to know his/her opinions are welcomed and can be expressed without fear of ridicule;

• needs to understand the purpose and relevance of instruc  onal ac  vi  es;

• seeks relevance and connec  on between life outside school and the curriculum;

• values sincere rela  onships with adults;

• strengthens motor skills and experiences a varying increase in body size and propor  on;

• wants to establish immediate and long-term goals.

The High School Learner

Senior high adolescents approach their world of diversity and complexity with both enthusiasm and trepida  on. They encounter clashes of 
values, personal confl icts, and social pressures in developing their sense of self. A high degree of students’ learning occurs in a social context. 
The opportunity for collabora  on promotes cri  cal thinking and problem solving, s  mulates curiosity and imagina  on, and improves adapt-
ability and analy  cal thinking. By providing students with a safe, inquiry-based learning environment, teachers can foster the skills of cri  cal 
analysis, group interac  on, and decision-making.

A viable goal for each individual student is to have an equitable opportunity to experience success as he/she works toward the achievement 
of intended outcomes and a personal best. Improving performance and realizing poten  al is more important than compe   on and 
comparisons to others. The adolescent learner has built a framework which includes tolerance and respect. In senior high, students will seek 
out ques  ons and develop answers which incorporate more sophis  cated refl ec  ve prac  ces.
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In order to engage in and maximize learning, all students need to see their social and cultural iden   es refl ected and affi  rmed in curriculum 
and classroom prac  ces. 

It is important to recognize that students in Prince Edward Island come from an increasingly wide range of diverse ethnic, racial, cultural, and 
social backgrounds than in the past. In addi  on, they communicate with the wider mul  cultural world through technology, media, travel, 
and family and business connec  ons in order to understand their own and others’ customs, histories, tradi  ons, values, beliefs, and ways of 
seeing and making sense of the world.

Through experien  al learning, interac  ons with peers from mul  cultural backgrounds, or reading, viewing, and discussing authen  c texts 
that refl ect diverse social and cultural voices, students from diff erent social and cultural backgrounds can come to understand each other’s 
perspec  ves, to realize that their own ways of seeing and knowing are not the only ones possible, and to probe the complexi  es of the ideas 
and issues they are examining.

Curriculum, classroom prac  ces, and learning resources should refl ect the diverse and mul  cultural nature of our society, examine issues 
of power and privilege, and challenge stereotypes and discrimina  on.

Valuing Social and Cultural Diversity

Suppor  ng English as an Addi  onal Language (EAL) Learners
Students from language backgrounds other than English add valuable language resources and experiences to the classroom.  The language, 
prior knowledge, and culture of EAL students should be valued, respected, and whenever possible, incorporated into the curriculum.  The 
diff erent linguis  c knowledge and experience of EAL students can be used to extend the understanding of linguis  c diversity of all students in 
the class.  

The learning environment and organiza  on of the classroom should affi  rm cultural values to support EAL students and provide opportuni  es 
for individual and group learning. While EAL students should work toward achievement of the same curriculum outcomes as other students, 
they may approach the outcomes diff erently and may at  mes be working with alternate learning resources at varied levels within a diff er-
ent  me frame than that of other students.  It is especially important for these students to have access to a range of learning experiences, 
including opportuni  es to use language for both formal and informal purposes.

Teachers may need to make explicit the ways in which diff erent forms, styles, and registers of English are used for many diff erent purposes.  It 
is par  cularly important that EAL students make connec  ons between their learning in English language arts and other curricular areas, and 
use learning contexts in other subjects to prac  se, reinforce, and extend their language skills.
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Teachers should adapt learning contexts to s  mulate and extend the learning of advanced learners, using the con  nuum of curriculum 
outcomes to plan challenging experiences.  In designing learning tasks, teachers should consider ways students can extend their knowledge 
bases, thinking processes, learning strategies, self-awareness, and insights.  

Advanced learners also need signifi cant opportuni  es to use the general curriculum outcomes framework to design their own learning expe-
riences, which they may undertake individually or with community partners.  Project-based learning is one example of this type of opportu-
nity.

Advanced learners need experiences working in a variety of grouping arrangements, including partnering, mixed-ability and similar-
ability coopera  ve learning groups, and interest groups. 

Advanced Learners

One of the greatest challenges to teachers is engaging students who feel alienated from learning—students who lack confi dence in them-
selves as learners and have a poten  al that has not yet been realized. 

These students need essen  ally the same opportuni  es as their peers. Specifi cally,
• engagement in authen  c and worthwhile communica  on situa  ons;
•  me to construct meaning, connect, collaborate, and communicate with each other;
• the opportunity to form essen  al links between the world of text and their own world;
• developing a sense of ownership of learning and assessment tasks. 

They need addi  onal experiences as well—experiences designed to engage them personally and meaningfully, to make their learning pursuits 
relevant. They need substan  al support in reading and wri  ng. They need posi  ve and mo  va  onal feedback. They need all of these experi-
ences within purposeful and interac  ve learning contexts.

Ul  mately, the curriculum should prepare students for life a  er high school.

Preparing students means engaging them with resources and with people from whom they can learn more about themselves and their world. 
Many students feel insecure about their own general knowledge and are reluctant to take part in class discussions, deferring to their peers 
who seem more competent.

Engaging All Students



131313SOCIAL STUDIES: INTRODUCTORY ECONOMICS ECO621A

Through the curriculum, each student must fi nd his/her own voice.  The learning environment must be structured in such a way that all 
students, alongside their peers, develop confi dence and gain access to informa  on and to communi  es—locally and globally.

The greatest challenge in engaging learners is fi nding an appropriate balance between suppor  ng their needs by structuring opportuni  es 
for them to experience success in their individual learning and challenging them to grow as learners.  Teachers need to have high expecta-
 ons for all students and to clearly ar  culate these expecta  ons.

Diff eren  ated instruc  on is a teaching philosophy based on the premise that teachers should adapt instruc  on to student diff erences. 
Rather than marching students through the curriculum lockstep, teachers should modify their instruc  on to meet students’ varying 
readiness levels, learning preferences, and interests.  Therefore, the teacher proac  vely plans a variety of ways to ‘get it’ and express 
learning. - Carol Ann Tomlinson.

Curriculum is designed and implemented to provide opportuni  es for all according to student abili  es, needs, and interests. Teachers 
must be aware and responsive to the diverse range of learners in their classes.  Diff eren  ated instruc  on is a useful tool in addressing this 
diversity. 

Diff eren  ated instruc  on responds to diff erent readiness levels, abili  es, and learning profi les of students. It involves ac  vely planning for 
student diff erences in terms of the core concepts and skills being taught, the process by which the content is delivered, the resources 
used, and the products that students create. The learning environment is tailored to the individual needs of the student. 

Teachers con  nuously make decisions about selec  ng teaching strategies and structuring learning ac  vi  es to provide all students with a 
safe place to grow and succeed in a dynamic and personalized space.

Based on the SCOs, the content can be described as the knowledge, skills, and a   tudes we want students to develop.  Diff eren  a  ng 
content requires teachers to pre-assess students.  This will iden  fy students who require prerequisite instruc  on, as well as those who have 
already mastered the concept and may, therefore, move past the instruc  on and proceed to apply the concepts to problem solving.  Another 
way to diff eren  ate content is to permit an able student to accelerate his/her rate of progress.  He/she can work independently on projects 
to more deeply explore topics under considera  on.

Diff eren  a  ng by Content

Diff eren  a  ng Instruc  on
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Teachers should consider the following examples of diff eren  a  ng by content:
• Using reading materials such as novels, web sites, and other reference materials at varying reading levels.
• Presen  ng ideas through auditory, visual, and tac  le means.
• Mee  ng with small groups to re-teach an idea or skill, or to extend the thinking or skills when necessary.

Diff eren  a  ng the process means varying learning ac  vi  es or strategies to provide appropriate methods for students to explore and make 
sense of the concepts. A teacher might assign all students the same product (for example, giving a presenta  on) but the process students use 
to create the presenta  on may diff er. 

Some students could work in groups and peer cri  que while others meet with the teacher alone. The same assessment criteria can be used 
for all students. 

Teachers should consider fl exible groupings of students such as whole class, small group, or individual instruc  on. Students can be grouped 
according to their learning styles, readiness levels, interest areas, and the requirements of the content or ac  vity presented. Groups should 
be formed for specifi c purposes, be fl exible in composi  on, and short-term in dura  on.

Teachers should consider the following examples of diff eren  a  ng by process:
• Using ac  vi  es in which all learners work with the same learning outcomes, but proceed with diff erent levels of support, challenge, or 

complexity.
• Providing ac  vi  es and resources that encourage students to further explore a topic of par  cular interest to them.
• Providing students with ac  vi  es that contain work common to the whole class, and that address individual needs and interests of learn-

ers.
• Off ering hands-on ac  vi  es or other supports for students who need them.
• Varying the length of  me a student may take to complete a task in order to provide addi  onal support or to encourage an advanced 

learner to pursue a topic in greater depth.

Diff eren  a  ng the Process
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Diff eren  a  ng the product means varying the complexity and/or type of product that students create to demonstrate learning outcomes. 
Teachers provide a variety of opportuni  es for students to demonstrate and show evidence of what they have learned. When students have 
a choice in what the end product can be, they become more engaged in the ac  vity.

Teachers should consider the following examples of diff eren  a  ng by product:
• Giving students op  ons of how to express their learning (e.g., create an online presenta  on, write a le  er, or develop a mural). 
• Using rubrics that match and extend students’ varied skill levels.
• Allowing students to work alone or in small groups on their products.
• Encouraging students to create their own product assignments as long as the assignments contain required elements.

Allowing students to choose how they demonstrate their understanding is a powerful way to engage students. It is important to off er  
students learning ac  vi  es that are appropriate to their learning needs, readiness, and interests.

Diff eren  a  ng the Product

The learning environment includes the physical and aff ec  ve tone or atmosphere in which teaching and learning take place, and can include 
the noise level in the room, whether student ac  vi  es are sta  c or mobile, and how the room is furnished and arranged. 

Classrooms may include tables of diff erent shapes and sizes, spots for quiet individual work, and areas for collabora  on. Teachers can 
divide the classroom into sec  ons, create learning centres, or have students work independently or in groups. The structure should allow 
students to move from whole group, to small group, pairs, and individual learning experiences, and suppor  ng a variety of ways to engage in 
learning. Teachers should be sensi  ve and alert to ways in which the classroom environment supports their ability to interact with students.

Teachers should consider the following examples of diff eren  a  ng the learning environment:
• Ensure that there are places in the room for students to work quietly and without distrac  on, as well as places that invite student  

collabora  on.
• Provide materials that refl ect diversity of student background, interests, and abili  es.
• Establish clear guidelines for independent work that matches individual needs.
• Develop rou  nes that allow students to get help when teachers are with other students and cannot provide immediate help.

Diff eren  a  ng the Learning Environment
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Inquiry-Based learning (IBL) allows students to explore, inves  gate, and construct new meaning from prior knowledge and from new 
informa  on that is retrieved from other sources. It is not linear in nature, but promotes a con  nual looping back and forth throughout the 
process as students gather and process new informa  on, redirect their inquiries, and con  nue through the process. Inquiry into a global 
issue will require students to prac  ce and refi ne their cri  cal and crea  ve-thinking skills.  Inquiry and research are o  en used interchange-
ably within an educa  onal context. While research o  en becomes the end-result of an inquiry process, it is the process itself — working with 
acquired informa  on and reformula  ng it into newly-constructed meaning — that is emphasized in this course. 

In order for students of ECO621A to become fully engaged in the inquiry process, they will need to draw upon their prior knowledge, conduct 
preliminary research to help them defi ne the direc  on of their inquiry, and ask many ques  ons. Classroom discussions about specifi c eco-
nomic issues may help them to decide where their inquiry will lead them. Current events portrayed in the media may be catalysts for student 
inquiry, as may informa  on from other sources. A research plan will ensure that students know what is expected of them and will provide a 
means of keeping track of progress throughout the inquiry unit. At the beginning of the semester, teachers should introduce the inquiry pro-
cess and provide each student with their Student Guide to the Inquiry Process. This guide provides mini lessons for each stage of the inquiry 
process and guided prac  ce that models the expecta  on for students. 

Inquiry-Based Learning

Independent inquiry involves certain process skills (learned abili  es), habits of mind (acquired a   tudes), and responsibili  es related to 
interac  on with new informa  on. Independent thinkers will prac  ce mul  ple strategies to maneuver through an inquiry process. A typical 
inquiry process may follow three stages — Beginning Inquiry, Ongoing Inquiry, and Concluding Inquiry — each stage associated with specif-
ic skills and corresponding to sequen  al phases within the inquiry model used in this document. Note that there may be some overlap of 
phases. 

Beginning Inquiry Stage (Planning and Retrieving)
• using prior and background knowledge as base for new inquiry
• developing and refi ning a range of inquiry ques  ons
• fi nding, evalua  ng, and selec  ng appropriate sources in a range of formats (e.g., textual, digital, visual, other media) to pursue inquiry

Inquiry Stages and Skills
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Ongoing Inquiry Stage (Retrieving and Processing)
• evalua  ng informa  on for accuracy, validity, appropriateness, relevance, and context
• interpre  ng and contextualizing informa  on from diff erent sources by iden  fying main ideas and suppor  ng evidence, confl ic  ng ideas, 

bias, and points of view
• using technology to access and organize informa  on
• collabora  ng with others to exchange new ideas and develop new understandings

Concluding Inquiry Stage (Crea  ng, Sharing, and Evalua  ng)
• using wri  ng, media and visual literacy, and technology skills to create a product that expresses new understandings
• using communica  on skills to share new understandings in a way that others can access, view, and use
• using informa  on and technology ethically and responsibly by documen  ng sources accurately, avoiding plagiarism, and respec  ng the 

rules of intellectual property

Adapted from Standards for the 21st-Century Learner

Guided inquiry draws upon the exper  se of teachers and teacher-librarians in direc  ng students to fi nd a variety of sources to address an 
inquiry, solve a problem, or increase understanding of an issue.  This type of ongoing mentoring of students requires careful planning and 
ongoing assessment. However, the rewards of a guided inquiry approach are many. Students are more engaged when they are grappling 
with a ques  on of their own making, and they develop more competencies as they work through the process of fi nding relevant informa-
 on, evalua  ng that informa  on, and analysing their fi ndings.  The guided inquiry approach in ECO621A takes students through stages of an 

inquiry a step at a  me. Students will learn how to navigate each stage by fi rst following a teacher-led model of the step, and then applying 
the skills learned in this stage to their own inquiry project. The Student Guide to the Inquiry Process provides an easy stage-by-stage way to 
assess student progress during the inquiry as well as in the fi nal stage when they present their end products.

Guided Inquiry
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Students grow as independent inquirers and cri  cal thinkers by developing and refi ning learned inquiry skills, and by prac  sing posi  ve dis-
posi  ons that support their inquiry. Habits of mind for inquiry are the a   tudes or disposi  ons that allow a person to set aside personal bias 
or self-limi  ng beliefs that may interfere with the ability to reach newer levels of understanding. To achieve deeper understanding in any 
inquiry, students need to prac  ce being

1. open-minded (willing to consider evidence that may oppose their own views);
2. fair-minded (willing to consider others’ viewpoints);
3. independent-minded (willing to stand up for fi rmly held beliefs);
4. cri  cal thinkers (willing and able to ques  on for clarity and validity. 

Addi  onal habits of mind that lead to a successful inquiry include persistence, adaptability, and the ability to collaborate. These habits of 
mind enable a student to deal with common obstacles that arise during an inquiry process. Persistence in pursuing informa  on, despite chal-
lenges, will ensure a broad range of informa  on on which to base new meaning. Adaptability allows a student to deal with possible changes 
related to focus ques  ons, resources, or strategies. A willingness and ability to collaborate with others will enrich the inquiry process and 
lead to a broader and deeper understanding of new informa  on for all involved. 

Adapted from Ac  ve Ci  zenship: Student Ac  on Projects (2004) and Standards for the 21st-Century Learner, (2007), AASL.

Habits of Mind for Inquiry

Community based learning programs encourage the expansion of learning opportuni  es for primary, elementary, intermediate, and senior 
high school students by bringing the community into the school and by placing students in the community as part of their studies.

Community-based learning is a partnership involving the student, family, school, and community, with each of the partners sharing responsi-
bility for the student’s learning experiences.

Students benefi t from the exper  se, talent, and resources of community based service organiza  ons, agencies, businesses, industry, ci  zen 
groups, entrepreneurs, and parents/guardians. They also gain opportuni  es to apply and enhance in real-life contexts the knowledge, skills, 
and a   tudes acquired through their work in the school.

Community-based learning enhances students’ personal development, their sense of belonging in their community, and their understand-
ing of community roles and responsibili  es.

Community-Based Learning  
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Community-based experiences improve students’ understanding of employment requirements and the links between their future plans and 
the knowledge, skills, and a   tudes they are acquiring in school.  Encouraging the local community and businesses to become involved in the 
classroom helps to extend the learning beyond the classroom walls and provides relevance to the classroom experience.

Students in the 21st century must be skilled consumers of informa  on, cri  cal readers, writers and creators, and be cri  cally aware of the 
world in which they live. Teachers have a major responsibility to develop and support each individual student’s capacity to achieve these 
key understandings. A person’s ability to communicate with others and to manipulate texts is in  mately linked with the quality of his/her 
life. Without a solid founda  on in literacy, even the ability to ar  culate thoughts and ideas becomes compromised.

