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STATEMENT OF PHILOSOPHY 

Family Life Education is a program designed to enhance family life by contributing to the 
development of the student's intellectual, social, emotional, physical, psychological, moral 
and spiritual capacities in a manner that encourages self image and respect for others. 

Family Life Education: 

(a) provides the opportunity for young people to approach their present and future 
family relationships with greater understanding and responsibility. Students learn 
that the family in all its forms, by providing mutual support, has the potential for 
creating an atmosphere of love wherein family members can be nurtured, help one 
another grow, and be of service to each other and to the larger community, 

(b) encourages communication within the family unit, and promotes healthful living 
and responsible behaviour, 

(c) seeks to give each person an age-appropriate understanding of what it means to be 
male or female by providing not only physical facts, but also exposure to emotional, 
social and spiritual aspects of life, including individual difference and interpersonal 
relationships, 

(d) supports parents in their efforts to guide young people towards becoming 
responsible and fulfilled adults. The school can play a role by providing basic 
knowledge and an opportunity for students, in a structured peer group setting, to 
critically examine the pressures that influence their lives. The school's family life 
program does not replace or ever assume the responsibility of parents in this area of 
education. 
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ASSUMPTIONS 

Guiding principles are basic to the development and delivery of the family education 
program in Prince Edward Island. The assumptions upon which the program is based 
include the following: 

FAMILY 

1. The family is the basic unit of society. 

2. Parents are the primary educators of their children. 

3. A diversity of family structures exists in Prince Edward Island. 

4. Young people need to feel positive about their own families with their inherent 
strengths and weaknesses. 

5. All children deserve the opportunity to receive a family life education. 

6. Parents must have adequate opportunity to meet the teacher, and to view the 
content and resources of a program. 

7. Parents shall determine whether or not their children participate in the human 
sexuality unit of the program. 

TEACHERS 

1. Only teachers who are willing to teach this program shall be considered as potential 
instructors. 

2. There shall be involvement from administrators in choosing teachers for the 
program. 

3. There shall be compulsory, adequate and on-going inservice for all teachers in this 
program. 

4. Teachers not directly involved in program delivery shall have opportunity to 
become knowledgeable about the philosophy and content of the program. 

5. The teacher should be knowledgeable, objective, comfortable with his/her own 
sexuality, sensitive and discreet, and respectful of each student's family values and 
situation. 
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SEXUALITY 

1. Sex education is only one component of family life education. 

2. Learning about sexuality is a life-long education process. 

3. Sexuality is shaped by the family, society and the culture in which one lives. 

4. With support and guidance, students can be challenged to positive attitudes and 
behaviour concerning their sexuality. 

RATIONALE FOR FAMILY LIFE EDUCATION 

1. family life education can benefit students. 

2. A school-based family life program can assist parents in discussions with their 
children on topics related to sexuality and other family life members. 

3. Information about sexuality and family life may serve to reduce fear, anxiety and 
potential exploitation, and the media's misrepresentation of traditional values. 

4. family I ife education in the school provides a structured forum for peer discussion. 
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VALUES 

Values are central to our society because they represent what is worthwhile in daily life. 
They are the backdrop for our expectations of ourselves and others. Values guide the 
range of alternatives available to us in solving personal and social problems, in preserving 
a free society, and in striving to ensure that each person's existence has meaning. Having 
a sense of direction contributes to our own self worth. Some values are moral values, 
addressing the "right" and "wrong". William Hague terms morals education as "that part of 
values education that teaches people to care". 1 That which is right and caring is defined 
largely, but not solely by our rei igious traditions. 

The Canadian Charter of Rights and Freedoms grants that "Canada is founded upon 
principles that recognize the supremacy of God ... ". From God, the Supreme Being, the 
following values flow: 

1. Respect for self and others- the person has respect for the opinion and rights 
of others, and for their property. 

2. Kindness- the person is generous, understanding, considerate. 

3. Mercy- the person is willing to forgive, to treat an offender with leniency, 
forbearance. 

4. Justice- the person behaves openly, consistently and equitably towards all 
others. 

5. Honesty- the person is truthful, free of deceptions. 

6. Non-exploitation- the person is not willing to use another for his own gain. 

7. Responsibility- the person owns the outcomes of his own actions, discharges 
duties satisfactorily. 

These universal principles of morality provide an objective standard by which to evaluate 
our actions. 

Central to teaching about human sexuality is the moral and social value of abstinence as an 
ideal practice for unmarried persons. The Prince Edward Island family life curriculum 
assumes sexual abstinence as the predominant value of our youth. It also recognizes that it 
is not chosen by everyone. 

1. Hague, William, "Teaching Values in Canadian Schools" in Contemporary Educational 
~ Stewin & McCann, Copp Clark Pitman, 1987. 
In discussing the family, teachers are expected to be sensitive to each student as an 
individual, regardless of his/her family situations. In effect, teachers can model values such 
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as kindness, justice and tolerance. Such modelling is a powerful teaching tool. 

Schools reflect the broad goals of society. They are charged with the responsibility to 
support the development of desirable moral attributes, to the benefit of the individual and 
society. A school family life education program is one of many approaches to meeting this 
goal. · 

APPLICATION 

1. Units and schools will follow an approved implementation procedure. 

2. Family life education should be on-going throughout the curriculum. 

3. Schools may utilize outside resource persons to assist with the program provided 
they operate within the guiding principles of the approved curriculum. 

4. Supplementary materials, print and non-print, may be used, providing such use is 
consistent with the guiding principles and the established curriculum. 

5. Teachers should encourage students to follow up with parents on class discussions 
of family life topics. 

GOALS 

The goals of the family life education program include the following: 

1. To promote respect for I ife in all its forms. 

2. To develop an appreciation of each person's uniqueness as a human being and as a 
person of dignity and inestimable value. 

3. To promote respect for self and others, including tolerance of differing cultural 
heritages, family styles and value systems. 

4. To contribute to the development of the students' intellectual, social, physical, 
psychological, moral and spiritual capacities in a manner that encourages a positive 
self-image and a healthy lifestyle. 

5. To encourage knowledge, understanding, and attitudes of confidence and 
responsibility about human sexuality as a positive force in our lives. 

6. To understand the need for relationships of commitment and fidelity in life, and the 

- 5 -



role played by sexuality in such relationships. 

7. To apply correct vocabulary related to human anatomy and physiology. 

8. To teach decision-making based upon systematic evaluation of information, 
personal and family values, and awareness of options and outcomes. 

9. To broaden the student's understanding of the roles and responsibilities of family 
membership and parenthood. 

1 0. To promote the student's appreciation of the basic purpose of marriage as the 
expression of the faithful love of husband and wife, which is also open to the 
procreation of new life. 

11. To assist students in understanding and coping with the constraints of present living 
circumstances, and identifying and building on the positive aspects of these 
situations. 

12. To examine the economic and social significance of the family in Canadian society. 
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GUIDELINES FOR FAMILY LIFE PROGRAMS 

There is no one best way of presenting your family life program. Schools will approach 
this differently, based on many factors: 

1. the needs and backgrounds of students 
2. the availability of teaching resources, both human and other 
3. characteristics of the teacher 
4. general organization of the school 
5. overall support of school administration 
6. liaison with the community. 

While there is no one best implementation approach, there are components which are 
recommended because experiences of other family life educators have proven them 
successful. 

A. Involvement of Parents 

Family life education is a joint effort of parent, church and school. If schools are to 
act as a support to parents, they must involve them. Without informing and 
involving parents, schools can only partially achieve their goals. What will be lost 
will be the opportunity to act as a catalyst in building communication skills, 
recognizing values and sharing information between parents and children in the 
home. 

If there are parents in your community who have concerns about this program, opportunity 
to know the teacher and hear about course content is usually reassuring. 

B. Inform Other Staff Members 

Offer the staff an overview of the family I ife program philosophy, goals and content. 
They will appreciate this if they are approached by students with comments or 
questions, or by members of the community. 

C. Parent- School Communication 

A basic assumption of parent-school communication is that parents individually are 
welcome to contact the teacher or principal as needed. Such communication might 
be further enhanced by a committee. The Home and School Association, 
consultation committee or other existing group responsible for communication 
between home and school could fill this role. 

Other options for on-going information include: school newsletter, curriculum 
letter included with report card, bulletin on upcoming topics, parent sexuality short 
course, year end evaluation questionnaire, display at parent-teacher interview time. 
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THE TEACHER 

The teacher is a most important variable in the successful implementation of family life 
education. Our assumptions, stated in the Guiding Principles are that nthe teacher should 
be knowledgeable, objective, comfortable with his/her own sexuality, sensitive and 
discreet, and respectful of each student•s values and family situation .. ; and that the teacher 
.. be willing to teach this program ... 

The following list of personal attributes and skills outlines more concretely the desirable 
qualities of the teacher. These guidelines are for the use of the teacher considering 
teaching family life, and the administrator choosing a member of his/her staff for this 
important task. 

A. Qualities of the Person 

is a mature person, secure in his/her own personal identity 
is comfortable with his/her own sexuality 
is comfortable in operating from the stated value base of the program 
is able to hear expressed differences of opinion without compromising 
his/her personal beliefs or values 
demonstrates empathy for the feelings and well-being of other people 
has respect for all individuals 
is genuine, and capable of building trust with students 
has a good sense of humour 

B. Competencies 

is interested in teaching the program and motivated to do a good job 
is comfortable in teaching both anatomical and integrative, multi-
dimensional aspects of human sexuality without embarrassment 
shows good judgement in handling potentially sensitive questions or 
situations 
is capable of creating a positive classroom climate, where expressions of 
feeling and opinion are welcomed 
has knowledge of community referral resources. 

C. Academic Qualifications 

has completed compulsory pre-service workshops as offered by the 
Department of Education and Human Resources 
has some background in the following: human growth and development 
over the life span, human sexuality, communications, human biology, health 
education, developmental drama, developmental psychology, group 
dynamics and small group leadership 

is open to future participation in courses or workshops in human 
development, methods for family life education, human sexuality and topics 
related to the curriculum. 
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GENERAL INTRODUCTION: THE SENIOR HIGH CURRICULUM 

The senior high family life program is the final link in the family life program which has 
been developed for elementary and junior high school students. The goals and objectives 
are fundamentally the same throughout all levels; the differences reflect the changing 
needs and developmental level of the maturing student. 

The senior high curriculum committee recommends that the program at the senior high 
school level consist of two components, as follows: 

1. a compulsory program at the grade ten level which could be offered in 
conjunction with a physical education program, i.e., on alternate days, or, in 
schools where that is not feasible, this program could be offered as 
a full credit; and, 

2. an academic elective program at the grade twelve level which would 
concentrate on independent living. This program is now under pilot. 

The Grade 10 program will include the following items: 

Relationships 
II Human Sexuality 
Ill Healthful Living 

Resources for students and teachers are listed at the back of the curriculum. The reference 
to "text" throughout is the main student resource Dimensions of Life. 

Audio visual material plays an important part in the presentation of a program of this 
nature. Core resources will be available to each school, while additional resources will be 
housed with boards, community agencies or the Media Centre. 

The Committee stresses the importance of having accessible audio-visual equipment, 
especially a VCR and monitor, as more and more productions appear in this format. 
Ideally, use of a constant classroom or teaching station would facilitate teaching family life. 
Class sets of books and equipment would not have to be moved about. 

Human Sexuality Theme 

One of the assumptions upon which the family life curriculum is built is that the school 
must respect the primary role of parents in teaching about sex. For this reason, parents 
retain the right of opting out of human sexuality theme in the schools 1 health or family life 
program. It is the view of the Senior High Curriculum Committee that, because the human 
sexuality theme at this level is quite extensive, parents who wish to opt their children out 
must opt out of the entire program. The student must then choose an alternate electjve 
half-credit or credit. 
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THE FOLLOWING THEMES, SUB-THEMES AND TIME ALLOTMENTS 
ARE SUGGESTED FOR CREDIT AND HALF CREDIT IN SENIOR 
HIGH FAMILY LIFE EDUCATION 

I. RELATIONSHIPS 
A. Climate Building 
B. Theory of Relationships 
c. Living in Relationships 

1. Families 
2. Peers/Friends 
3. Work (optional) 
4. Handling Conflict 

II. HUMAN SEXUALITY 
A. Sexuality 
B. Reproductive System 
c. Human Sexual Response System 
D. Sexual Decision Making 
E. Exploitation of Sexuality 
F. Reproductive Health 
G. Conception Control 
H. Pregnancy and Childbirth 

Ill. HEALTHFUL LIVING 
A. Lifestyle Choice 
B. Nutrition, Dieting & Exercise 
c. Stress 
D. Suicide 
E. Substance Abuse 

FLEX TIME 

TOTALS 
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Hours Hours 
Full-Credit Half-Credit 

1-2 1-2 
4 3 

23 10 

3 3 
3 1 

3 2 
4 2 
4 4 
3 3 
5 3 
6 3 

5 1 
6 4 
3 2 
2 2 
5 4 

10 2 

120 60 



EVALUATING STUDENT PERFORMANCE 

Evaluation "includes all available methods of obtaining information regarding what the 
students are learning and how effective the teaching is".1 It is an organized way of learning 
what the student and the teacher have achieved in the program or lesson. It is of 
maximum use when it is based upon clearly defined objectives which are understood by 
both student and teacher before teaching and evaluation take place. The teacher might 
have the student record the objective of the lesson at the beginning of class, or state it 
informally as the "purpose of the lesson 11 or 11What we are going to do today". 

Types 

There are 3 types of evaluation: diagnostic, formative and summative. 

Diagnostic evaluation may be done at the beginning of a unit, to determine present 
knowledge level. Such a pre-test may also spark interest and discussion. Diagnostic 
methods could also be used to identify "trouble spots" for individual students. It is not 
appropriate to use results of diagnostic evaluation for reporting purposes. 

Formative evaluation gives shape or from to the learning process, defining how well the 
objectives are being met. It also measures growth in attitudes and skills and identifies 
which skills need improvement. 

Summative evaluation occurs at the end of a lesson unit or term, and, together with 
formative measures is used to determine student achievement. Summative evaluation 
measures whether program objectives have been met. 

Three Domains of Learning 

Family Life programs aim to increase knowledge, build positive attitudes and perfect 
certain skills necessary to self-growth and healthy relationships. They include learning 
from the cognitive (knowledge), affective (attitudes, feelings) and psychomotor (skills) 
domains. 

The language of objectives differ with the domain. Some verbs for describing the cognitive 
include: describe, name, summarize, explain, demonstrate, design, criticize and evaluate. 
These represent thinking activities which are increasingly complex. 

1. Cornfield, R.J. et al.: Making the Grade, Prentice-Hall Canada, Inc., 1987, p. 2. 
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Some verbs for describing the affective domain are observe, respond, appreciate, recognize, 
relate, display. In the affective area, complexity ranges from simple awareness, to personal 
adoption of a mental set that influences what we value and the way we behave. 

In the psychomotor domain, skill development in this curriculum is in communication and 
decision-making. In the affective area, complexity ranges from simple awareness, to personal 
adoption of a mental set that influences what we value and the way we live. 

In the psychomotor domain, skill development in this curriculum is in communication and 
decision-making. Objectives are introduced by verbs such as listen, respond, create or compose. 
A student 1

S personal action plan on smoking, a debate or a role play could be used as measures of 
skill development. 

This brief focus on domains of learning is intended to emphasize the connection among 
objectives, teaching methods and evaluation. Some basic questions to ask when planning are: 

1. What do I want the students to learn? Is it primarily factual, attitudinal, or skill-
related? 

2. What methods will facilitate that learning? 
3. How can I best evaluate the results? 

Affective Evaluation 

Because attainment of affective objectives is harder to measure, educators are tempted to adapt 
them to address more concrete, cognitive aspects of a topic. For example, it is easier to teach and 
to grade cognitively on the students1 written definition of 11 Sexuality11 than it is to estimate her 
grasp of 11Sexuality11 as a mental construct that influences her personality and behaviours. Again, it 
is easier to teach and to grade a listing of five symptoms of a sexually transmissible disease than to 
evaluate the students I openness to naming her contacts who are at risk if she should ever have 
these symptoms. 

The Committee has attempted to achieve a balance of informational, attitudinal and applied 
objectives for a sound program overall. Affective teaching is challenging, a little worrisome for its 
lack of benchmarks, but very worthwhile over time. 

In affective evaluation, we need to turn our attention from producing a product at the end of a 
lesson or unit, and concentrate more on the process. 

What is actually happening when a small group of grade 10 students brainstorm how it might feel 
to live with an alcoholic parent? At the end of the activity they have a list-a product which is 
shared with the class. But in the process they should have practiced listening, displayed respect 
for the contributions of other group members, and learned to be more compassionate and tolerant 
of others who are living that crisis. In this case the process is more important than the product. 
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The teacher might evaluate the process by informal observation, a checklist, or open ended 
sentences ("when I think about living with an alcoholic parent, I ... "). Essays, projects or short 
answer questions can be used to elicit affective response as well. 

Another factor to keep in mind is that individual experience and social-emotional maturity varies 
from one student to another. The teacher should look for growth over time in the individual, 
beginning where he is. 

Evaluation Plan 

At the beginning of a course the teacher should present an evaluation plan. It should list the 
themes, the approximate percentage of total course time allotted to each theme, and a broad 
outline of evaluation methods the teacher plans to use. 

"Students discover what the teacher really regards as important by observing what and how the 
teacher evaluates"2

• 

Evaluation Instruments 

A teacher might choose to sub-divide general classifications such as "Class Participation" into 
more specific sections; i.e., "Group Discussion Skills" or "Listening Skills", "Written Assignments", 
"Journal", etc. 

Teachers should refer to the Teacher's Guide Lifestyles (Grade 7-9) for a brief outline of teaching 
strategies and evaluation methods, and to the Teacher Resource Book Growing Through Knowing 
(Grade 1 0) for instruments for self-assessment, class participation, and observation. These should 
be adapted to meet the criteria you plan to outline to your students. 

Since a family life program is concerned with encouraging attitudes and skills which are directly 
applied to daily life, class attitudes and class participation take on a greater importance than in 
some curriculum areas. 

Post Script 
A valuable postscript to an evaluation activity is an invitation from you for student reaction. This 
could be a written response, or an arranged student-teacher discussion. To encourage student 
feedback, it is helpful to outline your conditions for conferences and extra help. 

2. Cornfield R.j. et al.: Making the Grade Prentice-Hall Canada, Inc. 1987 p. 29. 
Evaluating the evaluation activity can help build bridges with students, and provide clues for 
lesson or curriculum revisions. 

Good ideas in Growing Through Knowing Teachers Resource Book, pages xx- xxxii. 
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I. RELATIONSHIPS 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL MATERIALS 
REFERENCES 

A. CLIMATE BUILDING 1. To have a higher level 1. Group building "The Mystery of the Dipper 
of comfort in the family and the Bucket" 
life class. Handout- Appendix 

2. To recognize and "Name Chain"- Appendix 
accept individual and 
group rights and "Our Rights" - Appendix 
responsibilities. 