The range of literacies required for success in the 21st century, include, but are not limited to:
• Ar  s  c and Crea  ve Literacy
• Eco-Literacy
• Physical Fitness and Health Literacy
• Globaliza  on and Mul  -Cultural Literacy
• Social and Emo  onal Literacy
• Technology and Mul  -Media Literacy
• Financial Literacy
• Numeracy
• Cri  cal Literacy and Problem Solving
• Self Literacy
• Career Literacy
• Informa  on Literacy
• Communica  on and Collabora  on Literacy 

21st Century Learning
A 21st century curriculum incorporates learning and innova  on skills, literacy, and life and career skills. These three areas are 
addressed in the context of academic subjects and across interdisciplinary themes. Eff ec  ve 21st century instruc  on employs methods that 
integrate innova  ve and research-driven teaching strategies, modern learning technologies, and real-world resources and 
contexts.

Literacy
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Crea  vity and Innova  on
• Developing, implemen  ng, and communica  ng new ideas to others
• Being open and responsive to new and diverse perspec  ves

Cri  cal Thinking and Problem Solving 
• Understanding the interconnec  ons among systems
• Iden  fying and asking signifi cant ques  ons that clarify various points of view and lead to be  er solu  ons

Communica  on and Collabora  on
• Demonstra  ng ability to work eff ec  vely with diverse teams
• Assuming shared responsibility for collabora  ve work

Flexibility & Adaptability
• Ability to adapt to change; to con  nue to func  on in a variety of situa  ons

Ini  a  ve & Self-Direc  on
• Working without supervision, comple  ng tasks that are not necessarily assigned but are required to be completed

Social & Cross-Cultural Skills
• The ability to work well with others, being cognizant of cultural mores and diff erences

Produc  vity & Accountability
• Comple  ng work assigned in the  me required, to the skill level required, and taking responsibility for your own ac  ons and work

Leadership & Responsibility
• Being able to enlist the aid of others in comple  on of a task, and being dependable enough to complete that task

Learning and Innova  on Skills

Life and Career Skills
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The acquisi  on of these literacies and skills is important across curriculum areas and should be integrated into teaching, learning, and 
assessment strategies. Opportuni  es within the curriculum for integra  on of these skills exist and should be planned with rich, engaging, 
experien  al ac  vi  es that support gradual release of responsibility.

Research on thinking and behaviour reveals some iden  fi able characteris  cs of eff ec  ve thinkers.  It is not necessarily scien  sts, ar  sts, 
mathema  cians, or the wealthy who demonstrate these behaviours – they can be found in people in all walks of life.  

The following list of habits of mind outlines the common behaviours indica  ve of the effi  cient, eff ec  ve problem solver.  They can be 
included in project outcomes and assessed through self-refl ec  on, journals, discussions, and rubrics.  

• Persis  ng

• Managing Impulsivity

• Listening to Others with Understanding and Empathy

• Thinking Flexibly

• Thinking About Our Thinking (Metacogni  on)

• Striving for Accuracy and Precision

• Ques  oning and Posing Problems

• Applying Past Knowledge to New Situa  ons

• Thinking and Communica  ng with Clarity and Precision

• Gathering Data Through All Senses

• Crea  ng, Imagining, and Innova  ng

• Responding with Wonderment and Awe

• Taking Responsible Risks

• Finding Humour

• Thinking Independently

• Remaining Open to Con  nuous Learning

Habits of Mind
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The overall goal of Educa  on for Sustainable Development (ESD) is to integrate the knowledge, skills, values, and perspec  ves of sustainable 
development into all aspects of educa  on and learning.

ESD is based on ideals and principles such as intergenera  onal equity, social tolerance, human rights, gender equity, health, poverty allevia-
 on, environmental preserva  on and restora  on, natural resource conserva  on, as well as just and peaceable socie  es.

It is a complex and evolving concept that requires learners to analyse the key themes from social, cultural, environmental, and economic 
perspec  ves, and understand how these factors are interrelated and interdependent.

ESD is not teaching about sustainable development.  Rather, ESD involves teaching for sustainable development – helping students 
develop skills, a   tudes, and perspec  ves to meet their present needs without compromising the ability of future genera  ons to meet 
their needs. 

With this in mind, it is important all teachers make an eff ort to incorporate ESD themes into their subject areas. One tool that can be used is 
the searchable on-line database Resources for Rethinking, found at: h  p://r4r.ca/en. 

It provides teachers with access to materials that integrate ecological, social, and economic spheres through ac  ve, relevant, inter-
disciplinary learning.

Educa  on for Sustainable Development

Students and teachers need to feel safe, both physically and emo  onally, in the school se   ng.  In a learning environment where coopera  ve, 
ac  ve, and collabora  ve teaching strategies are u  lized, students must become knowledgeable of their role in enabling a safe environment to 
exist.

Being empowered to take ownership for their safety and that of their peers is an essen  al component of classroom learning.  Teachers can 
provide students with the knowledge required to prevent unnecessary risks in their learning environment.  By being educated about the 
risk factors involved in the classroom se   ng, students can become ac  ve par  cipants in the ownership of their own safety.  In all learning 
situa  ons, the teacher needs to encourage a posi  ve, responsible student a   tude toward safety.

Safety
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While physical safety is of utmost importance in the learning environment, emo  onal safety is equally important.  Students need to know 
what cons  tutes acceptable and unacceptable behavior, and should be encouraged to be ac  ve learners without being in  midated by 
others or engaging in in  mida  ng behavior themselves.

Risk is involved in everything a person does. To minimize risk, students must become conscious par  cipants in ensuring a healthy, safe 
learning environment and must avoid complacent a   tudes with regards to safety.

Parents and guardians play a fundamental role in the educa  onal focus of the students. Although parents and guardians may or may not 
necessarily feel comfortable to help in specifi c subject learning with their children, their role is a vital link in the development of the students.

It is most important that parents and guardians understand and support school policies. Parents and guardians are an essen  al component 
in the facilita  on of the learning of student responsibility in such areas as a  endance, safe school policies, and goal se   ng. Schools need 
parents and guardians to share in their children’s successes.

Teachers should invite opportuni  es for parents and guardians to discuss these ma  ers. Frequent parent-teacher conferences are encouraged 
via telecommunica  ons and/or school-based mee  ngs. Involvement in school councils, home and school associa  ons, and/or other school-
based organiza  ons enable parents and guardians to play an ac  ve role in the educa  onal development of their child.

Parents and guardians may become ac  vely involved as guest speakers in the classroom for students to understand the community in which 
they live or as spokespeople on par  cular occupa  ons.

Role of Parents and Guardians

Student learning improves when homework serves a clear purpose and is matched to both the skills of each individual student and to the 
curriculum being taught in class.

Homework provides an eff ec  ve means to model classroom prac  ce. This might involve seeking community input, construc  ng a model, 
having a group discussion to prepare a presenta  on, or answering ques  ons for assessment purposes.

Homework is an essen  al component of a program as it extends the opportunity to think and refl ect on ideas inves  gated during class  me. 
Meaningful homework experiences can allow the students to learn self-discipline and team responsibility while acquiring a sense of self-
worth. Teachers use their professional judgment to assign homework as a means of explora  on, reinforcement, assessment, and/or further 
inves  ga  on.

Homework
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Homework is another channel for parents and guardians to be involved. It is a tool for parents and guardians to understand the focus of 
their child’s educa  on in a specifi c subject area. In some cases, it provides the opportunity for parents and guardians to become ac  vely 
involved in the educa  on process.

Specifi c Curriculum Outcomes state the intended outcomes of instruc  on, and iden  fy what students are expected to know and be able to 
do within a par  cular grade and subject area of study.  

The learning expected of students in PEI is defi ned by SCOs for each area of study within each grade. As PEI students achieve the grade and 
subject-specifi c outcomes iden  fi ed in curricula, they will deepen their understanding of each area of study as a living fi eld of knowledge.  
All SCOs within a grade and subject area of study are compulsory.

SCOs provide the goals or targets of instruc  on in terms of measurable or observable student performance. SCOs provide a focus for 
instruc  on and provide a basis for the assessment of student achievement.  SCOs are observable, assessable, and supported by achievement 
indicators that help to defi ne the breadth and depth of the outcome.  The outcome of learning described in each SCO provides the basis 
for selec  ng learning and teaching strategies.  SCOs contribute to the achievement of the KSCOs and provide a con  nuum of learning from 
entry through Grade 12.  In short, SCOs describe the intended outcomes of instruc  on in performance terms without restric  ng the means 
of achieving them.

Although schools have the responsibility to ensure that all SCOs in a curriculum document are met, schools have fl exibility in determining 
how the delivery of instruc  on and assessment for, as, and of learning can best take place.  Instruc  on, assessment, evalua  on, and 
repor  ng with respect to these SCOs are dependent on the professional judgment and experience of teachers, guided by provincial and/or 
board policy.

Outcomes and Achievements
Specifi c Curriculum Outcomes (SCOs)

Achievement Indicators
Achievement indicators, taken together as a set, defi ne the specifi c level of a   tudes demonstrated, skills applied, or knowledge 
acquired by the student in rela  on to the corresponding SCO. 

The set of achievement indicators provided for an SCO
• provides the intent (depth and breadth) of the outcome;
• tells the story, or creates a picture, of the outcome;
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• defi nes the level and types of knowledge intended by the outcome;
• is not a mandatory checklist, priori  zed list of instruc  onal ac  vi  es, or prescribed assessment items.

When teachers are planning for instruc  on, they must be aware of the set of achievement indicators in order to fully understand the 
breadth and depth of the outcome.  Based on their resul  ng understanding of the outcome, teachers may add to the exis  ng achievement 
indicators to support the intent of the outcome and to be responsive to their students’ interests, lives, and prior learning.  It is important to 
note that if addi  onal achievement indicators are developed or if given achievement indicators are subs  tuted, they must be refl ec  ve of 
and consistent with the breadth and depth that is defi ned by the given achievement indicators.  

Teachers determine which achievement indicators are most relevant at a par  cular  me (e.g., developmental stage,  me of the year, rele-
vant circumstance) by analysing the needs and interests of the student – what s/he already knows, understands, and is able to do.  Lists of 
achievement indicators will begin with the phrase, “Students who have achieved this outcome should be able to…”

In order to fully understand an SCO, it is important to understand how the learning is representa  ve of both the Knowledge and Cogni  ve 
Process Dimensions.  

The Knowledge Dimension classifi es four types of knowledge learners may be expected to acquire or construct, ranging from 
concrete to abstract. 

Factual
The basic elements students must know to be acquainted with a discipline or solve problems:
• knowledge of terminology (e.g., technical vocabulary)
• knowledge of specifi c details and elements (e.g., major natural resources)

Conceptual
The interrela  onship among the basic elements within a larger structure that enables them to func  on together:
• knowledge of classifi ca  ons and categories (e.g., periods of geological  me)
• knowledge of principles and generaliza  ons (e.g., Pythagorean theorem)
• knowledge of theories, models, and structures (e.g., structure of government)

Working With Curriculum Outcomes
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Procedural
How to do something, methods of inquiry, and criteria for using skills algorithms, techniques, and methods:
• knowledge of subject-specifi c skills and algorithms (e.g., skills used in pain  ng with watercolors)
• knowledge of subject-specifi c techniques and methods (e.g., interviewing techniques)
• knowledge of criteria for determining when to use appropriate procedures (e.g., criteria used to judge the feasibility of using a par  cular 

method to es  mate business costs)

Metacogni  ve
Knowledge of cogni  on in general as well as awareness and knowledge of one’s own cogni  on:
• strategic knowledge (e.g., knowledge of outlining as a means of capturing the structure of a unit of subject ma  er in a textbook)
• knowledge about cogni  ve tasks, including appropriate contextual and condi  onal knowledge (e.g., knowledge of the cogni  ve   

demands of diff erent tasks)
• self-knowledge (e.g., awareness of one’s own knowledge level)

Remember
Retrieve relevant knowledge from long-term memory.

The Cogni  ve Process Dimension represents a con  nuum of increasing cogni  ve complexity, from lower order thinking skills to higher order 
thinking skills.  The verb that begins an SCO represents the cogni  ve process dimension.

Understand
Construct meaning from instruc  onal messages, including oral, wri  en, and graphic communica  on.

• Associate…
• Classify…
• Compare…
• Compute…

• Defend…
• Dis  nguish…
• Explain…
• Infer…

• Interpret…
• Paraphrase…
• Characterize…
• Summarize…

• Defi ne…
• Describe…
• Iden  fy…

• Label…
• Name…
• Quote…

• Recall…
• Recognize…
• Repeat…
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• Prepare…
• Produce…
• Use…

Apply
Carry out or use a procedure in a given situa  on.

• Illustrate…
• Implement…
• Perform…
• Prac  ce…

• Apply…
• Demonstrate…
• Drama  ze…
• Execute…

• Infer…
• Organize…
• Relate…

Analyse
Break material into cons  tuent parts and determine how parts relate to one another and to an overall structure or purpose.

• Diagnose…
• Diff eren  ate…
• Dis  nguish…
• Examine…

• Analyse…
• A  ribute…
• Categorize…
• Correlate…

• Evaluate…
• Jus  fy…
• Predict…
• Rank…

Evaluate
Make judgments based on criteria and standards.

• Conclude…
• Cri  que…
• Defend…
• Es  mate…

• Appraise…
• Argue…
• Assess…
• Check…

• Invent…
• Plan…
• Produce…

Create
Put elements together to form a coherent or func  onal whole; reorganize elements into a new pa  ern or structure.

• Develop…
• Generate…
• Improvise…

• Compose…
• Construct…
• Create…
• Design…
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Learning theory research clearly indicates that teachers need to employ a wide variety of instruc  onal strategies to address the learning 
styles of all learners.  Moreover, the nature of certain content or processes can only be taught eff ec  vely if specifi c instruc  onal strategies 
are employed. In order to achieve this objec  ve, students must have an opportunity to coopera  vely brainstorm, discuss, evaluate informa-
 on, and make informed decisions. Students o  en point to experien  al ac  vi  es as the best part of a program as they have the chance to 

work coopera  vely and be ac  vely involved in the learning process.

Teachers are ul  mately responsible for determining the best teaching methods for their students, the best way of grouping them, and the 
best way to present material to make it relevant and interes  ng. Exemplary teachers use a variety of instruc  onal strategies and have the 
fl exibility to call upon several diff erent strategies both within one period and during a unit of study. Adolescent learners need a balance 
between prac  cal work, listening, discussing, and problem-solving.

Teaching Strategies

Indirect instruc  on involves inquiry, induc  on, 
problem-solving, decision-making, and discovery. It 
is mainly student-centred and is used to generate 
alterna  ves and solve problems. The teacher acts as 
facilitator, supporter, and resource person, while the 
student is highly involved observing, inves  ga  ng, 
inferring informa  on from data, or forming hypo-
theses.

Interac  ve instruc  on relies heavily on discussion 
and sharing among par  cipants. For the teacher, it 
involves management and organiza  onal skills to set 
up the ac  vi  es which may involve a variety of group 
structures. The teacher must observe the students 
in ac  on and have good record keeping methods. 
The students will learn from peers and the teacher 
through interac  ons with both.

Independent study includes the range of instruc  onal 
strategies which are intended to develop individual 
student ini  a  ve, self reliance, self-improvement, and 
responsibility for self-learning.

Direct instruc  on is highly teacher-directed 
consis  ng of lectures, explicit teaching, and 
demonstra  ons. It is eff ec  ve for providing 
informa  on and developing step-by-step skills.
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The terms assessment and evalua  on are o  en used interchangeably, which is incorrect. Although they are inherently connected, each term 
refers to a diff erent stage of the overall evalua  ve process.

Assessment and evalua  on are integral components of the teaching-learning cycle. 

Eff ec  vely planned assessment and evalua  on promotes learning, builds confi dence, and develops students’ understanding of themselves as 
learners. Eff ec  vely planned assessment and evalua  on also improves and guides future instruc  on and learning.

Assessment and evalua  on are con  nuous ac  vi  es that are planned for and derived from SCOs and are consistent with the instruc  onal 
learning strategies. The depth and breadth of each SCO, as defi ned by the achievement indicators, informs teachers of the skills, processes, 
and understandings that should be assessed. 

Eff ec  ve and authen  c assessment and evalua  on involves
• designing performance tasks that align with specifi c curriculum outcomes;
• including students in determining how their learning will be demonstrated;
• planning for the three phases of assessment (for, as, and of) and evalua  on.

Assessment and Evalua  on

Assessments need to be refl ec  ve of the cogni  ve processes and level(s) of knowledge indicated by the outcome. An authen  c assessment 
will only collect data at the level for which it is designed.

Assessment is the act of gathering informa  on on an ongoing basis in order to understand individual student’s learning and needs. It is the 
journey of his or her learning. 

Eff ec  ve assessment improves the quality of learning and teaching. It can help teachers to monitor and focus their instruc  on, help students 
to become self-refl ec  ve, and to make them feel in control of their own learning. When students are given opportuni  es to demonstrate 
what they know and what they can do with that knowledge, op  mal performance can be realized.

Assessment
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Assessment has three interrelated purposes:
1. Assessment for learning to guide and inform instruc  on.
2. Assessment as learning to involve students in self-assessment and se   ng goals for their own learning.
3. Assessment of learning to make judgments about student performance in rela  on to curriculum outcomes.

Even though each of the three purposes of assessment requires a diff erent role and planning for teachers, the informa  on gathered through 
any one purpose is benefi cial and contributes to an overall picture of an individual student’s achievement.

All assessment prac  ces should respect the needs of diverse learners in classrooms and should respect and appreciate learners’ 
cultural diversity. Teachers should provide students with a variety of ways to demonstrate through an ongoing basis what they know and are 
able to do with many diff erent types of assessments over  me. Valuable informa  on about students can be gained through conversa  ons, 
observa  ons, and products. A balance among these three sources ensures reliable and valid assessment of student learning.

Eff ec  ve Assessment Strategies
• are explicit and communicated to students and parents so students know the expecta  ons and criteria to be used to determine the level 

of achievement;
• must be valid in that they measure what they intend to measure;
• must be reliable in that they consistently achieve the same results when used again, or similar results with a similar group of students;
• involve students in the co-construc  on, interpreta  on, and repor  ng of assessments by incorpora  ng their interests, mul  ple   

intelligences and their learning styles;
• refl ect where the students are in terms of learning and help to determine the levels and types of support or instruc  on that will follow;
• allow for relevant, descrip  ve, and suppor  ve feedback that gives students clear direc  ons for improvement, and engage students in 

metacogni  ve self-assessment and goal se   ng that can increase their success as learners;
• are fair in terms of the students’ backgrounds or circumstances and provide all students with the opportunity to demonstrate the extent 

and depth of their learning;
• accommodate the diverse needs of students with excep  onali  es, including students with individual learning plans;
• assist teachers in selec  ng appropriate instruc  on and interven  on strategies to promote the gradual release of responsibility;

Eff ec  ve Assessment Strategies
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• are appropriate for the learning ac  vi  es used, the purposes of instruc  on, and the needs and experiences of the students;
• are comprehensive and enable all students to have diverse and mul  ple opportuni  es to demonstrate their learning consistently,  

independently, and in a range of contexts in everyday instruc  on.

Students should know what they are expected to learn as designated by SCOs and the criteria that will be used to determine the quality of 
their achievement. 

This informa  on allows students to make informed choices about the most eff ec  ve ways to demonstrate what they know and are able 
to do. It is important that students par  cipate ac  vely in assessment by co-crea  ng criteria and standards which can be used to make 
judgments about their own learning. To get an idea of some possible criteria, students may benefi t from examining various scoring criteria, 
rubrics, and student exemplars. Assessment must provide opportuni  es for students to refl ect on their progress, evaluate their learning, and 
set goals for future learning.

Teachers can involve students in the assessment process by using the following sugges  ons:
• Incorporate students’ interests into assessment tasks (for example, allowing students to select texts to read/view that relate to their 

interests).
• Provide opportuni  es for students to self-assess their learning.
• Co-create assessment criteria with the student, working to describe how a specifi c skill or product is judged to be successful.
• Use student exemplars to illustrate a range of skill development (so students can use them to compare to their own work, or prac  se 

using the assessment criteria that would be used for their own ac  vi  es).

Students are more likely to perceive learning as its own reward when they have opportuni  es to assess their own progress. Rather than  
asking teachers, “What do you want?” students should be asking themselves ques  ons such as, “What have I learned? What can I do now 
that I couldn’t do before? What do I need to learn next?”
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Assessment for learning involves frequent interac  ve assessments designed to make student understanding visible so as to enable  
teachers to iden  fy learning needs and adjust teaching accordingly. 

Students learn from assessments when the teacher provides specifi c, detailed feedback and direc  on to guide learning. Feedback for learn-
ing is part of the teaching process. It is the vital link between the teacher’s assessment of a student’s learning and the ac  on following that 
assessment. To be useful, feedback needs to be immediate and must iden  fy the way forward. Descrip  ve feedback makes explicit 
connec  ons between student thinking and the learning that is expected, providing the student with manageable next steps and exemplars 
of student work. It gives recogni  on for achievement and growth and includes clear direc  on for improvement.

Assessment for learning
• requires the collec  on of data from a range of assessments to fi nd out as much as possible about what students know and can do in  

order to plan for future instruc  on, and iden  fy student needs that s  ll must be addressed; 
• uses SCOs as reference points, along with exemplars and achievement indicators that diff eren  ate quality;
• provides descrip  ve, specifi c, and instruc  ve feedback to students and parents regarding the next stage of learning;
• allows for judgments about students’ progress for repor  ng purposes;
• provides informa  on on student performance that can be shared with parents/guardians, school and board staff , and other educa  onal 

professionals. 

Assessment as learning ac  vely involves students’ refl ec  on on their learning, and monitoring of their own progress. 

Student-driven, and supported with teacher guidance, assessment as learning focuses on the role of the student as the cri  cal connector 
between assessment and learning, thereby developing and suppor  ng metacogni  on in students.

The goal in assessment as learning is for students, with teacher support and guidance, to acquire the skills needed to be meta-cogni  vely 
aware of their increasing independence as they take responsibility for learning and construc  ng meaning.

Through self-assessment, students think about what they have learned and what they have not yet learned, and decide how to best  
improve their achievement. 

Forma  ve Assessment - Assessment for and as Learning



333333SOCIAL STUDIES: INTRODUCTORY ECONOMICS ECO621A

Learning is enhanced when students see the eff ects of what they have tried and can envision alterna  ve strategies to understand the mate-
rial. Students need feedback to help them develop autonomy and competence.  Feedback as learning challenges ideas, introduces addi  onal 
informa  on, off ers alterna  ve interpreta  ons, and creates condi  ons for self-refl ec  on and a review of ideas.

Assessment as learning
• focuses on students as they monitor what they are learning and use what they discover to make adjustments, adapta  ons, or changes in 

their thinking so as to achieve deeper understanding;
• supports students in cri  cally analysing their learning as it relates to learning outcomes;
• prompts students to consider how they can con  nue to improve their learning;
• enables students to use collected informa  on to make adapta  ons to their learning processes and to develop new understandings.

Assessment of learning involves strategies designed to confi rm what students know, demonstrate whether or not they have met curriculum 
outcomes or the goals of their individual learning plans, or cer  fy profi ciency and make decisions about their future learning needs.

Assessment of learning occurs at the end of a learning experience that contributes directly to reported results. When used in conjunc  on 
with assessment for and assessment as learning, assessment of learning is strengthened.  Because the consequences of assessment of 
learning are o  en far reaching, teachers have the responsibility to report student learning accurately and fairly, based on 
evidence obtained from a variety of contexts and applica  ons.

Because assessment of learning comes most o  en at the end of a learning experience, feedback to students has a less obvious eff ect on 
student learning than feedback for learning or as learning. Students do, however, rely on their marks and on teachers’ comments as 
indicators of their level of achievement, and to make decisions about their future learning endeavors.

Assessment of learning
• confi rms what students know and can do;
• occurs at the end of a learning experience, using a variety of tools;
• provides opportuni  es to report to parents/guardians, school and board staff , and other educa  onal professionals evidence to date of 

student achievement rela  ve to SCOs;
• provides a founda  on for discussions on student placement or promo  on.

Summa  ve Assessment – Assessment of learning
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Evalua  on is the culmina  ng act of interpre  ng the informa  on gathered through relevant and appropriate assessments for the purpose of 
making decisions or judgments, o  en at repor  ng  me.

Inherent in the idea of evalua  ng is value. Evalua  on should be based on the range of SCOs, which should be clearly understood by 
learners before teaching and evalua  on takes place. The quality of student work is judged on the basis of defi ned criteria of quality – in this 
case, the specifi c SCOs and related achievement indicators. The evalua  on process is informed by quality assessments.

During evalua  on, the teacher
• interprets the assessment informa  on and makes judgments about student progress;
• makes decisions about student learning programs based on the judgments or evalua  ons;
• reports on progress to students, parents, and appropriate school personnel.

Upon comple  on of evalua  on, the teacher refl ects on the appropriateness of the assessment techniques used to evaluate student 
achievement of the SCOs. Such refl ec  on assists the teacher in making decisions concerning improvements or modifi ca  ons to subsequent 
teaching, assessment, and evalua  on.

Evalua  on
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Curriculum Guide Organiza  on

Specifi c curriculum outcomes are organized in units. Sugges  ons for learning, teaching, assessment, and resources are provided to support 
student achievement of the outcomes.

Overview

Curriculum Outcomes Overview
Suggested 

Time-
Frame

Suggested 
Weight for 

Grading

Number 
of 

Outcomes

Unit 1: Introduc  on to Economics
Fundamental Concepts
SCO 1.1 analyse the fundamental concepts and purpose of economics
Economic Systems
SCO 1.2 analyse the roots and characteris  cs of various economic systems

10
days 10% 2

Unit 2: Microeconomic Concepts
Demand and Supply
SCO 2.1 analyse factors and interac  ons signifi cant to demand and supply
Theory of the Firm
SCO 2.2 analyse the rela  onship among produc  on, costs, revenue, and profi t 
Market Structures
SCO 2.3 analyse the factors and characteris  cs signifi cant to market structures 
Financial Planning
SCO 2.4 evaluate how saving, inves  ng, and credit decisions impact fi nancial planning

32
days 30% 4

Unit 3: Macroeconomic Concepts
Measuring Economic Ac  vity
SCO 3.1 analyse factors and concepts signifi cant to economic indicators and economic fl uctua  ons
Money and Financial Ins  tu  ons 
SCO 3.2 demonstrate an understanding of the historic and current roles of money and fi nancial ins  tu  ons in our society
Monetary Policy
SCO 3.3 analyse factors and concepts signifi cant to monetary policy
Fiscal Policy
SCO 3.4 analyse factors and concepts signifi cant to fi scal policy

20
days 20% 4

Unit 4: Global Economic Concepts
Canada and the Global Economy
SCO 4.1 evaluate factors and concepts signifi cant to foreign trade

8
days 8% 1

Unit 5: Student Inquiry on Economic Issues
Independent or Collabora  ve Inquiry
SCO 5.1 produce a project on an area of interest in economics by following the inquiry process

10
days 12% 1

Final Exam 20%
TOTALS 80 100% 12
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ECO621A

Cogni  ve Process
Remembering 
(recalling 
informa  on) 

L  L  
T

Understanding 
(construc  ng 
meaning, 
explaining ideas or 
concepts)

Applying
(using ideas and 
concepts to solve 
problems)

Analysing
(breaking 
informa  on into 
parts to explore 
understanding, 
rela  onships, and 
overall structure) 

Evalua  ng
(jus  fying a 
decision or course 
of ac  on based on 
criteria and 
standards)

Crea  ng
(genera  ng new 
ideas, products, 
ways of viewing 
things, or 
structures) 

H  L  
T

Kn
ow

le
dg

e 
Di

m
en

si
on

Factual Knowledge
(essen  al facts, 
terms, details, 
elements)

Conceptual 
Knowledge
(principles, 
generaliza  ons, 
theories, models)

SCO 3.2 SCO 1.1
SCO 1.2 
SCO 2.2
SCO 2.3
SCO 3.3
SCO 3.4

SCO 2.4
SCO 4.1

Procedural 
Knowledge
(methods of inquiry, 
skills, techniques, 
strategies)

SCO 2.1
SCO 3.1

SCO 5.1

Metacogni  ve 
Knowledge
(awareness of own 
thinking and 
processes)

ECO621A

The Cogni  ve Process Dimensions
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Table of Specifi ca  ons

Strands/Units Level 1 Level 2 Level 3 % of Curriculum

Unit 1: 
Introduc  on to Economics

SCO 1.1
SCO 1.2 10%

Unit 2: 
Microeconomic Concepts

SCO 2.1
SCO 2.2
SCO 2.3

SCO 2.4

30%

Unit 3: 
Macroeconomic Concepts SCO 3.2

SCO 3.1

SCO 3.3
SCO 3.4

20%

Unit 4: 
Global Economic 
Concepts

SCO 4.1
8%

Unit 5: 
Student Inquiry on 
Economic Issues

SCO 5.1
12%

Final Exam 20%

TOTAL 100%
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Unit 1: Introduc  on to Economics

• analyse the fundamental concepts and purpose of economics.

• analyse the roots and characteris  cs of various economic systems.

SCO 1.1  Fundamental Concepts

SCO 1.2  Economic Systems

Students will be expected to ...

Unit 1 introduces students to some of the fundamental concepts of economics. By the end of this unit, students will be familiar with 
how economic principles impact their lives and why they should study economics.  The unit is broken up into two outcomes.  The fi rst 
outcome should be used as an entry point to discuss major economic principles such as scarcity and opportunity cost.  This outcome 
provides an overview of the various forms of business enterprises and the economic goals of the Canadian economy.  Students should 
also have the opportunity to examine how knowledge and skills in economics can be applied to various careers and occupa  ons.  The 
second outcome examines the roots and characteris  cs of diff erent economic systems: tradi  onal, command, market, and mixed.  
Students should learn how each of these systems answers the three economic ques  ons—What to produce?  How much to produce?  
For whom to produce?  Students should interpret an economic system’s performance based on criteria including freedom, effi  ciency, 
equity, employment stability, and growth.  During this unit, students should also be introduced to the student inquiry project.  Finally, 
making  me to regularly discuss current events during class will expose students to various real-world topics that link to theory and 
provide students with ideas for their inquiry project. 
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

Introduction to Economics

analyse the fundamental concepts and purpose of economics.

1.1.1 explain the signifi cance of economics in the lives of individuals, businesses, and governments
1.1.2 examine the rela  onships that exist among various economic concepts: needs and wants, economic scarcity, economic choice,   

decision-making, opportunity cost, and limited resources in an individual, local, na  onal, and global context
1.1.3 explain the func  ons and importance of the factors of produc  on: labour, natural resources, and capital goods
1.1.4 compare microeconomics and macroeconomics
1.1.5 compare posi  ve and norma  ve economics
1.1.6 dis  nguish between the various forms of business enterprises: sole proprietorship, partnership, co-opera  ve, corpora  on, and 

public en  ty
1.1.7 examine the importance of establishing economic goals within an economy
1.1.8 examine how knowledge and skills in economics can be applied to various careers and occupa  ons
1.1.9 analyse economic rela  onships by using economic models to forecast outcomes

SCO 1.1  Fundamental Concepts
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Elabora  on

The term economics is used fl exibly; however, if you had to provide one defi ni  on it would most likely refer to a social science studying the 
choices regarding the alloca  on of scarce resources and goods to meet needs and wants. For students who are unfamiliar with economics, this 
defi ni  on is the star  ng point that will build a founda  on for the remainder of the course. Throughout this outcome, students will learn the 
fundamental terms and concepts related to economics. The beginning of the course should also encourage students to begin thinking about 
“the economic problem” and their own role in the economy. Students should be introduced to the “what” and “why” of economics in everyday 
life and learn how economics relates to individuals, businesses, and governments. Students will also benefi t from examining how economics is 
applied in various careers and occupa  ons. 

Students should learn the intricate balance among scarcity, choice, and opportunity cost that occurs on a daily basis with individuals, businesses, 
and governing bodies.  Students should be able to diff eren  ate between needs and wants, and provide examples of each in a variety of se   ngs 
(e.g., a child, youth, adult). Students should also learn the factors of produc  on (labour, natural resources, and capital goods). Students should 
understand that scarcity exists because factors of produc  on are fi nite, and needs and wants are infi nite. As a result of scarcity, choices must 
be made. When an economic choice is made, an alterna  ve is always forgone—the opportunity cost. The produc  on possibility curve/fron  er 
is a model that should be used to highlight these economic concepts.  It shows how one good can only be produced by taking inputs away from 
another good. Throughout this course, economic models are o  en used. A model is a theore  cal process that represents an economic process. 
It is typically a simplifi ed framework that illustrates something more complex. The produc  on possibility curve is a model students should use in 
this outcome, but teachers are encouraged to use models throughout the course to help students meet all outcomes. Discussions around causal 
rela  onships, inverse and direct rela  onships, and the need for assump  ons within models should take place with students.    

This outcome should be used as an entry point to introduce the concepts of microeconomics and macroeconomics. This knowledge will grow as 
students progress through the course. Students should also learn the diff erence between posi  ve and norma  ve economics. Posi  ve econom-
ics is based purely on economic facts rather than opinions. Saying the unemployment rate is 6% represents a posi  ve statement that can be 
accepted or rejected by applying the scien  fi c method. In contrast, norma  ve economics deals with opinions or value judgments. Norma  ve 
statements relate to ques  ons of ethical values, such as sta  ng that pollu  on is the most serious economic problem. Students should be able to 
iden  fy posi  ve and norma  ve economic informa  on. 

Within this outcome, students should learn about the diff erent types of business enterprises found throughout Canada and other world econ-
omies: sole proprietorship, partnership, co-opera  ve, corpora  on, and public en  ty. They should dis  nguish among structure, governance, 
strengths and weaknesses,  and other characteris  cs of each form to draw conclusions about which type of business is best suited to each form 
of organiza  on. Students should also examine the importance of establishing economic goals and objec  ves. Students should understand that 
depending on moral and poli  cal considera  ons, not all countries will necessarily choose to emphasize par  cular economic goals to the same 
degree. However, the economic goals that countries strive for are generally similar: income equality, price stability, full employment, viable 
balance of payments, economic growth, economic effi  ciency, and environmental sustainability.  Again, students should be able to think more 
deeply about these goals and objec  ves as they progress through the course. 