"Interview Exchange"-
Appendix 

-"Classmates' Bingo" 
Appendix 

B. THEORY OF 1. To understand the Ch. 1 Johari's window Marri~d and Single Life, 
RELATIONSHIPS process through which a TRB, p.148 
-Wheel Theory relationship develops. Ch. 2 Maslow's 
-Paths of Intimacy hierarchy of human Married and Single Life, text, 
-Building & 2. To describe the human needs pp.72-73 
Strengthening need for love and other 

basic needs. Ch. 4, pp. 57-69 life Cb2i~e:~, pp.33-34 
--
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I. RELATIONSHIPS 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK REFERENCES ADDITIONAL 
MATERIALS 

C. LIVING IN 1. To identify various 1. Family tree example. Ch. 7, p 128. Marri~d and Sin&le Life, 
RELATIONSHIPS family forms present in TRB, pp.68-70 
1. Families today's society. 2. Family reunion 

-types of families experience. Mani~d aod Singh~ Li~, 
workbook, pp. 53-56 

3. Family life Cycle. 
Married and Single Life, 
text, 
Ch. 10, pp.140-153 

Iell Me 6bo!.!t YQ!.!C 
f£m.i..!¥, Learning and 
Study Guide, pp. 5-7. 

M~mied acd Siegle Life, 
TRB, 

2. To understand that pp. 71-73. 

-functions of families various family patterns are Oimec~i2os of Life, Ch. 7, 
established to fulfil family p. 130-138. Marri~d and Siegle Life, 
functions. workbook, 

pp. 57-60. 

Manied imd SinKie Life, 
text, 
pp. 154-167. 

Ibe Lbdcg Eamil~. Ch. 1 
3. To propose ways to &3. 
make a family strong. 

!ell Me 6!221.11 :X:2ur 
~pp.lS-16. 

Life Choices pp. 58-61 
Family Function Survey 
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I. RELATIONSHIPS 

TOPICS STU DENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK REFERENCES ADDITIONAL 
MATERIALS 

-roles and how roles 4. To identify tasks 1. Questionnaires: pp. 248; 257-258 
have changed associated with family -"How Different Are 

roles. You From Your Parent?" 
-How Different Are You 

5. To understand the and Your Teenager?" 
impact of sex stereo-types -Appendix 
in marriage relationships. 

2. Peers/Friends 1. To identify the qualities Review Grade 9 material Marri~d and Singl~ Lif~, 
of a true friend. on friends and dating. TRB, 

pp. 77-79 
2. To explain how a person 
can build and maintain Marri~g and Singlf: Liff:, 
friendships. workbook, 

pp. 67-70 
3. To discuss ways that 
peer pressure affects Marri~g and Singl~ Liff:, 
relation-ships. text, 

pp. 188-189 
4. To demonstrate effective 
communicating skills 
through the use of the Video series: 

assertiveness model. (7 parts) 
WQ[~jng It Q!.!t at 
Madjsan (Media Centre) 

I!.!~ Far tb~:: t::tealth Qf It 
Unit 3: Relationships and 
Communications 
Activities by Patrticia 
Rizzo Toner 
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I. RELATIONSHIPS 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK REFERENCES ADDITIONAL 
MATERIALS 

-dating 5. To describe ways to Brainstorm qualities of an MS!rri~d S!nd Singl~ Lif~, 
make dating relationships ideal date, ideal mate. TRB, 
successful. pp. 80-82. 

Marri~d and Singl~ Life, 
workbook, 
pp. 71-74 

6. To describe some 
challenges that must be S~x!.!aliD£: An Ed!.!s;;a1iQn Married and Single Life, 
handled in dating and Re~Q!.!rs;;~ BQQk, p. 209 text, 
explain how to deal with pp. 200-209 
them. 

Mar[ied Sl!ld Single Life, 
TRB, 
pp. 83-85 

Marri~d and Single Life, 
workbook, 
pp. 75-78 

Married i.Jnd Si!lgle Life, 
text, 

7. To explain the pp. 210-221 
difference between 
infatuation and love that Video: Pate Rape: 11 
lasts. Hap12ened TQ Me 

(Media Centre) 
8. To determine readiness 
for commitment. Video: In Q!Jr Defen~e 

(Core) 
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I. RELATIONSHIPS 

TOPICS STU DENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK REFERENCES ADDITIONAL 
MATERIALS 

As time permits 1. To identify means of Ch.4 
(optional) overcoming obstacles to 
3. Work communication in the 

workplace. 

1. To identify the basic 
4. Handling causes of conflict. M!mi~d smd Sicgl~ Lihl, 

Conflict TRB, 
2. To explain how basic pp. 62-64. 
conflict situations can be 
prevented. Marri~d and Singl~ Lif~, 

workbook, 
3. To describe negative pp. 43-48 
and positive approaches to 
handling conflict. Marri~d and Singl~ Lif!;:, 

Brainstorm examples of text, 
4. To suggest examples of violence in today's society pp. 110-121 
violence in today's society. and classify these !ell Me 6b21.11 Y21.1r 

examples: child, spousal, ~pp.71-77 

5. To distinguish between elder, sexual, emotional, Video: The Crowe 
conflict and violence. physical. ~ Media Centre 

Video: 
6. To list sources of help if Ierribl~ Thing:~ M~ 

one finds oneself in a MQth!;:r TQid Me, Media 
violent situation. Centre 
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II. HUMAN SEXUALITY 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK REFERENCES ADDITIONAL 
MATERIALS 

A. SEXUALITY 1. To understand that Most topics in theme II are !:lrQwing ThrQ!,!gh Filmstrip: Human 
sexuality spans the life covered in: KnQwjog 3, Ch. 1 S~~uali~; Ih~ Lif~IQng 
cycle from birth to death. s~~Yalit¥:; t:.o Er;h.u.::a!iQn Experience (Core) 

Resource. 
2. To differentiate Teachers should choose Reference: Sexualit¥:: An 
between the terms sex and activities, with discretion, Ed!.!~etiQD R~5Q!Jr~~ BQQk 
sexuality. from Level 3: 

- Question Box Sexuality is ..... 
- Students reflect on Appendix 
sources of sex information. 

-Pre-test on terminology. Film: H!,!man 
1 . To describe the -Review menstrual cycle Reproduction, new copy, 
structure and functions of and terms associated with Coronet 

B. REPRODUCTIVE the male and female it including FSH, LH, ~rQwing ThrQ!.!gh (20 minutes) 

SYSTEM reproductive systems. estrogen, progesterone, KnQwjng 3, Ch. 1 or 
2. To demonstrate the PMS, menopause, fertility. Video: Thf: Mj[Sl~:;l~ Qf 
comfortable use of ~Media Centre 
reproductive terminology. (60 minutes) 
3. To evaluate myths 
relating to sexuality. 
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II. HUMAN SEXUALITY 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL MATERIALS 
REFERENCES 

C. HUMAN SEXUAL 1. To understand that the Brainstorm examples of !:jrQwing ThrQygh Reference: Sexual jty: An 
RESPONSE sex drive is powerful but "lines" used in emotional KnQwing 3- Ch. 2 Ecu~atiQ!l R~~Q!.!r!.:e BQQk. 

controllable. blackmail built around 
myths about sexual Guidebook to SQQner Qr 

2. To identify physical response. Li.!ter: ~~~!.!e~ ill Se~!.!ality, 
changes that occur related (CORE - video) 
to human sexual arousal. 

3. To understand the 
responsibility associated 
with being a sexual 
human being. 
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II. HUMAN SEXUAliTY 

TOPICS STUDENT OUTCOMES lEARNING ACTIVITIES TEXTBOOK ADDITIONAl MATERIALS 
REFERENCES 

D. SEXUAl DECISION 1. To identify examples of Brainstorm examples of ~rQwing !b[QU&h ~~x!.!ali~: An Ed!.!~ati!ln 
MAKING pressures that influence pressures that influence ~nQwiog 3- Ch. 2 pp. Resource Book pp. 66-67, 

sexual behaviour sexual behaviour i.e. 66-74 pp. 173-176 
decisions. media, peers. QjmensjQ[!s. pp. 48-51 