It is important to note that en  re books have been devoted to each of the economic concepts men  oned above. Students need to come away 
from this outcome with the essen  al components of each concept, considering most economic problems and situa  ons boil down to these top-
ics.  As a fi nal note, students are expected to examine and refl ect on news stories related to economics throughout this course. It is encouraged 
that students maintain a por  olio of current events and journal entries related to these events. News stories are a valuable source of informa-
 on and can be used as a resource to meet outcomes and illustrate the importance of economics.  
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

1.2.1 describe the three economic choices: what to produce, how to produce it, and for whom
1.2.2 dis  nguish among the diff erent economic systems: tradi  onal, market, command, and mixed
1.2.3 explain why some goods and services are provided by governments while others are not
1.2.4 examine the implica  ons as economic systems evolve and change over  me
1.2.5 analyse an economic system based on criteria including freedom, human rights, poli  cal events, effi  ciency, growth, equity, and  

employment 

Introduction to Economics

analyse the roots and characteris  cs of various economic systems.

SCO 1.2  Economic Systems
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Elabora  on

The roots of economic systems and the impact of subsequent change in these systems is the focus of this outcome. Students will be ready 
to construct more meaning about how socie  es fulfi ll the needs and wants of its members and how socie  es allocate their resources. 
Central to this outcome is the need to focus on the extent to which governments should intervene in the alloca  on of scarce resources. 
Put simply, the economy is the means by which people organize the produc  on of needed goods and services using the resources they 
have available.  It is important for students to understand there are diff erent economic systems throughout the world — each dependent 
upon the histories, tradi  ons, values, goals, and poli  cs of the society. Students should learn that all socie  es, despite their diff erences, 
must make three basic economic decisions — what to produce, how to produce, and for whom. Students should dis  nguish among the 
unique characteris  cs, strengths, and limita  ons of four main economic systems—tradi  onal, market, command, and mixed. Economics 
and poli  cs are interrelated; therefore, students should also have knowledge of the four big poli  cal economies — communism, social-
ism, capitalism, and fascism. Students should examine the current pa  erns among emerging and developed economies, so students can 
understand how confl icts and/or opportuni  es arise and change occurs. Students may explore historical change and the subsequent 
impact on a par  cular economic system, or they may focus on variables impac  ng current and future economic systems. The threat to 
sustainability as popula  ons con  nue to grow and addi  onal resources need to be allocated accordingly should be part of this discussion.   

Students will benefi t from examining various issues surrounding economic systems, including poli  cal events/crises, natural catastrophes, 
over-harves  ng of resources, labour shortages, emerging technologies, climate change, global health issues, poverty, war, and other 
issues. By the comple  on of the outcome, students should have a strong grasp of the diff erent economic systems, and be able to apply 
their understanding to historical and current situa  ons of various economies.
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Unit 2: Microeconomic Concepts

• analyse factors and interac  ons signifi cant to demand and supply.SCO 2.1  Demand and Supply

Students will be expected to ...

SCO 2.4  Financial Planning

SCO 2.2  Theory of the Firm • analyse the rela  onship among produc  on, costs, revenue, and profi t.

• evaluate how saving, inves  ng, and credit decisions impact fi nancial planning.

Unit 2 can be divided into four sec  ons. The fi rst sec  on relates to demand and supply. The concepts and ideas presented here will allow 
students to be  er examine the role producers and consumers play in the marketplace. The main theme of this outcome is market 
equilibrium. The second sec  on outlines the theory of the fi rm. Students will learn about produc  on, costs, revenue, and profi ts. The 
third sec  on of this unit deals market structures: perfect compe   on, monopolis  c compe   on, oligopoly, and monopoly. Finally, Unit 
2 will provide students with the opportunity to learn more about fi nancial planning. Topics such as credit, saving, and inves  ng will be 
discussed. The emphasis on this outcome is to provide students with the knowledge and skills necessary to make informed decisions 
regarding personal fi nances. 

Cogni  ve Process
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SCO 2.3  Market Structures • analyse the factors and characteris  cs signifi cant to market structures.
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

2.1.1 explain demand and supply, and the law of demand and supply
2.1.2 explain the rela  onship between price, and quan  ty demanded and supplied
2.1.3 explain the diff erence between movements along, and shi  s in, the demand and supply curve
2.1.4 examine how factors can change demand and supply
2.1.5 graph a demand and supply curve, and changes in a demand and supply curve
2.1.6 explain how demand and supply interact to produce market equilibrium
2.1.7 examine demand and supply by graphing changes in equilibrium
2.1.8 explain the concepts of price elas  city of demand and supply
2.1.9 calculate price elas  city of demand and supply
2.1.10 defi ne the concepts of price elas  c demand and supply, price inelas  c demand and supply, unit elas  c demand and supply, 

perfectly elas  c demand and supply, and perfectly inelas  c demand and supply
2.1.11 explain the factors that aff ect price elas  city of demand and supply
2.1.12 analyse the causes and consequences of price controls

Microeconomic Concepts

analyse factors and interac  ons that are signifi cant to demand and supply.

SCO 2.1  Demand and Supply
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2.1
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Elabora  on

Within this outcome, students will examine demand and supply. Interac  ons related to price and quan  ty are a key component of this 
outcome. Students should examine the factors that change demand or shi   the demand curve (e.g., number of buyers, changes in income, 
and prices of subs  tutes and complements). They should also examine the factors that change supply or shi   the supply curve (e.g., num-
ber of producers, costs of the factors of produc  on, and expecta  ons). Students should learn the diff erence between a movement along 
and a shi   in the demand and supply curve. They should graph demand and supply curves, and changes within the graphs when various 
factors are considered. Students should understand the demand curve represents the rela  onship between the price and the quan  ty de-
manded of a product, and the supply curve represents the rela  onship between the price and the quan  ty supplied of a product. A signifi -
cant theme of this outcome is market equilibrium. Students should learn how demand and supply interact to produce market equilibrium. 
They should be able to understand how changes can result in a new market equilibrium and be able to graph those changes.

Students should learn the impact that price has on various goods and services. They should learn about the concepts related to price elas-
 city of demand and price elas  city of supply. The degree the demand or supply curve responds to a change in price refl ects the curve’s 

elas  city. Students should calculate the price elas  city of demand and the price elas  city of supply for a number of products. This makes 
it possible to quan  fy elas  city. Students should understand how various factors aff ect price elas  city of demand (e.g., number and close-
ness of subs  tutes, the degree of necessity, and por  on of income spent on the good). It is also important for students to understand the 
eff ect a price change has on total revenue. The price elas  city of demand determines which has a greater infl uence on a seller’s total reve-
nue, a price change or the accompanying change to quan  ty demanded. Students should also understand how various factors aff ect price 
elas  city of supply (e.g.,  me, mobility of factors of produc  on, and ability to store stock). 

Finally, students should examine why governments impose price controls, such as price ceilings and price fl oors. Specifi cally, they should 
examine food price controls, rent controls, and minimum wage. They should also determine the impact and consequences of imposing a 
price ceiling and price fl oor. Students should take into considera  on the winners and losers of imposing a price fl oor and/or a price ceiling. 
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators
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Conceptual 2.3.1

2.3.2, 2.3.3, 
2.3.5, 2.3.7, 

2.3.8, 2.3.10, 
2.3.11

2.3.6,  2.3.9, 
2.3.12

Procedural 2.3.4, 2.3.8, 
2.3.11, 2.3.13

Metacogni  ve

2.2

Microeconomic Concepts

SCO 2.2  Theory of the Firm

2.3.1 defi ne produc  on, costs, revenue, profi t, and loss
2.3.2 explain economic costs, economic profi t, and accoun  ng profi t
2.3.3 explain the diff erence between the short run and long run in the context of produc  on
2.3.4 calculate total product, average product, and marginal product from a set of data 
2.3.5 explain the law of diminishing returns
2.3.6 examine the rela  onship that exists among total product, average product, and marginal product
2.3.7 explain the diff erence between the short run and long run in the context of costs
2.3.8 calculate total fi xed costs, total variable costs, total costs, average fi xed costs, average variable costs, average total costs, and   

marginal costs from a set of data
2.3.9 examine the rela  onship among total costs, average costs, and marginal costs
2.3.10 explain the diff erence among increasing returns to scale, decreasing returns to scale, and constant returns to scale
2.3.11 calculate total revenue, average revenue, and marginal revenue from a set of data 
2.3.12 examine the rela  onship that exists among total revenue, average revenue, and marginal revenue
2.3.13 analyse profi t maximiza  on and break-even point by interpre  ng graphs and calcula  ng profi t from a set of data

analyse the rela  onship among produc  on, costs, revenue, and profi t. 
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Elabora  on

Within this outcome, students will develop a fi rm grasp of produc  on, costs, revenue, and profi ts. Produc  on is the process of 
conver  ng resources or inputs into goods, services or outputs. Students should learn why a business tries to operate as effi  ciently as 
possible with the goal of making a given quan  ty of products at the lowest cost. Students should understand economic costs and 
economic profi t. Economic costs are the opportunity costs of all resources employed by the fi rm, including explicit and implicit costs. 
Economic profi t is the excess of a business’s total revenue over its economic costs. Students should also understand the diff erence 
between accoun  ng profi t and economic profi t. 

Students should learn the diff erence between the short run and long run in the context of produc  on. The short run is the period during 
which quan   es of one or more inputs of a business cannot be changed. Inputs that cannot vary in the short run are fi xed inputs and 
inputs that can vary are variable inputs. The long run is the period in which quan   es of all resources used can be adjusted. Students 
should calculate total, average, and marginal product from a set of data. They should also understand the rela  onship that exists 
between each—this may be best accomplished by having students use and interpret graphs. The marginal product values refl ect a law 
that applies to produc  on in the short run—the law of diminishing marginal returns. At some point, as more units of a variable input 
are added to a fi xed input, the marginal product will start to decrease.  By using a graph, students can examine the ra  onale behind the 
shape of the total, average, and marginal product graphs. Students should be able to iden  fy why the graphs ini  ally rise and why they 
eventually fall. 

In the short run, businesses have fi xed and variable costs. Fixed costs relate to fi xed inputs and therefore do not change when a busi-
ness changes its quan  ty of output. Variable costs relate to variable inputs that change when a business adjusts the quan  ty produced.  
Total cost is the sum of the costs of all inputs. Students should calculate fi xed costs, variable costs, total cost, and marginal cost. 
Marginal cost is the extra cost of producing an addi  onal unit of output. By using a graph, students can examine the ra  onale behind 
the shape of each curve. For example, students should understand that the marginal cost curve will ini  ally fall if the addi  on of new 
inputs produces a propor  onally greater increase in output than in the exis  ng labour. However, at some point, marginal product starts 
to decline. From this point, each new input contributes fewer extra units of output than previously was the case. 

Students should explain the diff erence between increasing, decreasing, and constant returns to scale. Increasing returns to scale oc-
cur when a business expands all inputs for a certain product by a given percentage and the output rises by an even higher percentage. 
Constant returns to scale relates to a business that expands inputs by a given percentage and sees output rise by the same percentage. 
Finally, decreasing returns to scale occur when a business expands inputs to a product’s produc  on by a certain percentage and sees 
output rise by a smaller percentage. 

Similar to produc  on and costs, students will need to understand total revenue, average revenue, and marginal revenue. They should 
calculate each and be able to examine the rela  onship that exists between each. This is best done by examining graphs. Finally, students 
should examine profi t. Profi t is the diff erence between total costs and total revenues. By examining graphs, students can see that profi t 
is maximized where the diff erence between total revenue and total cost is maximized.  The break-even point  occurs where average 
revenue is equal to average cost. This is also the point where marginal revenue equals marginal cost. Students should complete this 
outcome by calcula  ng the profi tability of a fi rm from a set of data. 
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

2.3.1 explain monopoly, oligopoly, monopolis  c compe   on, and pure compe   on
2.3.2 explain how the various types of market structures impact consumers 
2.3.3 explain ways fi rms engage in price and non-price compe   on
2.3.4 describe laws and regula  ons adopted in Canada to promote compe   on, and protect businesses and consumers from illegal 

and unethical prac  ces
2.3.5 analyse, using examples, the characteris  cs of a monopoly, oligopoly, monopolis  c compe   on, and pure compe   on (e.g., 

number of businesses in the market; the barriers of entry; whether the products created are iden  cal, very similar, or diff erent; 
the level of compe   on; and the control over price and output)

Microeconomic Concepts

analyse factors and interac  ons signifi cant to market structures.

SCO 2.3 Market Structures
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Elabora  on

Students will need to examine the diff erent market structures: monopoly, oligopoly, monopolis  c compe   on, and pure compe   on. 
Perfect Compe   on (PC): Although perfect compe   on exists only in theory, it is used in economics as a key reference point to measure or compare 
with other market structures. PC has many buyers and sellers, a standard product, and low barriers to entry. Due to the nature of this market structure, 
no individual fi rm has any infl uence over the price of goods and services. Businesses that operate within a PC are price takers. This condi  on creates a 
very compe   ve environment in which price is determined by the market as a whole. Products in this market structure are considered homogeneous, 
meaning buyers will have no preference or loyalty to individual fi rms. There are no signifi cant legal, technical, or fi nancial obstacles to enter or leave 
industries opera  ng in a PC. Due to the degree of compe   on, if a fi rm decides to increase its price, it would sell nothing since buyers have the ability 
to purchase from several compe  tors. A fi rm will only sell products at the established market equilibrium price; to sell below market equilibrium would 
impact revenue and profi ts. It is for this reason that an individual fi rm faces a perfectly elas  c demand curve.  
Monopolis  c Compe   on (MC): Similar to PC, in an MC there are many buyers and sellers. The main diff erence between MC and PC is that fi rms com-
pete by diff eren  a  ng their products from their rivals. By persuading consumers that their product is diff erent, fi rms opera  ng in a MC are some  mes 
able to charge a diff erent price than their compe  tors.  In reality, these diff erences may be real or imagined. Adver  sing and promo  on can some  mes 
create the belief that one product is be  er than the other when in fact there may very li  le diff erence. Therefore, within MC, fi rms have some price 
control, and are price makers to a limited extent. Eff ec  ve product diff eren  a  on allows an MC fi rm to face highly elas  c rather than perfectly elas  c 
demand. The more eff ec  vely a fi rm diff eren  ates its product, the more control that fi rm will have over price. A fi rm can raise its price without losing 
all of its sales if consumers are loyal and feel that the product is worth more than other less costly subs  tutes. Barriers to entry and exit for fi rms in this 
market are quite minimal. 
Oligopoly: An oligopoly is a market structure that consists of a few large fi rms that dominate and control the majority of supply of industry output. 
Within this type of market structure, fi rms have considerable infl uence over price and output. Firms that operate in an oligopolis  c industry are well 
aware of the ac  ons and strategies used by their compe  tors. Pricing and promo  onal ac  vi  es used by one fi rm will usually be quickly matched by 
others to avoid losing market share. Products within this type of market may be homogeneous or diff eren  ated. Considering there are only a few 
large fi rms that dominate the industry there are signifi cant barriers to entry and exit. For new fi rms, it can be very diffi  cult to enter into oligopolis  c 
industries. It typically requires a large ini  al capital investment and a certain level of economics of scale in order to be compe   ve with exis  ng fi rms. 
Firms in an oligopoly are reluctant to engage in price wars. Prices in this market structure therefore tend to be quite stable. If a fi rm a  empts to lower 
its prices, it will likely only have a short-term benefi t since compe  tors will soon follow suit. This can put downward pressure on prices and lead to a 
reduc  on of revenue and profi ts. This concept is illustrated in a kinked demand curve. Firms in this market structure therefore tend to compete using 
non-price compe   on. Students should understand how various fi rms engage in price and non-price compe   on. Non-price compe   on (e.g., adver  s-
ing, packaging, product development, and quality of service) is common in oligopolies in order to avoid a price war. Students can use game theory (the 
prisoner’s dilemma) to illustrate strategic behaviour—behaviour that takes into account the expected behaviour of others and the recogni  on of mutual 
interdependence. 
Monopoly: A monopoly is a market structure in which there is a single seller of a commodity that has no close subs  tutes. Considering the fi rm has 
no close subs  tutes, the monopolist is a price maker. There are extensive barriers to entry within a monopolis  c market structure, which leaves the 
monopolist in a secure posi  on. Lack of compe   on, in some areas, is considered more realis  c. This is the case for many government services. Consid-
ering only one fi rm exists in a monopoly, its demand curve becomes the demand curve for the industry or market. The demand curve is down-sloping, 
which means the monopolist has tremendous infl uence over either price or quan  ty. If prices are raised in this market structure, demand will likely be 
inelas  c, considering consumers have li  le choice in subs  tutes. This does not create a great environment for consumers; however, if prices become 
too high, a government can step in and intervene. Students should also understand laws and regula  ons adopted in Canada to promote compe   on, 
and protect businesses and consumers from illegal and unethical prac  ces (e.g., collusion, tacit collusion, and predatory pricing). 



SOCIAL STUDIES: INTRODUCTORY ECONOMICS ECO621A 52

Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

2.4.1 understand the principles of sound fi nancial planning (e.g., the importance of saving and inves  ng, accessing and managing 
credit, the impact of compound interest, diversifying investments, and the rela  onship between risk and return) 

2.4.2 explain the role of debt and equity securi  es in the marketplace from an investor and a business point of view
2.4.3 dis  nguish between various credit products (e.g., credit cards, credit lines, overdra  , variable/fi xed rate loans, and mortgages), 

investment products (e.g., guaranteed investment cer  fi cates, stocks, bonds, mutual funds), and investment accounts   
(e.g., registered re  rement savings plans and tax-free savings accounts)

2.4.4 analyse how the stock market func  ons 
2.4.5 evaluate informa  on from the stock market
2.4.6 evaluate the appropriateness of diff erent types of fi nancial assets and credit products based on personal preferences, goals, 

and life stages

Microeconomic Concepts

evaluate how saving, inves  ng, and credit decisions impact fi nancial planning.

SCO 2.4  Financial Planning
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Elabora  on

The main objec  ve of this outcome is for students to learn about fi nancial planning. One does not have to look too far to fi nd an ar  cle 
related to the importance of saving and inves  ng, or the serious fi nancial diffi  cul  es that can be brought on by poor credit decisions. 
For many students, proper fi nancial planning seems overwhelming considering all of the informa  on, terminology, and myths. Teachers 
must work with students to make them aware of the principles involved in the fi nancial planning process.  For both inves  ng and credit 
decisions, students must learn the key stages a person should go through in order to make an informed decision. Students should also be 
aware of the possible consequences of making uninformed or impulse decisions. In order to fully cover this outcome, it may be benefi cial 
to have a guest speaker from a local fi nancial ins  tu  on visit the class. 

It is important that high school students receive guidance around money. Most students enjoy spending money, but they need to be 
aware of the benefi ts related to saving and inves  ng. Before you invest your money, you need to save. A saver limits spending and allows 
a surplus of funds to accumulate. An investor puts savings to work with the expecta  on of future return or benefi t. Saving and inves  ng 
can help students reach both their short-term and long-term goals. Students should become familiar with the types and features of 
diff erent investments, such as guaranteed investment cer  fi cates, stocks, bonds, and mutual funds. Students should follow a variety of 
investment products over  me to see how they can fl uctuate; for example, students can consider the original principal invested, 
dividends, capital gains, interest, stock splits, and taxes. 

It is important that students understand the benefi ts and limita  ons of both a registered re  rement savings plan and a tax-free savings 
account. It is within these two accounts that many Canadians purchase investment products. A study into investments will lead 
students to a discussion about the role of fi nancial securi  es, including shares (common and preferred) and bonds. These are two 
common external sources of fi nancing used by businesses to raise funds and grow. A stock market project will help 
students understand the concept of securi  es and the terminology associated within the market. This project will also allow students to 
see the importance of diversifi ca  on and the rela  onship between risk and return.  These two topics are also greatly  ed to what stage 
in life a person is going through. For example, it would not be wise to invest in a risky stock with the money you plan on using for a down 
payment on your home. 

Financial planning also relates to credit. Students should discuss the use of credit in Canada, diff erent credit products, credit repor  ng 
documents, and the terminology used with credit contracts (e.g., fi xed/variable rate, principal, and amor  za  on). The 5 Cs of credit 
should also be covered: character, co-signer/collateral, credit history, capacity, and capital. These 5 Cs are typically what credit gran  ng 
ins  tu  ons use to determine risk. Usually, a risky client will be refused credit or will be charged more interest to compensate for the 
high level of risk. As students mature, they will be exposed to a variety of credit products. They need to be well informed and develop an 
awareness of these products in order to avoid serious fi nancial diffi  cul  es. 
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Unit 3: Macroeconomic Concepts

• analyse factors and concepts signifi cant to economic indicators and economic 
fl uctua  ons.

SCO 3.1  Measuring Economic Ac  vity

Students will be expected to ...

SCO 3.4  Fiscal Policy

SCO 3.3  Monetary Policy

SCO 3.2  Money and Financial Ins  tu  ons • demonstrate an understanding of the historic and current roles of money and  
fi nancial ins  tu  ons in our society.

• analyse factors and concepts signifi cant to monetary policy.

• analyse factors and concepts signifi cant to fi scal policy.

Unit 3 relates to macroeconomics. Macroeconomics combines the individual markets of a na  on to determine its economic health. Unit 
3 will introduce students to macroeconomic concepts such as gross domes  c product, consumer price index, infl a  on, unemployment, 
and the various stages of the business cycle. These economic indicators are important for governments to make fi scal and monetary 
polices. These policy decisions impact government spending, taxes, and interest rates, and can impact all levels of government.
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

3.1.1 examine the circular fl ows of income and spending—incorpora  ng households, businesses, fi nancial markets, and government
3.1.2 explain the diff erence between GDP and GNP, real and nominal GDP, total and per capital GDP, and the income and   

expenditure approach when measuring GDP
3.1.3 examine GDP by calcula  ng nominal GDP using the expenditure and income approach, and real GDP using the GDP defl ator
3.1.4 explain the concept and phases of the business cycle
3.1.5 dis  nguish between the microeconomic concepts of demand and supply, and the macroeconomic concepts of aggregate de-

mand and aggregate supply
3.1.6 explain infl a  on, defl a  on, hyperinfl a  on, nominal income, real income, and the consumer price index (CPI)
3.1.7 explain labour force, par  cipa  on rate, unemployment rate, full employment, and the natural unemployment rate
3.1.8 calculate the par  cipa  on rate and the unemployment rate
3.1.9 dis  nguish among fric  onal, seasonal, structural, and cyclical unemployment, and provide examples of each
3.1.10 analyse the rela  onships that exist among economic indicators
3.1.11 examine the limita  ons of economic indicators
3.1.12 examine the possible consequences of economic growth, infl a  on, defl a  on, and unemployment

Macroeconomic Concepts

analyse factors and concepts signifi cant to economic indicators and economic fl uctua  ons.

SCO 3.1  Measuring Economic Ac  vity
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Elabora  on

The main theme of this outcome relates to key economic indicators. These concepts are crucial when determining the economic stability 
of a na  on. This outcome focuses on economic growth, infl a  on, and unemployment. Gross domes  c product (GDP) is the most prom-
inent measure of economic growth. GDP is the total dollar value of all fi nal goods and services produced in Canada over a given period. 
Students must describe, using a diagram, the circular fl ow of income and expenditures among households, fi rms, fi nancial markets, and 
government. Students must understand that while GDP focuses on incomes made in Canada, gross na  onal product (GNP) focuses on 
the earnings of Canadians both within Canada and elsewhere. By tracking changes in GDP over  me, students can determine if a na  on’s 
economy is expanding or contrac  ng. They can also compare the GDP among diff erent na  ons and discuss how GDP is used to gauge a 
standard of living. Per capita GDP is used to provide data to compare our standard of living. Students should become familiar with both 
the income and expenditure approach when measuring GDP. Students should understand the diff erence between real and nominal GDP.  
Real GDP does not take infl a  on into account, while nominal GDP does.  Students must calculate nominal GDP using the expenditure and 
income approach and real GDP using the GDP defl ator. When discussing GDP and economic growth, the business cycle should be 
explored. Students should be able to explain each phase of the business cycle.  

Students should understand the diff erence between demand and supply at the microeconomic level and aggregate demand and 
aggregate supply at the macroeconomic level. Students should understand the factors that change aggregate demand (consump  on, 
investment, government spending, and net exports) and aggregate supply (input prices and government policies). The short run equilibri-
um point is the intersec  on between aggregate demand and aggregate supply. 

Infl a  on is the general increase in the prices of goods and services in an economy over  me. One of the economic goals of government 
policy-makers is to try to minimize the county’s infl a  on. Students should understand that as infl a  on rises, the purchasing power of a 
single dollar falls. Students should also understand defl a  on and hyperinfl a  on. Students should know that infl a  on and defl a  on are 
typically measured by calcula  ng a consumer price index (CPI), which measures price changes for a typical basket of consumer goods for 
the average household. Students should also understand nominal income and real income. Another goal of Canada is full employment.  
Students should understand that only a person who is able to, and is looking for work, but is not working is considered unemployed. Ba-
bies, students, re  rees, and people who have given up looking for a job are not included as members of the labour force. Students should 
dis  nguish among the types of unemployment— structural, fric  onal, cyclical, and seasonal, and examples of each should be discussed.  
Students should be able to calculate the par  cipa  on rate and the unemployment rate, and explain full employment and the natural 
unemployment rate. 

Students should break down the economic indicators and apply the concepts at the individual, business, and government levels. 
Students must also understand how to interpret, compare, and analyse the rela  onships among economic indicators. For example, higher 
prices caused by infl a  on may cause real GDP to increase, when in reality the economy has not changed. Students should also explain the 
limita  ons of each economic indicator. As well, the consequences of economic growth, infl a  on, and unemployment should be examined.  
A decrease in GDP can impact living standards, unemployment, and the distribu  on of income.  Although an increase in GDP is general-
ly viewed as a posi  ve change, it may account for environmental destruc  on or drive up infl a  on, poten  ally mi  ga  ng any gains. High 
infl a  on can lead to uncertainty within the economy, impact savings, and damage the compe   veness of exports.  Defl a  on can lead to 
high levels of cyclical unemployment and bankruptcies.  Finally, some of the consequences of unemployment include loss of GDP, loss of 
tax revenue, loss of income for individuals, increased crime rates, increased stress levels, family breakdown, and homelessness.
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

3.2.1 explain the history, nature, and func  ons of money
3.2.2 explain the forms of our money supply
3.2.3 explain the basic func  ons of the Canadian banking system and other fi nancial ins  tu  ons, such as insurance companies, credit 

unions, payday loan companies, and investment fi rms
3.2.4 explain the frac  onal reserve principle and the deposit mul  plier
3.2.5 explain the importance of strong fi nancial markets 

Macroeconomic Concepts

demonstrate an understanding of the historic and current roles of money and fi nancial ins  tu  ons in our society.

SCO 3.2  Money and Financial Ins  tu  ons
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Elabora  on

The nature of money and its evolu  on are the focal points of this outcome. Students should learn how early systems of exchange, such 
as bartering, gave way to more effi  cient and convenient means of exchange as trade expanded and the roots of globaliza  on were sown. 
Students are familiar with contemporary forms of money—cash, debit, and credit cards — but may not know about earlier forms of 
currency such as commodity money (e.g., ca  le, wheat, tools, gold, silver, and copper). The shi   to coinage in seventh century BC did not 
have far to go, since metals had already been introduced. A paper system was developed by the Chinese in seventh century CE, although 
it was used merely as a receipt for coinage un  l seventeenth century England, when paper was actually used as currency to purchase 
goods. From there, paper money progressed to legal tender. With  me, the nature of money became more and more abstract; now, for 
example, we deal in electronic money. Students should learn about the three main func  ons of money—a medium of exchange, a mea-
sure of value, and a store of value—and they may speculate about future forms and func  ons of money. They should also learn about 
money supply, which is made up of currency and deposits: demand deposits, no  ce deposits, term deposits, and foreign currency depos-
its. Based on the func  ons of money and the types of money supply, money can be defi ned narrowly or broadly. 

Most students will think about banks when they hear the term fi nancial ins  tu  on. Students should learn where and why banks came 
into being. They may explore some of the more general origins of banking, but the main focus will be on the composi  on of the Canadi-
an banking system, namely charter banks. Students should learn that Canada operates on a branch banking system (diff erent from the 
unit banking model in the United States) and that Canada’s “Big Six” ins  tu  ons control as much as 90% of the assets in the country. 
Banks provide a safe place to store and access money. In their basic form, banks use a por  on of the money deposited to provide loans 
to others. Students should understand that tradi  onally, chartered banks, trust companies, insurance companies, and investment dealers 
formed four dis  nct pillars within the Canadian fi nancial system. Financial deregula  on has allowed each ins  tu  on to perform a wider 
range of func  ons. Some discussion should be directed to each fi nancial ins  tu  on and the func  ons it performs. 

By comple  on of this outcome, students should be able to explain the concepts and terminology related to the frac  onal reserve 
principle and the deposit mul  plier.  Students should also be made aware of the importance of having strong fi nancial markets. Financial 
markets provide a forum where suppliers of funds (savers) and demanders of funds (users) can transact business. In exchange for using 
their funds, users provide a fi nancial security to savers. For a typical chequing account, a modest level of interest is typically provided; 
however, bonds generally provide a higher level of interest. Most securi  es have a risk versus reward trade-off , and the type of security 
indicates the compensa  on the saver will receive. In Canada’s economy, individuals, business organiza  ons, and governments are part of 
fi nancial markets. To have fi nancial markets that func  on effi  ciently, par  cipants must have trust in the system. In some non-democra  c, 
non-capitalis  c countries, there is no trust in the fi nancial markets due to corrup  on and currency instability. These countries have 
diffi  culty growing and developing. 
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

3.3.1 explain monetary policy 
3.3.2 explain the roles of the Bank of Canada
3.3.3 dis  nguish between the Federal Government’s use of expansionary monetary policy and contrac  onary monetary policy to 

promote price stability, full employment, and economic growth
3.3.4 examine the tools of monetary policy: bond sales/purchases and the overnight rate
3.3.5 describe how changes in interest rates impact individuals and businesses
3.3.6 explain how monetary policy can infl uence aggregate demand and aggregate supply
3.3.7 describe the strengths and weaknesses of monetary policy
3.3.8 analyse the implica  ons and complexity of decisions regarding monetary policy 

Macroeconomic Concepts

analyse the factors and concepts signifi cant to monetary policy.

SCO 3.3  Monetary Policy
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Elabora  on

This outcome focuses on monetary policy. Monetary policy refers to making changes in a na  on’s money supply for the purpose of 
infl uencing the economy. The government’s strategies regarding monetary policy have become more publicized and debated in recent 
years. The Bank of Canada, our central bank, is the main agent that aff ects such changes in the money supply. Students should under-
stand the func  ons of the Bank of Canada: issuer of currency; banker of the government; manager of reserves of foreign currencies; 
auditor, inspector, and lender to commercial banks; and regulator of the money supply. 

Students should understand the impact the Bank of Canada has on monetary policy. In an eff ort to infl uence monetary policy, 
the Bank of Canada tries to control infl a  on and a  empts to curb downturns in the economy. To achieve these objec  ves, the Bank of 
Canada buys and sells government securi  es in the open market. In  mes when it is necessary to s  mulate output and increase employ-
ment, the Bank of Canada can use expansionary monetary policy and buy securi  es. The demand for securi  es will cause bond prices to 
rise and interest rates to fall. Bond prices and interest rates have an inverse rela  onship. Lower interest rates encourage more borrow-
ing and spending amongst individuals and businesses. In  mes when the Bank of Canada believes the economy is growing too rapidly, it 
can use contrac  onary monetary policy to deter infl a  on. In this case, the bank will sell securi  es at prices that guarantee someone will 
buy them. The infl ux of securi  es causes bond prices to fall and interest rates to rise. 

Another tool used to infl uence monetary policy is the overnight rate. The overnight rate is the offi  cial rate of the Bank of Canada and the 
rate it charges on loans to commercial banks. This rate stays in eff ect un  l it is changed by the Bank of Canada and generally infl uences 
all other interest rates (e.g., prime rate and mortgage rates). To the average consumer interested in purchasing a new house or car, the 
interest rate is one of the most important of all economic sta  s  cs. It has the power to shape the future for most of us, whether we are 
interest earners or interest payers. To a business planning a new capital investment, a change in interest rates will o  en  p the deci-
sion of whether or not to go ahead. As men  oned above, a drop in the overnight rate signals expansionary policy, which means credit 
is more freely available and cheaper. Contrac  onary policy, which means less money in the economy, is refl ected in a higher bank rate. 
Students should know the benefi ts and drawbacks of monetary policy and ul  mately be able to examine how well Canada’s monetary 
policies are achieving economic stability.  A link should be made between expansionary monetary policy and contrac  onary monetary 
policy and its impact on aggregate demand and aggregate supply. 

The economic health of an economy depends on the money supply growing but not too quickly or slowly. Students must learn that 
there are implica  ons for an economy that has too much money and/or too li  le money. If the Bank of Canada increases the money 
supply too much, it would result in infl a  on. If the Bank of Canada does not increase money supply enough, it would result in a 
recession or low economic growth. When making decisions around monetary policy, the Bank of Canada tries to make the right 
choices appropriate for the economy. The wrong decision can have signifi cant implica  ons. 
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

3.4.1 explain fi scal policy
3.4.2 explain the diff erence among a budget defi cit, a budget surplus, a balanced budget, and the na  onal (government) debt
3.4.3 describe specifi c taxes paid by diff erent stakeholders (e.g., income tax, sales tax, property tax, corporate tax, capital gains tax) 

and classify them by type (e.g., progressive, regressive, and propor  onal; direct and indirect)
3.4.4 describe the major revenue and expenditure categories of each level of government in Canada
3.4.5 dis  nguish between the Federal Government’s use of expansionary fi scal policy and contrac  onary fi scal policy to promote 

price stability, full employment, and economic growth
3.4.6 explain how fi scal policy can infl uence aggregate demand and aggregate supply
3.4.7 analyse the implica  ons and complexity of government budgetary decisions (e.g., priori  es, cuts, opportunity cost, impact on 

government debt, impact on individuals and businesses)

Macroeconomic Concepts

analyse the factors and concepts signifi cant to fi scal policy.