2. To recognize the Work through a decision Msmi~d and Sing!~ Li~ Ch. 
importance of making making model. 16, p. 222 
responsible decisions 
about sexual behaviour. Video: SQQn~r Qr La~r; 

~~~!.!e~ in Sexuali~ (CORE) 
3. To apply the decision 
making model to sexual Canadian Statistics and PEl 
activity. Stats- Appendix 

4. To understand that Theories of Intimacy 
sexual activity carries Appendix 
responsibilities and 
consequences. Video: Pla~ing fQr ~e~QS-

Media Centre 
5. To acknowledge why 
abstinence is the best Video: Baby Blues- Media 
choice. Centre 
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II. HUMAN SEXUALITY 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL MATERIALS 
REFERENCES 

E. EXPLOITATION OF 1. To understand the -discuss common myths ~rQwing ThrQugh Reference: Sexuality: An 
SEXUALITY meaning of sexual associated with sexual KnQwjng 3- Ch. 2 ~du!:~tiQn R~~QL!~ ~QQ~ 

exploitation. assault pp. 122-132, p. 209. 

2. To identify types of - brainstorm practical Video: pate Rape -Media 
sexual exploitation preventive measures to Centre 

ensure one's sexual safety Video -In Qyr D~f~n~~} 
3. To become aware of CORE) 
Canadian Law - related to -debate or discuss how 
sexual exploitation prostitution and Filmstrip Kit (Sunburst) 

pornography are Wbeo Se]S M~an~ Tr!luble 
4. To understand one's exploitations of sexuality Partm Q!.![ Little Se~,;;re! 
rights and responsibilities 

Kit- Wh~ Hu[! KiQ~? 
(on pornography) 

PEl Council on the Status of 
Women 
Video: M~di~QD Serif:~- NQ1 
I yst Anybody, Media Centre 
Media Center 
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II. HUMAN SEXUALITY 

TOPICS STUDENT OUTCOMES lEARNING ACTIVITIES TEXTBOOK ADDITIONAl MATERIAlS 
REFERENCES 

F. REPRODUCTIVE 1. To understand the - speakers from AI OS-PEI ~rQwing ThrQygh Reference: Sexualitv: An 
HEAlTH importance of maintaining and/or public health Knowing 3- Ch. 5 Ed!.!~ii!tiQn R~::!Q!.!r~~ BQQk 

good reproductive health - pre-test on knowledge, pp. 100-121 
facts, fallacies in regards to pp. 193-200 

2. To recognize the reproductive health 
indicators of reproductive Video- Ibin~ing PQ::!i!iv~ 
ill-health e.g. male and (NFB) 
female cancers, PID, 
Toxic Shock Syndrome, Video- AIDS Alf:rt foe ~QUlb 
ectopic pregnancy, -Media Centre 
vaginitis, moniliasis, 
candidiasis Video- SIQ's What YQ!.! 

ShQ!.!Id KnQw 
3. To define sexually B.~~122nsible ~ehaviQyr; Saf~r 
transmitted disease. ~ Media Centre 

Kit- Skill::! fQr H~ii!llh:)! 
R~latiQn:;!hi!2~- !..!nit :l-
R~~I2Qn~ibl~ B~haviQur Safe[ 

I 
~ 

Video- Ci2icg t:l!lo::u;~; 6. 
Familv Facin~ AIDS 
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U. HUMAN SEXUALITY 
-

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL MATERIALS 
REFERENCES 

F. REPRODUCTIVE 4. To identify the modes - collect information to 
HEALTH of transmission, develop a chart on the Canadian and PEl stats up to 
(con'd) symptoms, diagnosis, various STD's 1993-

treatment and Appendix. 
complications of the [For further updates contact 
following sexually Family life Coordinator-
transmitted diseases: Appendix: Lesson 2 AIDS Division of Nursing] 
syphilis, gonorrhea, and Youth 
chlamydia, AIDS, herpes Reference: Married and 
type II, venereal warts, Single Life text. Ch. 16 pp. 
pubic lice. 226-229 

Mi!rri~d i!nd ~ingl~ Lif~, 
TRB, Ch. 16 
Married aod ~ingl~ Lif~, 
Student Workbook, pp. 81-
82 

5. To become aware of 
the Provincial law 
regarding responsibility 
and confidentially 
surrounding treatment and 

I contacts for STD's 
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II. HUMAN SEXUALITY 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL MATERIALS 
REFERENCES 

G. CONCEPTION 1. To define the terms- -Complete a chart on pros GrQwing ThrQygh Abstinence is Freedom 
CONTROL contraception and family and cons and effectiveness Knowing 3 Ch 4 Appendix 

planning of various methods of 
contraception. s~x!,!ality: 6n Edu~atiQD 

2. To recognize that - research availability and ResQurce pp. 86-99 
methods of contraception cost of various methods of level 2 p 185 
fall into four categories: contraception in local Level3 p 192. 
natural, chemical, community. 
mechanical and surgical. Marri~d and Singl~ Lif~ text 

Ch 23 p.328 
3. To understand that the 
choice of method of 
contraception is based 
upon many factors 
including medical risks, 
effectiveness of the 
method and cultural 
background. 
4. To identify community 
resources related to 
conception control. 

5. To discuss reasons why 
sexually active teens 
misuse or do not use 
contraceotion 

- 26 -



II. HUMAN SEXUALITY 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL MATERIALS 
REFERENCES 

H. PREGNANCY AND 1. To describe the Brainstorm a list of factors ~rQwing ThrQ!,!gh S~X!.!i;lli~: An Ed!.!~i;ltiQn 
CHILDBIRTH processes of conception, that could influence fetal KnQwing 3 - Ch. 3 ResQ!,!rce pp 168-179 

implantation and development. pp. 43-54 
pregnancy and birth Discuss ways to develop Filmstrip: Lif~ in th~ WQmb 

the best health for the (Media Relations) 
unborn child 

2. To explain the effects Video: Miracle Qf Life Media 
of prenatal influences on Centre 
fetal development. 

Video: Ff:tal AI~QbQ[ Sll:!ldrom~ 
3. To recognize the three and Qth~r Dr!.!g !..!~~ I:2!.!Ci!lg 
stages of childbirth Pcegnancy 

-Media Centre 

Reference: NstiS:!!liill ~~Qgr9r;2hi~ 
February 1992 article on Fetal 
Alcohol Syndrome. 

Video: Wh~n YQ!.!r !..!nbQrn 
Child i::i Qn AI~QbQ[. 1:2c!Jg~ and 
Ogarews. Media Centre 

Models of fetal development 
available from the PEl Right To 
life Association, Basilica 
Recreation Centre. 
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Ill. HEALTHFUL LIVING 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL 
REFERENCES MATERIALS 

A. Lifestyle Choice - to recognize that choices Personal Health Inventory 
made throughout a lifetime 
will impact on their wellness Dim~n~iQn:i Qf Lif~ pg. 309 

Ch. 1 
- to identify possible Longevity Game Life ChQiCe:i 
influences that will affect pg. 5 
lifestyle 

Brainstorm or make list 
- to recognize the difference or poster of influences 
between inherited and on I ifestyle 
environmental influences 

on lifestyle 
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111. HEALTHFULLIVING 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK REFERENCE ADDITIONAL MATERIAL~ 

B. Nutrition, 1. to understand the Review of Canada's Food The Eatiog Edge 
Diet and Exercise relationship between Guide (CFG) A ~!.Me tQ Health¥ 

nutrition and good health Eatiog Ear Ieee~ 
Calculate Body Mass Index Kit avai I able from 

2. to distinguish between (BMI) [Special note: impact school Home Economics 
healthy and unhealthy of weight • muscle vs. fat] Department 
meal plans 

Record food intake for 3 Badl!:~en:~e • Life S~ill~ Ear 
3. to recognize the days and evaluate· based Weigb! MsD51~ment 
impact of dieting· in all on CFG, calories and Kit available from school 
its forms nutrient content (see Home Economics 

additional materials Department 
4. to identify indicators The Eating Edge) 
of eating disorders S1:2atl t::l ulritian fQr the 

Athlete:~ Qf !:;ansda (SNbCl 
5. to understand Kit available through 
the consequences of Physical Education 
eating disorders Department 

Life Choices 
pg. 136, 14S.149, 152, 160 
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111. HEALTHFULUVING 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL 
REFERENCES MATERIALS 

B. Nutrition, Diet 6. to discuss the benefits Life Choice Inventory Video: Qv~rw~ight WhQ'~ 
and Exercise of regular exercise from Life ChQices In Control? (Media Centre) 

pp. 122-123 Ch. 4 pp. 54-68 

Life ChQices Video: D~~12~rst!il M!;:a~!.m~~ 
Fitness pg. 169 available through Home 
overhead pg. 168 Economics Department 
Inventory pg. 171 

Mar(ied aod Siogl~ Lih: text 
Brainstorm ideas /activities ch. 4 pp 54-68 
that allow one to reach and Marri~d and Singl~ Lif~ 
sustain target heart rate TRB, pp. 50-52 
(answers in Life Choices 
pg. 189) 

Brainstorm ways to include 
exercise in one's day (life 
Choices pg. 190). 
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111. HEALTHFUL LIVING 

---------- ---

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL 
REFERENCES MATERIALS 

C. Stress 1. to realize the prevalence Life Choices pg.48, pg. 88 Dimen~iQn~ Qf llf~ Life Choices Ch. 4 
of stress pg. 154-163 pg. 81, 91, Patricia Rizzo 

Brainstorm signs of stress- Toner 
2. to recognize the impact physical signs I psychological 
of stress signs lust For The Health of It 

3. to identify signs of stress Create a list for managing 
stress Unit 5: Slr~~~ MS!nS~geweot 

4. to use stress manage- S~!l&! Self E~t~~m A~tivitie~ 
ment strategies Invent ways to relax 
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111. HEALTHFUL LIVING 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL 
REFERENCES MATERIALS 

D. Suicide - to recognize signs of depression Brainstorm possible reasons Dim~n~iQn:i Qf Lif~ Life ChQices pg. 70-74 
in peers and/or family why young people attempt pg.161 pg. 450-451 
members suicide 

Appendix: Are You a 
- to understand recommended Role play hidden indicators of Vidim of Depression? 
preventative measures depression I suicidal thoughts Eleven Ways to Deal With 

Depression 
- to list sources of help available 

- to create strategies for dealing 
with the loss 
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111. HEALTHFUL LIVING 

TOPICS STUDENT OUTCOMES LEARNING ACTIVITIES TEXTBOOK ADDITIONAL 
REFERENCES MATERIALS 

E. Substance 1. to recognize the differences Overheads: Life Choices Life Choices 
Abuse between use and abuse of pg. 225, 226, 271, 2 76 - ch. 8-11 pg. 61, 

drugs I medication 277, 291 237, 255, 
pg. 264-266, 

2. to recognize the impact of SADD Contract for Life 298-299. 
advertising 

Speakers from Addiction Services Appendix: 
3. to identify the characteristic -possible topics: personal histories The Twenty Common 
of drug/alcohol addiction showing affects of abuse and efforts Characteristics 
(physical vs psychological) to cope; alcohol as a family disease Children of Alcoholics 

Screening Test 
4. to identify other addictions - Brainstorm signs of use 
and their consequences l!.!~t fQr th~ t:l~altb Qf It: 

Unit 6: Substance Abuse 
5. to develop an awareness of Brainstorm alternate ways to get Prevention Activities by 
the impact of addictions on high- natural highs. life Chojces Patricia Rizzo Toner 
family pg.240 

- to identify community 
services for support and 
or help e.g. Addiction 
Services, Community Mental 
Health; Alcoholics Anonymous 
AI-Anon, Al-a-Teen 
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Teacher Resources- Core 

Campbell, Judith and Golick, Jill, Sexuality: An Education Resource Book, Toronto: Globe 
Modern Curriculum Press, 1988. 

Doherty, Maryanne, Growing Through Knowing Teacher Resource, Agincourt: GLC 
Publishers, 1988. 

Riker, Audrey Palm, Brisbane, Holly E., Married and Single Life, 5th Edition, Teachers Anotated 
Edition and Teachers Resource Binder. Peoria, Illinois, Glencoe Division, MacMillan/McGraw-
Hill, 1992. 

Toner, Patricia Rizzo, lust For the Health of It, Unit 3: Relationships and Communication 
Activities, Unit 5: Stress Management and Self- Esteem Activities, Unit 6: Substance Abuse 
Prevention Activities, West Nyack, New York, The Center for Applied Research in Education, 
1993. 

Turner, Lori W., Sizer, Frances 5., Whitney, Eleanor N., Wilks, Barbara B., Life Choices: 
Health Concepts and Strategies, 2nd Edition, St. Paul MN, West Publishing Co., 1992. 

Breaking The Cycle of Family Violence, A Resource Handbook, Correctional Service 
Canada 1 988. 

Student Resources - Core 

Kieren, Dianne, Growing Through Knowing (Book 3), Agincourt: GLC Publishers, 1988. 

Riker, Audrey Palm, Brisbane, Holly E., Married and Single Life, 5th Edition, Peoria, Illinois, 
Glencoe Division, MacMillan/McGraw-Hill, 1992. 

Additional Resources 

The following are recommended for local purchase as additional teacher resources. 

Education for Sexuality: Concepts and Programs for Teaching, 3rd Edition, New York: Holt, 
Rinehart and Winston, John j. Burt and Linda B. Meeks (eds), (This text is listed as a reference for 
the high school home economics program. Your school may have a copy. 
Use activities as referenced in the course outline.). 

Families in Canada: An Introduction, Margit Eichler and Mary Bullen, OISE Press, 252 Bloor 
Street West, Toronto, Ontario, M55 IV6. (A sociological look at the structure and organization of 
Canadian families from pioneer days to present. Text $10.00, Teacher Guide $2.50). 

Henderson, Gail, Dimensions of Life. Cincinnati: South-Western Publishing Company, 
1985. (distributed by Nelson) 
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The Emerging Generation, An Inside Look at Canada's Teenagers, Reginald W. Bibby and Donald 
C. Posterski, Toronto, Irwin Press 1985. 

Jarman, Howlett, Harrison, The Living Family: A Canadian Perspective. Toronto, John Wiley and 
Sons, 1993. There should be 18 copies of this text in your school available through the Family 
Life/Home Economics department. 

AN Resources- Core 

Filmstrip: Human Sexuality: A Lifelong Experience. Part I & II. 

Video: Sooner or Later: Issues in Sexuality (with guidebook). 

Video: In Our Pefense 
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Appendix 
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The Mystery of the Dipper and the Bucket 

You have heard of the cup that overflowed. This is the story of a bucket that is like that cup only 
larger; it is an invisible bucket. Everyone has one. It is always with us. It determines how we 
feel about ourselves, about others, and how we get along with people. Have you ever 
experienced a series of very favourable things which made you want to be good to people for a 
week? When this happens your bucket is full to overflowing. 

A bucket can be filled by a lot of things that happen. When a person speaks to you recognizing 
you as a human being, your bucket is filled a little- even more if he calls you by name. If he 
compliments you on your dress or on a job well done, the level in your bucket goes up still 
higher. There must be a million ways to raise the level in another's bucket. 

But remember, this is a theory about a bucket and a dipper. Other people have dippers and they 
can get their dippers in your bucket. Let's say I am having lunch at a restaurant and inadvertently 
upset a malt that spills all over the table and onto a girl's skirt. I am embarrassed. "Bright eyes" 
across the table says, "You upset your malt." I made a mistake, I knew I did, and then he told me 
about it! He got his dipper in my bucket! Think of the times a person makes a mistake, feels 
terrible about it, only to have someone tell him about the mistake as though he did not know it 
happened. 

Buckets are filled and buckets are emptied. When a person's bucket is emptied, he is very 
different than when it is full. You say to a person whose bucket is empty. "That's a pretty tie you 
have," and he may reply in an irritated, defensive way, "What's the matter with my tie now?" 

The story of our lives is the interplay of the bucket and the dipper. Everyone has both. The secret 
of the bucket and the dipper is that when you fill another's bucket it does not take anything out of 
your own bucket. The level in our own bucket gets higher when we fill another's and, on the 
other hand, when we dip into another's bucket we do not fill our own- we lose a little. 

Sometimes we can protect ourselves and others by saying, "Hey, you have your dipper in my 
bucket!" or, "We are getting our dippers in his bucket." Instead we can say "Let's fill his bucket" 
and, in doing this, experience the mystery of the dipper and the bucket! 

- Donald 0. Clifton 

The King's way is to fill your bucket when you visit us, so you may fill others buckets. 

- L.C. Price 
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Climate Building 

"Name Chain" 

This activity is designed to introduce students to each other in a non threatening way. 

Students sit in a circle. Teacher introduces self and tells something unique about him/herself. 
e.g. "My name is Jane/John Doe. I live by myself and very much enjoy sky diving". Student, to 
teache.r's right, then repeats what he/she remembers about teacher and goes on to introduce self. 
Third person repeats first two introductions and adds his own. The fourth participant repeats the 
previous two and introduces himself. (The first introduction is dropped from the chain). Continue 
around the circle so every student introduces two students to the group and reveals his/her 
introduction. 

- 38 -



MEET YOUR CLASSMATES BINGO Time: 1 0-15 minutes 

This is a good way for the class to get to know each other. It is an excellent ice-breaker! 

First, have students make a list of pertinent information on a sheet of paper. This information 

could include: 

student's full name 

community in which they live 

number of siblings, if any 

pets, if any 

hobbies, interests 

height, hair colour, eye colour 

travels 

birthdate 

speaks a language other than English 

was born somewhere other than PEl 

shoe size 

favourite food, colour, rock group, TV show, etc. 

Have students pass in these sheets of information. From the sheets passed in, the teacher can 

create a bingo card. See the following example. 
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MEET YOUR CLASSMATES BINGO 

In each square below is a piece of information about one of your classmates. In the time allotted, 

try to get the full, legible (write clearly) signatures of as many of the class members who match 

the information in the blocks. You may use a signature only once. The people in your class are 

all interesting. Have fun discovering!ll 

Is I I liN lie llo I 
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INTERVIEW EXCHANGE 

The purpose of this exercise is to get acquainted with other members of a group. Each participant 

needs a copy of the Interview Sheet. The procedure is: 

1. Choose a partner. Make sure it is a person you would like to know better. Choose five 
questions from the Interview Sheet and interview your partner. He or she will then 
interview you by asking you five of the questions. Each of you will later introduce the 
other to a group, so you may want to take notes. 

2. Form groups of six. Each person introduces his or her partner to the group. 
3. Pick a new partner and repeat the interview and introduction procedure. The whole 

process may be repeated as often as there is time for. 
4. Discuss in your group: 

a. How does it feel to be interviewed and introduced? 
b. Did you learn anything about yourself from the experience? 

INTERVIEW SHEET 

What is difficult for you to do? 
What is a favourite joke of yours? 
How do you define friendship? 
What value is most important to you? 
When do you feel most comfortable? 
If you weren't what you are, what would you be? 
How do you deal with your own anger? 
Where do you go to be alone? 
What is your favourite object? 
What do you most often dream about? 
Whom do you trust the most? 
When do feel the most uncomfortable? 
Under what circumstances would you tell a lie? 
What is difficult for you to do? 
Where would you most like to live? 
What is you major life goal? 
What is the thing your worst enemy would say about you? 
What is the thing your best friend would say about you? 
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Our Rights 

I have a right to be happy and to be 
Treated with compassion in this room 

this means that no one 
wi II laugh at me or 
burt my feelings. 

I have a right to be myself in this room. 
This means that no on will 

treat me unfairly because I am 
black or white 

fat or thin 
tall or short 
boy or girl. 

I have a right to be safe in this room. 
This means that no one will 

hit me 
kick me 
push me 

punch me 
or hurt me. 

I have a right to hear and be heard in this room. 
This means that no one will 

yell 
scream 
shout 

or make loud noises. 

I have a right to learn about myself in this room. 
This means that I will be 

free to express my feelings 
and opinions without being 

interrupted or punished. 

Note to Teacher: A similar handout is included in the junior program. However, the rights of 
students should be reinforced at all levels. 

Students could make a written comment on this poem. They could tie it in to past experiences 
where their rights were or were not upheld in the classroom, and how they felt. 