SCO 3.4  Fiscal Policy
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Elabora  on

In this outcome, students should learn about fi scal policy. Fiscal policy relates to the government’s approach toward its own spending 
and taxa  on. In Canada, the government’s fi scal policy is revealed when the Minister of Finance “brings down” the budget in Parliament 
each spring. The annual budget provides es  mates on government revenues and expenditures. Students should understand the diff er-
ence between budget defi cits/surpluses and the government’s debt. If a government spends more money than it collects through taxes, 
it will lead to a budget defi cit. If net tax revenue is in excess of government spending, then it will lead to a budget surplus. It is very rare 
that a government produces a balanced budget. Students should understand that the na  onal debt is the summa  on of all of the fl ows of 
defi cits and surpluses. 

Although fi scal policy relates to the na  on’s economy, students should also explore taxes and spending at the provincial and municipal 
levels. By the comple  on of this unit, students should understand the major source of revenue for each level of government is the col-
lec  on of taxes (direct and indirect). Other sources of revenue include the sale of goods and services, and the sale of government-owned 
enterprises. Municipal, provincial, and federal governments are responsible for diff erent services. These services typically require a large 
expenditure of funds. The Federal Government is responsible for issues that aff ect the whole country, such as interna  onal rela  ons, 
immigra  on, criminal law, na  onal defence, and foreign policy. The provincial government is responsible for issues that aff ect the prov-
ince as a whole, such as educa  on, health care, agriculture, and highways. The municipal government receives its power from the provin-
cial government. The city, town, or municipal council decides on by laws that deal with issues concerning the community, such as public 
parks, libraries, social services, local police and fi re services, garbage removal, recycling, and public transporta  on.  

Governments usually take measures to stabilize the economy, both during infl a  onary upswings and downturns. A stabiliza  on policy 
a  empts to lessen the eff ects of the business cycle. Considering that a government’s annual budget indicates the government’s plans 
regarding taxes and spending, it becomes a tool for stabiliza  on policy. Students should be able to relate their prior knowledge of GDP to 
see how fi scal policy can change GDP. To improve GDP, the government can implement an expansionary fi scal policy that involves increas-
ing government purchases, decreasing taxes, or both. A reduc  on in taxes encourages most consumers to purchase more because 
government is taking a smaller por  on of their income. When consumers spend more, producers increase their output, and GDP increas-
es. Addi  onal government spending also increases GDP. During a period of heavy infl a  on, government policy-makers concentrate on 
limi  ng output and spending. This contrac  onary fi scal policy involves decreasing government spending, increasing taxes, or both. A link 
should be made between expansionary fi scal policy and contrac  onary fi scal policy and its impact on aggregate demand and aggregate 
supply. 

Students must examine the challenge governments face when determining where to allocate funds within the budget. Students should 
think about the factors that need to be considered when governments determine priority areas and areas that will be cut or reduced. 
They should consider the opportunity cost of a government budgetary decision as well as the impact of government debt on individuals 
and businesses. 
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Unit 4: Global Economic Concepts

• evaluate factors and concepts signifi cant to trade.SCO 4.1  Canada and the Global Economy

Students will be expected to ...

Cogni  ve Process
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Unit 4

Unit 4 builds upon the macroeconomic concepts introduced in the previous unit. The growth and development of vast globalized fi rms 
demonstrate how the world is changing and becoming more interconnected. Technology is playing a substan  al role in bringing 
people and na  ons closer than they have ever been. As na  onal economies become more connected, it becomes more important for 
students to learn concepts and informa  on surrounding trade. In this unit, students will learn about factors that are signifi cant to trade. 
Students should learn why trade takes place and the various reasons for and against interna  onal trade. 
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

4.1.1 explain key terms related to foreign trade (e.g., globaliza  on, protec  onism, free trade, exchange rate, absolute advantage, 
compara  ve advantage, exchange rates, and specializa  on)

4.1.2 explain why trade takes place between na  ons
4.1.3 describe the nature of Canada’s foreign trade
4.1.4 explain interna  onal trade agreements, trading blocs, and current and emerging trading pa  erns
4.1.5 explain how globaliza  on is changing the economic landscape locally, na  onally, and interna  onally
4.1.6 examine the theories of absolute and compara  ve advantage
4.1.7 explain the types of trade protec  on (e.g., tariff s, quotas, regula  ons, and subsidies)
4.1.8 argue for or against trade protec  on or free trade

Global Economic Concepts

evaluate factors and concepts signifi cant to foreign trade.

SCO 4.1  Canada and the Global Economy
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Elabora  on

Advancements in technology have made the world a global marketplace. Markets are no longer confi ned to their na  onal borders, and in order to 
stay compe   ve, businesses must buy resources and sell products interna  onally. Students should understand that trade between countries is on 
the rise, and na  ons are becoming more interdependent. Foreign trade allows individual countries to concentrate on what they do best. This leads to 
lower prices and greater choices for consumers, the ability of producers to benefi t from economies of scale, the ability to acquire needed resources, a 
more effi  cient alloca  on of resources, increased compe   on, and a source of foreign exchange. 

Students should consider the various trade rela  onships Canada has built and established with other countries (e.g., the North American Free Trade 
Agreement). Here, students should learn Canada’s major trading partners and the products that Canada trades. Based on their knowledge of GDP, 
students should be able to speak about Canada’s balance of trade. A balance of trade provides informa  on on the value of goods and services 
exported minus the value imported. To understand current trends as well as historical trade rela  onships, students can access and use trade data. 
This provides the basis for students to forecast future trends in trade. Students should also understand the major interna  onal organiza  ons that are 
responsible for regula  ng trade and encouraging fair prac  ces (e.g., the World Trade Organiza  on). Students should also learn about various trading 
blocs, including the European Union, and the agreements they have formed. 

An important gain from interna  onal trade comes from specializa  on. Various factors—such as climate, technology, human resources, and natural 
resources—impact what a country specializes in. Absolute and compara  ve advantages are two factors students should understand. Students should 
know why countries focus on areas in which they are more effi  cient, as in the case of absolute advantage. They should also know the benefi t enjoyed 
for supplying products with a lower opportunity cost compared with other countries. Students should review various examples that illustrate the 
absolute and/or compara  ve advantage in producing a product. Students should calculate the opportunity cost from a set of data in order to iden  fy 
compara  ve advantage. Students should understand that most trade occurs due to a compara  ve advantage in the produc  on of a par  cular good or 
service. 

Students should understand the various types of trade protec  on (e.g., tariff s, quotas, regula  ons, subsidies). By the end of this outcome, students 
should examine the arguments in favour of free trade (e.g., lower prices and greater choices for consumers, the ability of producers to benefi t from 
economies of scale, the ability to acquire needed resources, a more effi  cient alloca  on of resources, increased compe   on, a source of foreign 
exchange). They should also examine the arguments in favour of trade protec  on (e.g., the protec  on of domes  c jobs, na  onal security, cultural 
sovereignty, protec  on of infant industries, and maintaining environmental and safety standards). They should then examine the arguments against 
free trade (see the arguments in favour of trade protec  on) and the arguments against trade protec  on (e.g., a misalloca  on of resources, the danger 
of retalia  on or “trade wars,” increased costs of produc  on because of lack of produc  on, higher prices for consumers, and a less effi  cient and less 
responsive economy). Students should clearly understand the winners and losers of free trade and trade protec  on. Finally, students should 
debate either for or against free trade or trade protec  on. Students should discuss the real-world relevance of these concepts and use evidence 
based arguments. 
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Unit 5: Student Inquiry on Economic Issues

• produce a project on an area of interest in economics by following the inquiry process.SCO 5.1  Independent or Collabora  ve  
 Inquiry

Students will be expected to ...

Cogni  ve Process
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Unit 5

Unit 5 allows students to focus on developing and applying the processes of economic inquiry. This process is integrated within the course 
to enable students to study economics through varied approaches and to explore their own areas of interest. Students should begin this 
process at the beginning of the semester to receive the guidance and support necessary to move through the inquiry process. Topics 
can come from a variety of sources, including discussions related to the textbook, current events, or suggested topics provided within 
this curriculum guide. Many of these topics should arise throughout the course; however, this unit allows for more in-depth study. This 
examina  on of a par  cular topic should take the form of independent or collabora  ve study to reinforce students’ understanding of the 
concepts taught throughout the course and to provide students with an opportunity to demonstrate their ability to apply these concepts 
to prac  cal real-world situa  ons. This independent study could take various forms, such as a research paper, oral presenta  on, video 
presenta  on, group project, or a situa  onal re-enactment.  Despite the form the independent study may take, it is important that 
students follow the inquiry method.
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

5.1.1 formulate insigh  ul and eff ec  ve ques  ons to guide inquiry into economic problems or issues
5.1.2 locate, cri  cally select, and accurately reference appropriate sources to support inquiry
5.1.3 access ideas from oral, wri  en, visual, and sta  s  cal sources to iden  fy arguments and evidence
5.1.4 uncover, interpret, and build suppor  ng evidence for their own interpreta  ons
5.1.5 assess op  ons and formulate reasoned opinions based on relevance, importance, and adequacy of supports
5.1.6 present ideas to others by considering purpose, audience, communica  on forms, and styles
5.1.7 act co-opera  vely with others to promote mutual interests, self-assessment, and refl ec  on on learning

Student Inquiry on Economic Issues

produce a project on an area of interest in economics by following the inquiry process.

SCO 5.1  Independent or Collabora  ve Inquiry
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Elabora  on

In order for students of ECO621A to become fully engaged in the inquiry process, they will need to draw upon their prior knowledge, 
conduct preliminary research to help them defi ne the direc  on of their inquiry, and ask many ques  ons. Classroom discussions about 
specifi c economic issues may help them to decide where their inquiry will lead them. Current events portrayed in the media may be 
catalysts for student inquiry, as may informa  on from other sources. A research plan will ensure that students know what is expected 
of them and will provide a means of keeping track of progress throughout the inquiry unit. At the beginning of the semester, teach-
ers should introduce the inquiry process and provide each student with the Student Guide to the Inquiry Process. This guide provides 
mini-lessons for each stage of the inquiry process and guided prac  ce that models the expecta  on for students. 
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APPENDICES
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Overview of Appendix 

This appendix was designed to support the instruc  on and forma  ve assessment of the Introductory Economics ECO621A curriculum. The 
secondary business curriculum specialist at the Department of Educa  on, Early Learning and Culture will con  nue to work with teachers 
and ensure this document refl ects current best prac  ces.

The learning experiences and forma  ve assessment tools in this document are provided as samples that relate to each of the specifi c 
curriculum outcomes (SCOs). Teachers can tailor these documents to suit the specifi c learning experiences they design. 

Learning experiences and forma  ve assessment exercises should always align with SCOs. 
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Title Explana  on
ECONO: Find Someone Who ... This is a diagnos  c assessment used to gauge students’ readiness to acquire the knowledge and skills in ECO621A. 

This worksheet was adapted from one created by Karen Sheppard from the University of Toronto. 
Economics in the News This two-page document can serve as a template for students to complete when reading about current events. By 

wri  ng and thinking about their current event, students will be  er understand the news story and be in a be  er 
posi  on to share the story with the class. These worksheets were adapted from a Newfoundland curriculum docu-
ment. 

Forms of Business Enterprise This worksheet can be used as an organizer to help students to dis  nguish among various forms of business 
enterprises. 

A Morning with Mr. Peabody This exercise provides students with a realis  c story that relates to scarce resources, choices, and opportunity cost. 
This worksheet was adapted from one created by Karen Sheppard from the University of Toronto. 

Choice/Limited Resources/
Opportunity Cost

Students can extend their understanding of the fundamental economic principles by comple  ng this worksheet. 
This ac  vity pushes students to personally refl ect on their choices, limited resources, and the opportunity cost of 
their decisions. 

Produc  on Possibility Curve This is a graphing exercise that asks students to create a produc  on possibility curve. Students are asked to analyse 
the curve and various scenarios that will help them interpret the curve. 

Introduc  on to Economics— 
Matching

This exercise provides students with popular terminology used in economics. Students must match the vocabulary 
terms with the best defi ni  on. 

Economic Goals Students are asked to match various economic goals to the proper explana  on. Students are then asked to think 
about these economic goals at a deeper level. 

Economics and Careers Students can use this worksheet to examine various careers that have a focus on economic skills and knowledge. 
Students can access career informa  on by looking on the Government of Canada Job Bank website and clicking on 
Explore Careers. 

Economic Systems This worksheet can be used as an organizer to help students dis  nguish among the various economic systems.
Market Economy vs. Command 
Economy

This two page simula  on pushes students to think deeply about the implica  ons of a market economy and a 
command economy. 

Canada’s Economic System Students will take on the role of a member of a diploma  c mission that will be traveling to a newly formed 
country. The country is considering adop  ng a mixed market economy similar to Canada’s, so students need to 
provide informa  on on Canada’s economic system. 

Country Profi le Students can examine the economic system of a country of their choice. The analysis should refl ect the criteria 
listed in the instruc  ons. 

Unit 1: Introduc  on to Economics

SCO 1.1: analyse the fundamental concepts and purpose of economics

SCO 1.2: analyse the roots and characteris  cs of various economic systems
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E C 0 N 0 
… knows the 

difference between a 
need and a want 

 
1st Name: __________ 
last:  ____________

… has shopped at a 
department store in 

the last week 
 
1st Name: __________ 
last:  ____________

… has invested in  
the stock market  

 
 
1st Name: __________ 
last:  ____________

… filed an income tax 
return & received a 

refund 
 
1st Name: __________ 
last:  ____________

… can state one recent 
consumer trend 

 
 
1st Name: __________ 
last:  ____________

… can name the 
current federal finance 

minister 
1st Name: __________ 
last:  ____________

… can name a 
franchise 

 
1st Name: __________ 
last:  ____________

… thinks they would 
be a successful 
business person 

 
1st Name: __________ 
last:  ____________

… knows the decade 
of the Great 
Depression 

 
1st Name: __________ 
last:  ____________

… can name a 
Canadian business 

newspaper 
1st Name: __________ 
last:  ____________

… can name 2 
properties on the game 

Monopoly 
 
1st Name: __________ 
last:  ____________

… can name one 
function of the Bank of 

Canada 
 
1st Name: __________ 
last:  ____________

 
Economics 
FIND 
SOMEONE 
WHO …

… owns, or knows 
someone who owns, a 
Canada Savings Bond 

 
1st Name: __________ 
last:  ____________

… can ID one non-
profit organization 

 
 
1st Name: __________ 
last:  ____________

… can list three 
natural resources 

 
1st Name: __________ 
last:  ____________

… has seen a movie 
with an economic 

theme 
1st Name: __________ 
last:  ____________

… knows an 
entrepreneur 

 
1st Name: __________ 
last:  ____________

… knows what  
TSE stands for  

 
1st Name: __________ 
last:  ____________

… will buy lunch  
or dinner today 

 
1st Name: __________ 
last:  ____________

… knows Canada’s 
biggest trading partner 
 
1st Name: __________ 
last:  ____________

… can name a product 
whose price fluctuates 
 
1st Name: __________ 
last:  ____________

… owns an asset 
valued over $500 

 
1st Name: __________ 
last:  ____________

… can state what  
GDP stands for 

 
1st Name: __________ 
last:  ____________

… keeps a personal  
budget 

 
1st Name: __________ 
last:  ____________
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Economics in the News 
(1/2)

Title/Headline:

Source:

Date:

This ar  cle is about ...

The main point of this ar  cle is ...

Provide informa  on on _____ of the following:
What caused the events, situa  on, or outcome in this ar  cle ... 

The ar  cle connects to another item in the news, topic we have discussed in the course, or situa  on I am familiar with ...
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A  er reading the ar  cle, I thought about ...

The lessons that can be learned from this ar  cle are ...

What impact is this person, business, decision or situa  on having on the greater community?

This ar  cle is important because ...

Economics in the News 
(2/2)
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Instruc  ons – Dis  nguish among structure, governance, raising funds, ease of dissolu  on/con  nuity, expenses, decision-making, liability, 
and profi ts of each form of business enterprise. Provide examples of each.

Forms of Business Enterprise
Sole Proprietorship

Partnership

Corpora  on

Co-opera  ve

Public En  ty
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A Morning with Mr. Peabody

Carefully read this story and then answer the accompanying ques  ons.

Mr. Peabody woke up late for work. He only had 25 minutes before he had to leave his house. He did not have  me to shower and eat 
breakfast, so he just jumped in the shower, got dressed, and ran out the door. Mr. Peabody made it to work on  me, but he was very hun-
gry. He reached into his wallet and found he only had $5.00. As he was walking to the vending machine, he ran into Kathy, a co-worker. She 
was collec  ng dona  ons to raise money for cancer research, and Mr. Peabody had promised to make a dona  on. This was the fi nal day she 
was collec  ng, so Mr. Peabody gave away his last $5.00. Mr. Peabody then went back to his computer. He began to work, and all of a sudden 
his computer screen froze. This usually happens about once a week. Mr. Peabody does not understand computers very well, so he phoned 
computer services to help him with the problem. He could probably fi gure out the issue, but he thought it was easier to just ask for help.  At 
lunch, Mr. Peabody borrowed a few dollars from a friend, and they went to a local restaurant. Mr. Peabody could not decide if he wanted the 
hamburger or the chicken fi ngers. He picked the burger and sat down to enjoy his lunch. 