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Family Living 421 MAIOR PROIECT 

SELF AWARENESS SCRAPBOOK 

THIS IS AN ENRICHMENT PROJECT 
EACH WEEK YOU WILL WORK ON ONE QUESTION AND ON THE DATES LISTED 
YOU WILL PASS IN THE BOOK FOR MARKING 
*20% WILL BE DEDUCTED FOR EACH DAY THE PROJECT IS OVERDUE 

The completed book is a comprehensive look at "self" during five months of your life. The 
scrapbook that you create will reflect your personality. Take the time to make it something that 
will provide strong memories of your life as a teenager. You may even enjoy looking back at it 
when your are old and grey!!! 

SOME GENERAL INSTRUCTIONS 

Use a duo-tang or tri-lock filled with lined paper. 
Devote at least one page (or more) to each question. 
The book will never be put on display, privacy is guaranteed. 
You are encouraged to use pictures, photographs, and/or sketches to help answer the 
question .lll.!I there must be at least one-half page of written material in each answer. 

QUESTIONS DUE ON 

1 . I feel happy when .................................... .. 
I feel sad when ......................................... . 
feel angry when ....................................... . 
I feel afraid when ..................................... . 

2. This is the way I feel most of the time ............................... . 

3. Times when I like to be alone ................................................ . 
Times when I like to be with family and friends .................... . 

4. Here is my family and this is how I feel about each of them ............. . 

5. Things that I like to see, hear, taste, touch, smell ........................ . 

QUESTIONS DUE ON 

6. Things that I enjoy doing often ...................................................... .. 

7. I like people who .................................................... . 

8. Things I can do to make the world a better place ........................ . 

9. Things that I often think about when I am by myself .......................... .. 

10. Something special or unique about me .............................................. . 
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THE SELF-AWARENESS SCRAPBOOK 

The self-awareness scrapbook is a year long enrichment project. Student work on one question 
each week at home, with a monthly "check-up" by the teacher. The completed book is a 
comprehensive look at "self" during one year of a person's life. In one class that did this project, 
several students left the book with the teacher at the end of the year and had them mailed back to 
them three years later as they were about to graduate from high school. 

SOME GENERAL INSTRUCTIONS: 

1. Use a scrapbook or duo-tang fi lied with blank paper. 

2. Devote a page (or more) to each question; in other words, 
give each questions a generous amount of space. 

3. The scrapbook will not be displayed without your permission. 
This is not a group discussion project. 

4. The scrapbook will reflect your personality. Take the time 
to make it something that will provide some strong memories 
of high school when you look back at it three or four years 
from now. 

ANSWER THE FOLLOWING QUESTIONS WITH PICTURES, PHOTOGRAPHS, QUOTATIONS, 
SKETCHES OR OTHER VISUAL APPROACHES. THIS IS NOT AN ESSAY WRITING PROJECT! 

1. This is what I look like to myself: physically, emotionally, 
socially and intellectually. 

2. This is what I look I ike to friends and family 
3. This is what I probably look like to strangers 
4. This is the way I feel most of the time. 
5. I feel happy when ... . 
6. I feel sad when ... . 
7. I fee angry when ... . 
8. I am afraid when ... . 
9. I like to be with my friends and family when .... 
10. Times when I like to be alone 
11. Things I like to see, hear, taste, touch, smell. 
12. Here is my family, and this is how I feel about each of them. 
13. Things I enjoy doing often. 
14. Something special or unique about me. 
15. I like people who ... . 
16. I dislike people who ... . 
17. People would get along better with each other if .... 
18. Things I have learned about myself this year. 
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19. Things I have learned about other people this year. 
20. Thing I have learned abut my environment and/or the world 

around me. 
21. Things I can do to make the world a better place 
22. Things I would like to learn more about. 
23. Things I often think about when I am by myself. 
24. An important event in my life this year. 
25. My plans for the future include .... 

Source: Teacher Resource Manual, Health and Personal Life 
~Alberta, 1987. 
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1. 
2. 
3. 

HOW DIFFERENT ARE YOU FROM YOUR PARENTS 

What is a reasonable curfew for you? 
How many nights a week should you go out? 
Do you have problems communicating with 
your parents? 

ALWAYS 
SOMETIMES 
NEVER 

If yes, whose fault is it usually? PARENTS 
MINE 
BOTH 

4. Do you believe that hard work leads to success and wealth? 
YES NO UNSURE 

5. Is that kind of success still worth striving for? 
YES NO UNSURE 

6. Is religion important to you? YES NO UNSURE 
7. Should marijuana be legalized? YES_ NO_ UNSURE_ 
8. How much money do you spend on yourself a week? 

Is it enough? YES NO 
Too much? YES NO 

9. What is the proper weekly allowance for you? 
10. Should teenagers earn some of their own money? YES _NO _UNSURE_ 
11 . Ideally, at what age should a person have his/her own car? 
12. Who should finance your education? Only Parents __ Only You Both 
13. After finishing your education, what are your plans? 

To travel? 
To get a steady job of your own choice? 
To go into a profession? 
Other (specify) --;--------.----,-----.--

14. Does your society today over-stress the importance of sex to a happy life? 
YES NO UNSURE 

15. Did your parents discuss the "facts of life" with you? 
16. Should sex education be taught in the schools? YES NO UNSURE 
17. Are there still separate sex standards for males and females? YES _NO _UNSURE_ 
18. Is it all right to have sexual intercourse if one is: 

Dating casually? 
Going steady? 
Formally engaged? 
Planning to marry? 
Only when married? 

19. Do your parents approve of (all, many, some, none) of your friends? 
20. Do you feel that you always dress in a sensible way? YES_ NO_ UNSURE_ 
21 . Are you satisfied with your grades in school? YES_ NO_ UNSURE_ 
22. Do you parents respect your ideas? YES NO UNSURE 
23. Do you parents complain about your untidiness around the house? YES _NO _UNSURE 
24. Do you accept the responsibility of home chores? ALWAYS __ SOMETIME __ NEVER _ 
25. Do you think you should be allowed to smoke in your house? YES _NO_ UNSURE_ 
26. Do you discuss your problems with your parents? ALWAYS SOMETIME NEVER 
27. When you are out on a date should your parents know where you are going? -

ALWAYS SOMETIME NEVER 
--~ 

28. Do your parents understand you? ALWAYS SOMETIME NEVER 
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HOW DIFFERENT ARE YOU AND YOUR TEENAGER? 

1. What do you feel is a reasonable curfew for your son/daughter? 
2. How many nights a week should your son/daughter go out? 
3. Do you have problems communicating with your teenager? 

ALWAYS SOMETIMES NEVER 
4. Do you believe that hard work leads to success and wealth? YES _NO _UNSURE_ 
5. Is that kind of success still worth striving for? YES NO UNSURE 
6. Is religion important to you? YES_ NO_ UNSURE_ 
7. Should marijuana be legalized? YES_ NO_ UNSURE_ 
8. How much money does your teenager spend on herself/himself in a week? __ 

Is it enough? YES NO Too much? YES NO 
9. What do you feel is a proper weekly allowance for your teenager? 
10. Should teenagers earn some of their own money? YES _ NO_ UNSURE_. 
11 . Ideally, at what age should a person have his/her own car? __ 
12. Who should finance your teenager's education? Your Teenager_ You __ Both 
13. When your teenager finishes his/her education, what would you like him/her to do? 

To travel? 
I o get a steady job of your own choice? 
To go into a profession? 
Other (specify) 

14. Does society today over-stress the im-po_rt_a_n_c_e_o __ f-se_x_t_o_a--.--ha_p_p_y.....,l~if,....e'::';'?Y-:-:E:-:::S=-NO UNSURE 

15. Did you discuss the "facts of life" with your teenager? 
16. Should sex education be taught in the schools? YES _NO_ UNSURE_ 
17. Are there still separate sex standards for males and females? YES NO UNSURE 
18. Is it all right to have sexual intercourse if one is: 

Dating casually? 
Going steady? 
Formally engaged? 
Planning to marry? 
Only when married? 

19. Do you approve of (all, many, some, none) of your son/daughter's friends? 
20. Does your son/daughter always dress sensibly? YES _NO_ UNSURE_ 
21. Are you satisfied with your son/daughter's grades in school? YES _NO_ UNSURE_ 
22. Do you respect your teenager's ideas? YES_ NO _UNSURE_ 
23. Do you feel your teenager is untidy around the house? YES _NO _UNSURE_ 
24. Does your teenager accept the responsibility of home chores? YES _NO_ UNSURE_ 
25. Would you allow your son/daughter to smoke in your house? YES _NO_ UNSURE_ 
26. Does your teenager discuss his/her problems with you? ALWAYS_SOMETIME_ NEVER_ 
27. When your teenager is out on a date, should you know where he/she is going? 

ALWAYS SOMETIME NEVER __ 
28. Do your understand your teenager? ALWAYS_ SOMETIME_ NEVER 
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Abstinence js Freedom 

1. Freedom to like and respect yourself. 

2. Freedom from guilt, disappointment and worry. 

3. Freedom to develop relationships based on factors other than sex. 

4. Freedom to be in control of your life. 

5. Freedom to focus on life goals, uninterrupted by unintended pregnancy or 
disease. 

6. Freedom from the health risks of the pill, IUD or other contraceptives. 

7. Freedom from the pain of abortion. 

8. Freedom from the pain of giving up a child to adoption. 

9. Freedom (for teen fathers) from the powerlessness of having little say legally in 
the future of your unborn child. 

10. Freedom from pressures to marry before you are ready. 

11. Freedom to enjoy the teen years without having to face adult problems. 

12. Freedom to be yourself. 

Ideally, students should generate a list like this themselves, in their own 
terminology. They may come up with some advantages to abstinence which are not 