Record your answers to the ques  ons in the table below.
a) Iden  fy the scarce resources in the story.
b) Given the scarce resources, what choices did Mr. Peabody make?
c) What was the opportunity cost of each choice?

Scarce Resource Choice Made Opportunity Cost

1. Time Chose to have a shower. Lost the opportunity to eat breakfast.
2.

3.

4.
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Choice/Limited Resources/Opportunity Cost
It is Saturday night, and you have a large assignment due on Monday morning for your economics course. You blocked off  a few hours 
tonight because you are busy all day tomorrow. The assignment will require several hours of work, but you think you can fi nish it tonight 
if you work hard. Just as you are si   ng down to begin, the phone rings. Your best friend is pleading with you to go to a party. You stop to 
consider your choices.

What decision-making process do you follow to make a choice?

Discuss some of the similari  es and diff erences related to how you came to your decision and how other students in the class came to 
theirs.

What are the limited resources involved?

What is the opportunity cost?

Consider the marginal benefi t and marginal cost of your decision. Was the marginal benefi t greater than the marginal cost? 

If so, explain how.
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Produc  on Possibili  es Schedule
1. Graph a produc  on possibili  es curve with the following data. Place widgets on the ver  cal axis and gadgets on the horizontal axis.

Produc  on Scenario Widgets Gadgets
A 50 0
B 45 2
C 35 4
D 20 6
E 0 8

2. What is the opportunity cost of gadgets in terms of widgets when the economy moves from point A to B? Compare that to other scenarios. Why 
does the opportunity cost con  nue to grow?

3. Can the economy produce 35 widgets and 2 gadgets? Plot this point on your graph. Are resources being used eff ec  vely at this point?

4. Can the economy produce 20 widgets and 8 gadgets? Why or why not? Plot this point on your graph.
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Introduc  on to Economics
Matching

Match with the best answer                /10

1. Economics A. There is a limited amount of resources that can be used to produce a limited amount of   
   goods and services to meet unlimited human wants.

2. Opportunity Cost B. The study of economic facts and why the economy operates as it does.

3. Scarcity C. The study of how the economy ought to operate. Here, opinion and value judgments   
   are common.

4. Microeconomics D. Means “large economics” and takes a wide-ranging view of the economy by studying the   
   behaviour of economic sectors.

5. Macroeconomics E. The study of human ac  vity involved in using scarce resources to sa  sfy wants.

6. Posi  ve Economics F. The benefi t lost by doing one thing rather than another.

7. Norma  ve Economics G. Physiological, personal, or socio-economic requirements necessary for you to    
   func  on and live.

8. Wants H. Means “small economics” and focuses on the behaviour of individual par  cipants in   
   various markets, namely people and businesses.

9. Resources I. These are used to produce goods and services and include labour, natural resources,   
   and capital goods.

10. Needs J. Goods and services that are not necessary but that we desire or wish for.
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Economic Goals

1. Income Equity A. Government policy-makers try to minimize the country’s rate of infl a  on, which is a rise in   
   the general level of prices.

2. Price Stability B. Economic ac  vity must be carried out so that the quality of our physical environment can   
   be sustained without signifi cant harm.

3. Full Employment C. This goal is achieved when a country’s total output is distributed fairly. When defi ning this   
   goal, it can become very controversial.

4. Viable Balance of Payments  D. This goal helps to raise the average standard of living for ci  zens. It is depicted by an   
   outward shi   in the produc  on possibili  es curve.

5. Economic Growth E. This goal relates to the need for an economy to generate the highest benefi t from its   
   scarce resources.

6. Economic Effi  ciency F. It is important for a county’s imports and exports to roughly balance one another.

7. Environmental G. The government tries to minimize involuntary unemployment in the labour force.
 Sustainability

8. Review the above economic goals. Are these goals comprehensive, or can you think of some addi  onal goals that should be added? How 
can these goals be both complementary and confl ic  ng?
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Economics and Careers

Examine various careers with a focus on economic skills and knowledge. When you fi nd a career, provide the name of the occupa  on on the 
le   and informa  on about the job on the right.

Job Du  es:

Job Opportuni  es:

Other:

Job Skills/Educa  on:

Wages/Employment Poten  al:

Job Du  es:

Job Opportuni  es:

Other:

Job Skills/Educa  on:

Wages/Employment Poten  al:

Job Du  es:

Job Opportuni  es:

Other:

Job Skills/Educa  on:

Wages/Employment Poten  al:

Job Du  es:

Job Opportuni  es:

Other:

Job Skills/Educa  on:

Wages/Employment Poten  al:
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Economic Systems
Key Features Strengths/Advantages Challenges/Disadvantages Examples

Tradi  onal

Command

Market

Mixed
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Market Economy vs. Command Economy 
(1/2)

You are involved in a simula  on that involves two communi  es: Community A and Community B. Both communi  es have the same 
popula  on, resources, standard of living, and technology. A board of directors composed of several high-profi le members of Community A 
controls the development and alloca  on of goods and services. In Community B, market forces defi ne the mix of products and services that 
are developed and provided to the popula  on. Iden  fy areas that should be regulated by the board of directors and indicate how these 
same concerns would evolve in a market-driven se   ng. Comment on the development of each community in regards to taxes, employment, 
educa  onal ins  tu  ons, construc  on, medical services, law enforcement, and the overall impact on the economy.

Community A Community B
Areas that should be regulated by the board: How will these same concerns be met in a market-driving se   ng?

Taxes: Taxes:

Employment: Employment:
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Educa  on: Educa  on:

Construc  on: Construc  on:

Medical Services: Medical Services:

Law Enforcement: Law Enforcement:

Overall Impact to the Society: Overall Impact to the Society:

Market Economy vs. Command Economy 
(2/2)
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Canada’s Economic System

You are a member of a diploma  c mission that will be travelling to a newly formed country. The country is considering adop  ng a mixed 
market economy similar to Canada’s, and they want you to present an overview of Canada’s economic system. You will need to clearly 
communicate how Canada answers the three economic ques  ons and explain Canada’s economic goals. You will also need to provide a list 
of goods and services produced by government and private business and be able to discuss the pros and cons of government involvement 
versus private produc  on.

Canada’s answer to the three economic ques  ons:

Canada’s economic goals:

Goods and services produced by government and by industry:

Pros and cons of government involvement versus private produc  on:
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Country Profi le

Examine the economic system of a country of your choice. In your analysis, be sure to research and discuss informa  on based on criteria 
including freedom, human rights, poli  cal events, effi  ciency, growth, equity, and employment. It may also help to examine issues 
surrounding over-harves  ng of resources, labour shortages/surpluses, emerging technologies, climate change, health issues, poverty, 
and war. The analysis can be done on current informa  on or based on the past economic system of a country.

Country:

Essen  al Informa  on:

Informa  on on the Economic System:
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Title Explana  on
Demand and Supply This exercise allows students to analyse the impact of various circumstances on demand and supply. 

Students will need to explain the impact each circumstance has on demand and supply and visually 
represent the changes by graphing. 

Market Structures This worksheet can be used as an organizer to help students to dis  nguish among various market 
structures. 

Understanding Credit Products Students can use this worksheet to iden  fy general informa  on, advantages, and disadvantages of a 
variety of credit products. 

Evalua  ng Credit Decisions This is a three-page exercise that puts students in the role of a lending offi  cer at a car dealership. 
Students will need to think about what ques  ons should be used to gather informa  on and how to 
interpret the informa  on to make the best decision. 

Financial Planning with Mr. 
Harrison

Students are asked to interpret Mr. Harrison’s fi nancial situa  on and make recommenda  ons based on 
the limited informa  on they have. 

Saving and Inves  ng This is a matching exercise in which students must match terminology related to saving and inves  ng 
with the appropriate defi ni  on. 

Formulas Common formulas necessary for Unit 2.

Unit 2: Microeconomic Concepts
SCO 2.1  analyse factors and interac  ons signifi cant to demand and supply

SCO 2.2 analyse the rela  onship among produc  on, costs, revenue, and profi t 

SCO 2.3  analyse the factors and characteris  cs signifi cant to market structures

SCO 2.4  evaluate how saving, inves  ng, and credit decisions impact fi nancial planning
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Demand and Supply 

Your boss, a billionaire tycoon, is considering taking over the largest milk supplier in North America. Before he makes his decision, he has 
asked you to analyse how the following circumstances will impact the demand for milk, given a downward-sloping demand curve:

A. Milk is proven to have harmful health consequences.
B. A milk alterna  ve, such as soy milk or almond milk, has been discovered to be much healthier than cow’s milk. 
C. Milk has been proven to lower cholesterol. 
D. The price of milk goes up. 
E. The price of orange juice goes up drama  cally. 
F. Income is forecasted to increase by 5%.

He has also asked you to analyse how the following circumstances will impact the supply for milk, given an upward-sloping supply curve:
A. Europe’s largest milk producer has decided to enter the North American market. 
B. A rare bacterium contaminates millions of litres of milk in the produc  on process. 
C. Scien  sts develop a new technology that allows dairy farmers to milk cows twice as fast. 
D. The price of milk goes up. 

You will need to graph the various possibili  es to illustrate how the changes in demand and supply, and in the quan  ty demanded and  
supplied, will take place. You will also need to back up your answers with explana  ons.  

Demand Supply

Price

Quan  ty

Price Price

Quan  ty
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Sort the related criteria 
under the appropriate 
market structure

Perfect 
Compe   on

Monopolis  c 
Compe   on Oligopoly Monopoly

Number of Firms in the 
Market:
• One
• A large number
• Unlimited
• Few, o  en between 

2-12 controlling the  
majority of the industry

Barriers to Entry:
• None or very li  le
• Very high
• High
• Low

Product Diff eren  a  on:
• A single product that is 

similar throughout the 
market

• Products vary
• Products are similar but 

not exactly the same
• Usually just one product

Compe   on/Price:
• None/Price maker
• Unlimited compe   on/

Price taker
• Several compe  tors/  

Some ability to control 
their own prices

• Compe   on is fi erce/All 
fi rms are aware of one 
another’s prices
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Understanding Credit Products

Debt Product General Informa  on Advantages Disadvantages

Credit Cards

Credit Lines

Overdra  

Fixed Rate Loan

Variable Rate Loan

Mortgage

Discuss Advantages and 
Disadvantages of Ren  ng vs. 
Buying:
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Evalua  ng Credit Decisions
(1/3)

You work for the fi nance department of a car dealership. A client who has spoken to the sales staff  on several occasions has fi nally decided 
to purchase a new car. The sales department has referred the client to you to see if she can qualify for dealer fi nancing. What ques  ons 
would you need to ask this client before making a decision? 

The 5Cs of Credit Possible Ques  ons
Remember, you will likely be asked similar ques  ons when you apply for your fi rst loan.

Character
• Work history, lifestyle, etc

Capacity
• The Total Debt Service Ra  o (TDSR)  
• TDSR = Monthly Obliga  ons /Monthly Gross Pay 

This should not exceed 0.4 or 40%. A TDSR of .38 
means for every dollar earned 38 cents goes to pay 
monthly obliga  ons. TDSR only includes rent, loans, 
and heat when calcula  ng monthly obliga  ons. 

• Requires confi rma  on/Can you meet the repay-
ment schedule?  Co-signer?

Collateral
• Provides incen  ve to pay the loan and par  al        

recovery if loan goes into default

Capital
• Net Worth (Assets – Liabili  es)

Credit Report
• Have they used credit before? How have they 

managed their credit? Does the informa  on on the 
credit report match what they’ve given you?
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Evalua  ng Credit Decisions
(2/3)

The 5Cs of Credit Informa  on Gathered

Character
• Work history, lifestyle, etc.

• Character: new client, subs  tute teaching for 1 year, single income house-
hold, 2 dependents

Capacity
• The Total Debt Service Ra  o (TDSR)  
• TDSR = Monthly Obliga  ons /Monthly Gross Pay 

This should not exceed 0.4 or 40%. A TDSR of .38 
means for every dollar earned 38 cents goes to pay 
monthly obliga  ons. TDSR only includes rent, loans, 
and heat when calcula  ng monthly obliga  ons. 

• Requires confi rma  on/Can you meet the repay-
ment schedule?  Co-signer?

• Capacity: TDSR is 38.9% (includes new car payments, client has $250 in the 
bank)

Collateral
• Provides incen  ve to pay the loan and par  al        

recovery if loan goes into default

• Collateral: She is willing to sign an agreement in which loan default results in 
the car dealership repossessing the vehicle.

Capital
• Net Worth (Assets – Liabili  es)

• Net worth: ($17,000)

Credit Report
• Have they used credit before? How have they 

managed their credit? Does the informa  on on the 
credit report match what they’ve given you?

• Credit Report: Shows a few late payments 2 years ago. Shows no collec  ons. 
Shows the following:

• Visa:   Balance: $5,250    Limit: $5,000
• Student Loan: $12,000
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Evalua  ng Credit Decisions
(3/3)

Would you grant this client a $20,000 loan? Why or why not? Back up your decision using the 5Cs of credit.

What sugges  ons would you give this client to improve her credit situa  on?

If you decided to deny the loan, what would the client need to do before you would accept the loan applica  on? Can you think of other 
arrangements that may be more favourable than purchasing a new car?
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Financial Planning with Mr. Harrison

Mr. Harrison, a friend of the family, desperately needs your help. He heard that you were learning about fi nancial planning, and he wants 
you to provide him with some advice regarding his current situa  on. Based on the informa  on listed below, what recommenda  ons would 
you have for Mr. Harrison? He wants some detailed sugges  ons and advice regarding his credit situa  on and how to improve his savings. Mr. 
Harrison has a medium tolerance when it comes to investment risk. 

Basic Informa  on Financial Informa  on

Age 44 Liabili  es:

Marital Status Single Mortgage (6%) $112,000
($700/month)

Dependents None Credit Card (19%) $12,000
($15,000 limit)

Job Electrician Credit Line (8%) $2,000
($20,000 limit)

Salary $50,000

Assets:

House $200,000

Car $11,000

Savings $350

Revolving credit products require that interest is paid each month; however, some por  on toward principal is typically expected as 
well.
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Savings and Inves  ng

Match with the best answer.             /15

1. Why save? A. Only by doing this can you reach your fi nancial goals.

2. Compounding B. The borrower promises to repay the principal with interest at some specifi ed  me.

3. Why invest? C. The world’s most watched index.  

4. The ways to invest D. The overall behaviour of the market can be learned by watching the performance of this.

5. Debt Securi  es E. Pu   ng your money in diff erent types of investments to spread out the risk.

6. Stock Exchange F. The price of an equity asset that fl uctuates due to irra  onal factors.

7. Stock Exchange Index G. To accumulate emergency funds, sa  sfy liquidity needs, and meet your short and long-
   term goals.

8. Dividend H. Each investor acquires units in a por  olio with a variety of diff erent securi  es.

9. Diversifi ca  on I. An organized marketplace for buying and selling shares to investors.

10. Market Risk J. When an investor sells their stocks for a higher price than they originally paid.

11. Dow Jones Industrial Average K. A debt security with longer-term maturi  es in which you are loaning money for a specifi ed  
   term for an expected return.

12. Money Market Securi  es L. Interest is added to principal. Interest is reinvested to earn more interest.

13. Capital Gains M. Short-term loans (treasury bills).

14. Bonds N. The income from a stock. This income is not promised or paid automa  cally.

15. Mutual Funds O. Debt (by lending money) and equity (by acquiring ownership) securi  es.
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Important Formulas
Unit 2

pricePrice Elasticy of Demand ( )
average average price

d
d

d

Qe /
Q

Total Costs ( ) Fixed Cost ( ) Variable Cost ( )TC FC VC

pricePrice Elasticy of Supply ( )
average average price

s
s

s

Qe /
Q

Economic Costs Explicit Costs Implicit Costs

Total Product ( )Average Product
Number of Workers ( )

q
L Economic Profit Total Revenue Economic Costs

Change in Total Product ( )Marginal Product
Change in Number of Workers ( )

q
L

Total Revenue ( ) Price dTR Q

Marginal Cost ( ) TCMC
q

Average Revenue ( ) TRAR
q

Average Fixed Cost ( ) FCAFC
q

Marginal Revenue ( ) TRMR
q

Average Variable Cost ( ) VCAVC
q

Profit Maximization Rule: MR MC

Average Cost ( )AC AFC AVC
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Title Explana  on
Gross Domes  c Product This worksheet will help students understand the concepts associated with GDP and how to calculate 

GDP. 
Phases of the Business Cycle Students can complete a matching exercise by examining a graph of the business cycle. 
Unemployment This worksheet can be used as an organizer to help students to dis  nguish among various forms of 

unemployment.
Infl a  on This worksheet will help students understand the concepts associated with infl a  on. 
Banking and Financial 
Markets

In this simula  on, students will need to answer a variety of ques  ons related to Canada’s banking 
system and fi nancial markets. 

Monetary Policy Students will learn about the fundamental concepts of monetary policy by comple  ng this work-
sheet. 

Expansionary/Contrac  onary 
Monetary Policy

Students will assume the role of members of the Bank of Canada. They will be tasked with controlling 
the na  on’s money supply to achieve full employment and stable prices in the economy. They will 
need to analyse several situa  ons based on a variety of criteria. 