listed here. Use this list to help fill in the gaps. Ask students to examine their list 
critically. Does it reflect their viewpoint accurately? Would your classroom climate 
invite them to disagree if they felt that way? 
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THE TOP 10 WAYS TO SAY NO TO SEX 

1. BE ABSOLUTELY CONVINCED AND FULLY AWARE OF THE CONSEQUENCES IF YOU 
FAIL TO LIMIT YOUR SEXUAL PARTNERS TO ONE MUTUALLY MONOGAMOUS 
RELATIONSHIP FOR LIFE. 

2. WRITE OUT YOUR DECISION ABOUT SEX. 

3. DEVELOP SELF-ESTEEM: BELIEVE IN YOURSELF. 

4. PRACTICE ASSERTIVENESS (THE MIND AND HEART CAN CONTROL THE BODY'S 
URGES!) 

5. COMMUNICATE YOUR BOUNDARIES TO YOUR DATE. (MAKE SURE YOU TALK 
FREQUENTLY ABOUT THESE IMPORTANT ISSUES.) 

6. DON'T DATE INDIVIDUALS WHO ARE DISRESPECTFUL OF YOU AND YOUR 
BOUNDARIES. (IF YOU'RE BEING PRESSURED, STEP BACK AND RE-EVALUATE THIS 
RELATIONSHIP.) 

7. PLAN YOUR DATES. (TOO MUCH TIME WITH NOTHING PLANNED CAN GET YOU 
IN TROUBLE. HAVE FUN AND HAVE POSITIVE THINGS TO HELP TO GET TO KNOW 
EACH OTHER BETIER.) 

8. AVOID ALCOHOL AND DRUGS. 

9. LIMIT THE AMOUNT OF TIME SPENT ON PHYSICAL INVOLVEMENT. (DON'T SPEND 
EXCESSIVE AMOUNTS OF TIME "MAKING OUT" OR "EXPLORING". THIS ONLY 
LEADS TO FRUSTRATIONS AND REGRET.) 

10. FIND A GOOD FRIEND WITH THE SAME RESOLVE ABOUT SEX. (MAKE SURE YOU 
HAVE SOMEONE YOU CAN TALK TO. THE TWO OF YOU WILL BE ABLE TO HELP 
EACH OTHER THROUGH THE "PRESSURE" TIMES AND COME AWAY WITH A 
VALUABLE AND STRONG RELATIONSHIP.) 
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Theories of Intimacy 
The "Double-Funnel" Theory 

This theory suggests that in a dating situation there are two "funnels" operating. 

COMMITMENT FUNNEL 

Spend an evening together 
Go out a few times 
Going together 
Going steady 
Engaged 

Marriage 

INTIMACY FUNNEL 

Holding hands 
Fingers interlocked 
Arms around one another 
Necking 
Petting 

Sexual Intercourse 

Established Sexual Relationship 

The double-funnel theory holds that in our culture marriage is best viewed as the ultimate step in 
a funnel commitment which starts with the very casual commitment to spend an evening together 
and ends with the commitment to spend a life together. 

The other funnel in the double-funnel theory is the funnel of physical intimacy. This funnel 
ranges from hand holding to a full and continuing relationship. 

In general, the boy is assigned the role of moving the relationship down the intimacy funnel and 
the girl is expected to press for movement down the commitment funnel. Reciprocally, the girl is 
generally expected to regulate movement down the intimacy funnel and the boy regulates 
movement down the commitment funnel. 

Depending on their values and their situation in life, they may move slowly or rapidly down 
either funnel. It is possible to go all the way to marriage without progressing beyond necking in 
the intimacy funnel and it is equally possible to go all the way to a fully established sexual 
relationship without having progressed beyond steady dating in the commitment funnel. It is 
always easier to move to a more advanced level than it is to move back from a level once 
achieved. For example, it is very difficult for a couple who have been engaged to end the 
engagement and go back to going steady. It would be easier to break up altogether. Similarly it is 
very difficult for a couple who has established a certain level of intimacy such as breast petting to 
retreat to necking and make it stick. Again, it is usually easier to break off the relationship. 

Another feature of the system is that there is a strong pressure to match an important advance to 
one funnel with a corresponding movement in the other. For example, if a couple passes from the 
level of light petting to heavy petting, the girl is likely to press for increased assurances that the 
relationship is important to the boy, that he loves her, and that they share their future together. 
Similarly a boy who has committed himself to the extent of giving his school ring is likely to feel 
that it is now appropriate for him to press for greater intimacy. 
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The net effect of all these characteristics is to make the sides of the funnels sl ippery. Once a 
serious relationship gets started it takes little or no effort to get more and more involved but it 
takes an act of will to hold the line and it is often quite painful to extricate oneself altogether. 

Gatekeeper Theory: Girl as gatekeeper 

-She hasn't made a decision about how 
far she wants to go. She only knows 
she doesn't want to go all the way 
but hasn't decided where she wants 
to stop. 

-boy and girl get physically involved 
and in the middle of a hot making out 
session, there is the decision of how 
far to go 

Girl: No, I think we're going too far. 
Her glands: I want to. 
Boy: I want to. 
His glands: I want to. 

End result: Gatekeeper gets outvoted 3 to 1. 

Steps for Limiting Sexual Expression 

1. Announce that you want to have a talk. Pick the time carefully (feeling close but not 
physically involved). 

2. Establish limits. (Find out what his/her limits are. Talk about your feelings. Form an 
agreement about specific limits.) 

3. Decide what you can both do if you want to change the limits (i.e., both have a talk at the 
beginning of the date). This kind of talking and working together can draw you closer 
together. 

REMEMBER MUTUALITY- IT IS THE RESPONSIBILITY OF THE MALE AND THE FEMALE 
TO SET THEIR LIMITS. 

Source: Agenda for Teaching Teens about Relationships and Sexuality, University of Guelph. 
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AIDS AND YOUTH 

PURPOSES OF LESSON 

1. To inform students on how multiple 
sexual partners can increase the 
risk of contracting HIV. Discuss the 
idea of "serial monogamy"- having 
monogamous partners for short 
periods of time. 

2. To inform students of risks 
associated with injection drug use. 

3. To inform students of the reality of 
current youth and adult sexual 
behaviours. 

STUDENT LEARNING OUTCOMES 

By the end of this lesson students will 
be able to: 

• Describe how not knowing the 
sexual history of their sexual partner 
can result in exposure to a significant 
risk of contacting HIV. 

• Describe current levels of sexual 
activity of Canadian youth and 
adults based on scientific research 
and to discuss the implications of 
that information for their lives. 

• List some of the factors which 
explain why adults and youth 
continue to take risks through 
unprotected sexual activity despite 
their knowledge of those risks. 

MATERIALS NEEDED FOR THIS LESSON 

• 
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30 sheets of paper (one per student) which are 
designed as follows: 

1 sheet of paper 
2 sheets of paper 
4 sheets of paper 
5 sheets of paper 

-A-0-N 
- A-3-N 
- A-4-N 
- A-5-N 

2 sheets of paper - A-5-S 
1 sheet of paper - A-5-H 

4 sheets of paper - Y-3-N 
2 sheets of paper - Y-3-N 
3 sheets of paper - Y -4-N 
4 sheets of paper - Y-5-N 
1 sheet of paper - Y-5-S 
1 sheet of paper - Y-5-S 

Note: A-Adult, Y-Youth, N-Not 
infected, 5 -Infected with STD (other, 
than HIVJ, H -Infected with HIV 

The number in the middle indicates 
the number of times the student will 

have "sexual intercoursew (through a 
handshake) during a class activity. 

Note: If you have more than 30 
students, add additional sheets of 
paper with a random selection of 
designations. 



TIME REQUIRED FOR THIS LESSON 

50 minutes 

1 a. Hand out sheets of paper 
( 1 per student) 

2. Discussion of the exercise. Explain 
that students received different 
designations on the sheets of 
paper and what those b. 

c. 

d. 

Divide the class into two 
groups; A's and Y's 

Each student is to go up for 
five other students. Each 
student is required to shake 

designations mean. Explain that 
the numbers of sexual contact 
and STD or HIV infection 
approximate current statistics. 

hands with the number of Ask the people who were designated 
students indicated on his/her "S" or "H" to identify themselves. 
paper and subsequently, List the people who had direct 
to obtain their signature on "sexual contact" with them on the 
the piece of paper. When blackboard. 
students do not shake hands, they can List the people who had "sexual 
simply say "hello". contact" with those people on 

another list. 
When all students have 
obtained the required 
signatures they are to return 
to their seats 
(12 minutes). 

Make yet another list of those who 
had "sexual contact" with those 
people. 

By this time, almost all of the names 
of the students should be listed on the 
blackboard. (10 minutes) 

Discuss the scene briefly. Ask the class 
if the scene is "realistic" (3 minutes) 

3. Refer to the excerpts from the Canada 
Youth and Aids Study and the Aids 
in Canada report. 

a. Begin with the data on adults. Ask 
questions of the students, noting on 
the blackboard the following infor-
mation: (derived from the AIDS in 
Canada report). 

• Numbers of sexual partners within 
the past five years (Table 3.1) 

• Number of unprotected sex with 
HIV-infected or not-well-known 
persons. (Table 3.3) 

• Frequency of condom use 
(Table 3.9) 

• Refer to the data on Canadian 
youth. Again, by asking the 
students, note the following 
information on the blackboard 
(derived from the Canada Youth 
and AIDS study). 
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• Levels of knowledge about 
AIDS and HlV and how to 
protect themselves. 
(Figures 3.1, 3.2, 3.3) 

• Levels of sexual activity for 
grade 9, grade 11, and 
college/university students. 
(figures 6.1, 6.2, 6.3, 6.4, 
6.5) 

• The frequency of using 
condoms. (Figure 6.22) 

Discuss the information with 
the class. Ask the class if these 
data reflect their reality. 

Alert: Be careful that the class 
discussion stays away from the 
personal experience of students. 
Discuss the results in a general 
manner not referring to •this 
class" or "your experience". 
(15 minutes). 

6. Ask the class to reflect on 
why the youth in the study (and 
adults as well) seem to know 
about AIDS and HIV, that 
precautions such as abstinence 
or condoms should be taken, 
and yet appear to be taking 
significant risks. 