Fiscal Policy Students will learn about the fundamental concepts of fi scal policy by comple  ng this worksheet. 
Expansionary/Contrac  onary 
Fiscal Policy

This worksheet presents students with a variety of scenarios. Students will need to decide whether 
each scenario relates to government expansionary or contrac  onary fi scal policy.

Government Taxes and
Services

Students will need to use this graphic organizer to place both government taxes and 
government services under their proper headings. Students must then label each tax as progressive, 
regressive, or propor  onal; and direct or indirect.

Formulas Common formulas necessary for Unit 3.

Unit 3: Macroeconomic Concepts
3.1  analyse factors and concepts signifi cant to economic indicators and economic fl uctua  ons

3.2  demonstrate an understanding of the historic and current roles of money and fi nancial ins  tu  ons in our society

3.3  analyse factors and concepts signifi cant to monetary policy

3.4  analyse factors and concepts signifi cant to fi scal policy
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Gross Domes  c Product

1. Explain the diff erence between the following:

 a. GDP and GNP

 b. Real and Nominal GDP

 c. Total GDP and Per Capita GDP

 d. The Income and Expenditure Approach when calcula  ng GDP

2. You are an economist asked to calculate your na  on’s GDP. Calculate nominal GDP for Year 1 and Year 2 using the expenditure equa  on:
 GDP = C + I + G + (X - M). How much did nominal GDP increase from Year 1 to Year 2?

Year 1 Nominal GDP ($ billion) Year 2 Nominal GDP ($ billion)
Personal Consump  on 100 Personal Consump  on 105
Gross Investment 425 Gross Investment 427
Government Purchases 400 Government Purchases 425
Net Exports -25 Net Exports -12
GDP GDP

3. Now calculate Year 1 and Year 2 real GDP using a GDP defl ator of 102.372 for year 1 and 103.561 for Year 2.

4. How much was nominal GDP overstated in Year 1 and in Year 2?

5. Why is it important to adjust nominal GDP to real GDP to account for infl a  on?

6. What are the limita  ons to GDP? What other factors should be considered when determining a country’s standard of living?
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Phases of the Business Cycle

Place the best term in the proper sentence. Use the image above to support your answers.
contrac  on recession depression infl a  on
peak business cycle expansion decreased unemployment
unemployment defl a  on trough budgets

1. A sustained rise in the real output of an economy is known as an _____________________________. 

2. A sustained fall in the real output of an economy is known as a _____________________________. 

3. These rises and falls in real output cons  tute a pa  ern known as the ____________________________. 

4. The point in the business cycle in which real output is at its highest is known as its _______________________. 

5. A _____________________ occurs if the reduc  on in real output is par  cularly long and harsh, as happened during the early   
 1930s. 

6. A decline in real output that lasts for six months or more is known as a __________________________. 

7. ___________________: the point in the business cycle at which real output is at its lowest

8. ________________________ and _____________________ are some poten  al eff ects of a contrac  on in the economy. 

9. ________________________ and _____________________ are some poten  al eff ects of a period of economic expansion.
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Unemployment

Types of Unemployment Descrip  on Historical or Current Example 
from the Canadian Economy

Possible Course of Ac  on to 
Ease Unemployment

Structural Unemployment

Fric  onal Unemployment

Cyclical Unemployment

Seasonal Unemployment

State the specifi c type of unemployment for the following scenarios.

Fric  onal Seasonal Structural Cyclical
Sarah quits her job to move to Alberta for work.
Businesses lay off  workers because their produc  on has declined.
Cavendish workers being laid off  because of the end of the summer 
season.
A plant with 2,000 workers has 500 of them replaced by robots.
An employee at Burger King quits his job and goes back to school 
full-  me.
Due to a downturn in the economy, fewer people are buying new 
cars, thus causing workers in car manufacturers to be laid off .
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Infl a  on

1. Explain the following terms:

Infl a  on

Defl a  on

Hyperinfl a  on

Nominal income

Real income

Consumer price index (CPI)

2. Analyse the possible consequences of infl a  on and defl a  on:

3. Label the following scenarios as an infl a  onary expecta  on or a defl a  onary expecta  on.

a. High oil prices have led to signifi cant employment opportuni  es in Alberta and Saskatchewan. Incomes have also risen   
drama  cally. 

b. A recession has hit the country, crea  ng unemployment and nega  vely impac  ng the stock market.
c. The Bank of Canada lowers the interest rate to 1% and decides to infuse money into the economy by buying bonds. 
d. The housing market has been in decline. The prices of homes con  nue to fall. Poten  al buyers wait for the market to bo  om out 

before considering purchasing their houses well as furniture and other related products.  
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Banking and Financial Markets

A panel from several developed countries from around the world has sent representa  ves to discuss and debate best banking prac  ces. You 
and your team will be represen  ng Canada and the Canadian banking system. You have been asked to focus on the following areas:

Provide an overview of your country’s fi nancial system. Include the forms of your money supply and the basic func  ons of the Canadian 
banking system.

Discuss your country’s banking system (include the frac  onal reserve principle and the deposit mul  plier).

Explain the strengths of your fi nancial markets.
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Monetary Policy

1. Explain monetary policy.

2. Explain the roles of the Bank of Canada.

a. Issue of currency:

b. Acts as the government’s bank

c. Manages reserves of foreign currencies:

d. Acts as auditor, inspector, and lender to commercial banks:

e. Regulates money supply:

3. Explain the diff erence between expansionary and contrac  onary monetary policy to promote price stability, full employment, and   
 economic growth. 

4. Describe how changes in interest rates impact individuals and businesses.



108101088SOCIAL STUDIES: INTRODUCTORY ECONOMICS ECO621A

Expansionary/Contrac  onary Monetary Policy

Your group will assume the role of members of the Bank of Canada. You are tasked with controlling the na  on’s money supply to achieve full 
employment and stable prices in the economy. Given the following situa  ons, iden  fy and list the most likely problems. Consider spending, 
employment, and average prices under the diff erent scenarios. What monetary policy ac  ons do you propose with each situa  on? How do 
you expect your ac  ons will solve the problems?

The na  onal economy is sluggish as a result of  ght (contrac  onary) monetary policies over the past two years. What do you do?

The economy is growing rapidly. Many economists believe there will be shortages of skilled labour and key industrical inputs, such as 
steel and electric power. What do you do?

The economy is experiencing 12% infl a  on over the next few years. What do you do?
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Fiscal Policy

1. Explain fi scal policy.

2. Explain the diff erences between the following terms:

a. Budget defi cit

b. Budget surplus

c. Balanced budget

d. Na  onal (government) debt

3. Dis  nguish between the government’s use of expansionary fi scal policy and contrac  onary fi scal policy to promote price stability, full  
 employment, and economic growth.

4. Considering the following scenario, examine the implica  ons and complexity of government budgetary decisions. The country has   
 record levels of na  onal debt and has promised to balance the budget. The country’s unemployment rate is at an all-  me high. Most   
 available jobs involve low skilled labour. This has led to higher levels of poverty and only modest growth. Businesses and low/middle   
 income families have been struggling since tax hikes were implemented two years ago.
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Expansionary/Contrac  onary Fiscal Policy

Determine whether each of the following scenarios relates to government following expansionary or contrac  onary fi scal policy. Explain the 
reasons for your choice.

Scenario Expansionary/Contrac  onary Ra  onale
The government cuts business and personal 
income taxes, and increases its own spending.

The government increases personal income 
tax and corporate tax. Government spending 
stays the same.

Government spending goes up while taxes 
remain the same.

The government reduces the wages of its 
employees, while raising taxes for consumers 
and business. Other government spending 
remains the same.
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Government Taxes and Services

Below is a list of government taxes and government services. Place both the taxes and the services under their proper heading. There may 
be some overlap depending on the context. Label each tax as progressive, regressive, or propor  onal; and direct or indirect.

Government Tax:
Income Tax
Tobacco Tax

Gasoline and Fuel Tax
Corporate Tax

Property Tax
Harmonized Sales Tax

Federal Taxes Provincial Taxes Municipal Taxes

Government Services:
Na  onal Defense
Fire Services
RCMP
Roads and Highways
Canada Pension Plan
Snow Removal

Old Age Security
Garbage and Recycling
Social Assistance
Water and Sewers
Immigra  on
Fire and Ambulance

Hospitals
Airports
Family Law
Libraries
Educa  on
Crown Corpora  ons (CBC, Canada Post)

Federal Services Provincial Services Municipal Services
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Important Formulas
Unit 3

GDP C G I X M

GDPPer Capita GDP
Population

GDP Year 2 GDP Year 1Real GDP Growth Rate 100%
GDP Year 1

Nominal GDPReal GDP
GDP Deflator (in hundredths)

Year 2 Basket Cost Base Year Basket CostCPI 100%
Base Year Basket Cost

Nominal IncomeReal Income
CPI (in hundredths)

Labour ForceParticipation Rate 100%
Labour Force Population

Number UnemployedUnemployment Rate 100%
Labour Force

Real Interest Rate Nominal Interest Rate Inflation Rate



113111133SOCIAL STUDIES: INTRODUCTORY ECONOMICS ECO621A

Title Explana  on
Global Economic Concepts Students will need to match the terminology related to global economic concepts to the 

proper defi ni  on. 
Global Economics Sentence 
Compe   on

Students will be presented with a number of sentences. Each sentence will have two 
op  ons related to key words. Students need to choose the proper word. 

Compara  ve and Absolute 
Advantage

This worksheet allows students to answer ques  ons related to opportunity cost, compar-
a  ve advantage, and absolute advantage. Using the output method, students will work 
through this worksheet using only two countries and two products. 

Free Trade vs. Trade Protec-
 on Simula  on

Given the informa  on from the scenario, students must take on the role of their stake-
holder and come up with arguments for or against free trade/trade protec  on.

Unit 4: Global Economic Concepts
4.1  evaluate the factors and concepts signifi cant to foreign trade
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Global Economic Concepts
Match with the best answer.             /15

1. absolute advantage A. The trend of growing foreign trade and investment and the spread of interna  onal businesses and   
   markets.

2. compara  ve  B. Another type of trade barrier is a(n)        , or a limit on the amount of a par  cular good    
 advantage  that may be legally imported.

3. protec  onism C. Government interven  on policies that protect domes  c markets from interna  onal compe   on.

4. import quota D. A group of European countries that have agreed to co-operate on ma  ers of economics and policy.

5. subsidy E. A country has a(n)     in the produc  on of a good if, given an equal quality of resources,  
   they can produce more of the good than other countries.

6. current account F. A(n)         records the value of all goods and services exported from a country minus    
   the value of all goods and services imported from outside the country.

7. capital account G. It is a forum for governments to nego  ate trade agreements. It is a place for governments to se  le trade  
   disputes. It operates a system of trade rules. Essen  ally, it is a place where member governments   
   try to sort out the trade problems they face with each other.

8. tariff  H. The trade partner with the lowest opportunity cost for a given product has the                                     .  

9. balance of trade I. A(n)  can prohibit the exchange of any single good, or it can completely prohibit   
   trade with a whole country.

10. globaliza  on J. A pact among Canada, the United States, and Mexico to form a free trade area.

11. World Trade  K. The summary of all interna  onal transac  ons associated with current economic ac  vity in Canada   
 Organiza  on  and involving Canadian dollars.

12. European L. It can be fl exible or fi xed, but generally it measures the price of one na  on’s currency in terms of   
   Union another na  on’s currency.

13. embargo M. With a(n)  , the government makes payments to a local supplier to reduce the   
   produc  on costs of the supplier. Lowered produc  on costs should equate to lower prices, thereby 
   making the local supplier more compe   ve.

14. exchange rate N. A tax on imported goods.

15. NAFTA O. The summary of interna  onal transfers of intangible assets and savings involving Canadian dollars.
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Global Economics Sentence Comple  on

Circle the word or phrase that best completes each statement below.

1.  Country X has stated that only 1,000 barrels of orange juice can be imported from Country Z this year. Country X is restric  ng interna-
 onal trade with a(n) (EMBARGO, QUOTA).

2. A trade (SURPLUS, DEFICIT) occurs when imports exceed exports.

3. Tariff s are imposed on (IMPORTS, EXPORTS). When tariff s are imposed on goods, the result is that consumers are (MORE, LESS) likely to 
buy the domes  c subs  tute. 

4. When exports exceed imports, the balance of trade is (FAVOURABLE, UNFAVOURABLE).

5. If Country W states that no trade whatsoever shall be conducted with Country X, Country W is imposing an (EMBARGO, IMPORT   
QUOTA).

6. The law of compara  ve advantage states that output is (MAXIMIZED, MINIMIZED) when producers specialize in what they can make at  
a (LOWER, HIGHER) opportunity cost than can other producers. 

7. The case can be made for (PROTECTIONISM, FREE TRADE) in order to preserve jobs, protect infant industries, and correct a trade   
imbalance. 

8. (ADMINISTRATIVE BARRIERS, SUBSIDIES) are payments by a government to (DOMESTIC, FOREIGN) exporters so that they can reduce  
the prices they charge in foreign markets. 
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Compara  ve and Absolute Advantage

Output per hour
U.S. Japan

Cars 12 10
Computers 4 6

1 car = 1/3 computer 1 car = 3/5 computer
1 computer = 3 cars 1 computer = 5/3

1. What is the U.S.’s opportunity cost of making cars?

2. What is Japan’s opportunity cost of making cars?

3. What is the U.S.’s opportunity cost of making computers?

4. What is Japan’s opportunity cost of making computers?

5. Which country has an absolute advantage in producing cars?

6. Which country has an absolute advantage in producing computers?

7. Who has the compara  ve advantage in cars? 

8. Who has the compara  ve advantage in computers?

9. Which country should produce which good and why? Base your answers only on the informa  on above and on compara  ve   
advantage considera  ons. 
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Free Trade vs. Trade Protec  on Simula  on

The Government of Canada is considering forming a trade agreement with Country X. The government is interested in crea  ng this 
rela  onship because Country X has an absolute advantage in the produc  on of both fi sh and potatoes. The country can produce one 
pound of high-grade potatoes for a much lower cost compared to Canada. Also, several years ago, Country X invested millions of dollars 
into fi shing farms, and now has an abundance of fi sh in the wild and commercially in tanks. Canada has an absolute advantage in the 
manufacturing and produc  on of automobiles, a product Country X does not produce and greatly requires. It is important to understand 
the benefi ts and drawbacks of a trade agreement for each of the following stakeholders. You will assume the role of one of the stakehold-
ers in a simulated ac  vity. Each stakeholder will need  me to create arguments that refl ect his/her viewpoint. Compromises and 
conciliatory posi  ons will usually have to be found.

Stakeholders:

Ontario Automo  ve Worker Average Canadian Consumer P.E.I. Potato Farmer
Newfoundland Fisherman Canadian Consumers’ Associa  on Government Representa  ve

Which stakeholder are you?

Make a list of your arguments either suppor  ng or opposing this agreement. You will essen  ally be arguing for or against trade protec  on 
or free trade. Some stakeholders may want to remain neutral and should therefore create arguments for both sides. Be sure to provide 
evidence that supports your arguments.
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Title Explana  on
Student Inquiry Suggested Topics This is a list of broad categories of topics to assist students with an idea for their inquiry

project.

Unit 5: Student Inquiry on Economic Issues
SCO 5.1  Independent or Collabora  ve  
 Inquiry

• produce a project on an area of interest in economics by following the inquiry process
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Student Inquiry - Suggested Topics
PEI Economy
• factors that have infl uenced economic development of PEI
• economic impact of the major industries of PEI
• role of government in the development of the economy of PEI
• poten  al areas of future economic development
• rela  onship of PEI to the Canadian economy and global economy
• the advantages and disadvantages of developing a specifi c resource of PEI

Labour Unions and the Labour Market
• history of the trade union movement globally and within Canada
• structure and organiza  on of labour unions globally and in Canada
• strikes by workers in Canada
• the implica  ons of escala  ng salaries and salary caps for professional sports
• the eff ec  veness of minimum wage laws
• the importance of career educa  on in rela  on to the changing dynamics of the labour market
• the implica  on of post-secondary educa  on (e.g., how to fi nance, cost versus benefi t)

Poverty and Regional Dispari  es
• basic causes of poverty and programs designed to eliminate it
• causes and solu  ons of regional disparity and unequal distribu  on of income
• the concept of the poverty line and the characteris  cs of the groups of stakeholders that fall below it
• the changes in average real income, its composi  on, and its distribu  on in the Canadian economy over the last decade
• comparison of the economic well-being of Canadian stakeholders versus people from another country

Growth, Sustainability and Trade
• costs and benefi ts of economic development
• the role of individuals, businesses, and government with respect to sustainability
• the impact of technology in shaping the global marketplace
• evalua  on of economic progress in a developing country
• the barriers and restric  ons on domes  c and interna  onal trade

Other Topics
• the economic rights guaranteed to Canadian ci  zens by law
• the eff ec  veness of a specifi c example of direct government interven  on in a market
• poten  al issues related to government expenditures and taxa  on
• how events in other parts of the world aff ect Canada’s economy and the well-being of diff erent groups of Canadian stakeholders
• explora  on of the major ideas and theories of prominent economists (e.g., Adam Smith, David Ricardo, Thomas Malthus, Karl Marx,  

John Maynard Keynes) in the context of the economic issues and challenges of their  mes
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