ELEVEN WAYS TO DEAL WITH DEPRESSION 

Tension and anxiety are normal reactions in our lives which threaten our well-being. Such _threats 
can come from accidents, financial troubles, problems on the job or-in the family. How we deal 
with these problems has a lot to do with mental and emotional health. The following are 11 
recommendations from the Canadian Mental Health Association. 

Talk It Out If something is bugging you, let it out. Talk over your worries and concerns 
with someone you trust - husband or wife, father or mother, family doctor, clergyman, teacher or 
close friend. Talking relieves the strain and helps bring problems into perspective. 

Run Away for Awhile- Don't spend all your time worrying about your problems. Escape for 
a while into a book, a movie, a game. True "escapism" can be overdone, but occasional breaks 
will help you see things more clearly. 

Work Off Your Anger- Give your emotions a rest by switching to physical activities. Dig up 
the garden. Clean out the garage. Start a building project or hobby. 

Give in Occasionally- If you find yourself getting into frequent quarrels, stand your ground 
only when you're sure you're right. Make allowances sometimes for the fact that the other person 
might be right. It's easier on your system to give in now and then. 

Gjye Something of Yourself - Doing things for others can take your mind off your problems; 
You'll have a feeling of satisfaction and accomplishment. 

Tackle One Thing At A Time- If your work load seems unbearable, do the most urgent jobs 
one at a time. Put all others aside for the time being. 

Don't Try To Be Perfect- There are things you like best, and things that give you the most 
satisfaction. Give yourself a pat on the back for those you do well, but don't try to get into the 
Guiness Book of World Records with everything you do. 

Ease Up on Your Criticism- Don't expect too much of others. Try to remember that each 
person has his own strengths, his own shortcomings. 

Don't Be Too Competitive- Often cooperation is the best approach. When you give other 
people a break, you often make things easier for yourself too. If they no longer feel threatened by 
you, they stop being a threat to you. 

Make the First Move- Sometimes we have the feeling that we are being left out, slighted or 
rejected by others. This could be just our imagination. If you make the first friendly move, very 
often others will respond. 

Have Some Fun- Too much work can be harmful, old fashioned play is essential for good 
physical and mental health. Everyone should have a sport, hobby or outside interest that provides 
a complete break from the work routine. 
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THE TWENTY COMMON CHARACTERISTICS 

The following statements are characterists of adults who have grown up in alcoholic families. 
Although most people will identify with two or three of these statements, it is the children from 
severely dysfunctional fami I ies that identify with the majority of them. 

1 . I guess at what normal behaviour is. 

2. I have difficulty following a project through from beginning to end. 

3. I lie when it would be just as easy to tell the truth. 

4. I judge myself without mercy. 

5. I have difficulty having fun. 

6. I take myself very seriously. 

7. I have difficulty with intimate relationships. 

8. I overact to changes over which I have no control. 

9. I feel different from other people. 

10. I constantly seek approval and affirmation. 

11. I am either super responsible or super irresponsible. 

12. I am extremely loyal even in the face of evidence that the loyalty is undeserved. 

13. I look for immediate, as opposed to deferred, gratification. 

14. I lock myself into a course of action without giving serious consideration to alternative 

behaviours or possible consequences. 

15. I seek tension and crisis and then complain about the results. 

16. I avoid conflict or aggravate it; rarely do I deal with it. 

17. I fear rejection and abandonment; yet I am rejecting of others. 

18. I fear fai I ure, but sabotage success. 

19. I fear criticism and judgement, yet I criticize and judge others. 

20. I manage my time poorly and do not set my priorities in a way that works well for me. 
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Children of Alcoholics Screening Test 

C.A.S.T. can be used to identify latency age, adolescent, and grown up children of alcoholics. 

Please check (II) the answer below that best describes your feelings, behaviour and experiences 
related to a parents alcohol use. Take your time and be as accurate as possible. Answer all 30 
questions by checking either "yes" or "no." 

Sex: Male --- Female ---- Age: __ 

YES NO QUESTIONS 

1. Have you ever thought that one of your parents had a drinking 
problem? 

2. Have you ever lost sleep because of a parent's drinking? 

3. Did you ever encourage one of your parent's to quit drinking. 
4. Did you ever feel alone, scared, nervous, angry, or frustrated because a 

parent was not able to stop drinking? 
5. Did you ever argue or fight with a parent when he or she was drinking? 
6. Did you ever threaten to run away from home because of a parent's 

drinking? 
7. Has a parent ever yelled at or hit you or other family members when 

drinking? 
8. Have you ever heard your parents fight when one of them was drunk? 

9. Did you ever protect another family member from a parent who was 
drinking? 

10. Did you ever feel like hiding or emptying a parent's bottle of liquor? 
11. Do many of your thoughts revolve around a problem drinking or parent or 

difficulties that arise because of his or her drinking? 
12. Did you ever wish that a parent would stop drinking? 
13. Did you ever feel responsible for and guilty about a parent's drinking? 
14. Did you ever fear that your parents would get divorced due to alcohol 

misuse? 
1 5. Have you ever withdrawn from and avoided outside activities and friends 

because of embarrassment and shame over a parent's drinking problem? 
16. Did you ever feel caught in the middle of an argument or fight between a 

problem drinker and your other parent? 
17. Did you ever feel that you made a parent drink alcohol? 
18. Have you ever felt that a problem drinking parent did not really love you? 
19. Did you ever resent a parent's drinking? 
20. Have you ever worried about a parent's health because of his or her alcohol 

use? 
21 . Have you ever been blamed for a parent's drinking? 
22. Did you ever think your father was an alcoholic? 
23. Did you ever wish your home could be more like the homes of your friends 

who did not have a parent with a drinking problem? 
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24. -

25. 
26. 

27. 
28. 

29. 

30. 

Did a parent ever make promises to you that he or she did not keep because 
of drinking. 
Did you ever think that your mother was an alcoholic? 
Did you ever wish that you could talk to someone who could understand 
and help the alcohol related problems in your family? 
Did you ever fight with your brothers and sisters about a parent's drinking? 
Did you ever stay away from home to avoid the drinking parent or your 
other parent's reaction to the drinking? 
Have you ever felt sick, cried, or had a 11knot11 in your stomach after 
worrying about a parent's drinking? 
Did you ever take over any chores and duties at home that were usually 
done by a parent before he or she developed a drinking problem? 

TOTAL NUMBER OF "YES" ANSWERS 

*1982 by John W . Jones, Ph.D. Family Recovery Press. 

NOTE: 

St. Paul Companies 
385 Washington St. 
St. Paul, Minn. 55102 

If you have answered YES to 5 or more of these questions, you may find it 
helpful to talk to someone you trust or to contact a support group such as AI-Anon 
or Al-A-Teen. 
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ARE YOU A VICTIM OF DEPRESSIONl 

If you can answer "yes" to a majority of these questions (9 or more) you may be a victim of 
depression. There is help available through your school guidance counsellor, a trusted adult or 
the PEl Mental Health Association. Rememeber- talk to someone! 

* 

* 

* 

* 

* 

* 

* 
* 

* 
* 

* 

* 
* 

* 

* 

* 

Do you feel tired all the time, no matter how much sleep you get? 

Do you feel that doing aoythine (even phoning a friend) is more trouble than it's worth? 

Do you say "no" to all suggestions of activities, even if you have nothing else to do? 

Do you find that you've lost interest in things that used to excite you? That you can't even 

get interested in, for example a good meal or sexual fantasies? 

Do you fantasize a lot about being someone else? 

Do you find that you're not taking care of yourself much these days- from eating well to 

grooming- because you feel it's just not worth the effort? 

Do you dread getting up most mornings because you don 't want to face the day? 

Do you feel that you're in a state of suspended animation, waiting for someone to make 

your life worthwhile? 

Have you lost a significant amount of weight- without trying? 

Do small annoyances make you fly off the handle? 

Is it difficult- or impossible- for you to make an¥ kind of decisions? 

Do you suffer from symptoms like headaches, insomnia, stomach aches, or constipation? 

Do you find yourself crying a lot -without really knowing why? 

Do you find yourself unable to express feelings like anger, even when you have a right to 

be angry? 

Do you feel a sense of hopelessness, that one day will be just like another, that there's no 

way you can make a difference? 

Have you recently thought of taking your life? 
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Year Unwed 

APPENDIX 

Births to Teenage Mothers in P.E.I. 

1981-1990 

Wed Total Births 

Live Births< Live Births < 20 

20 

1981 147 64 1899 

1982 150 60 1915 

1983 132 60 1898 

1984 152 54 1922 

1985 131 37 2121 

1986 140 32 1922 

1987 137 28 1935 

1988 121 22 1957 

1989 134 18 1905 

1990 150 16 1983 

Source: Vital Statistics- P.E.I. 
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11.1 

11 

10 

10.7 

7.9 

8.9 

8.5 

7.3 

8.0 

8.4 

January '91 



1991 BIRTHS TO TEENS 

ON PRINCE EDWARD ISLAND 

AGE SINGLE MARRIED TOTAL 

13 0 0 0 

14 4 .0 4 

15 7 1 8 

16 7 1 8 

17 26 2 28 

18 35 2 37 

19 51 "10 61 

TOTALS 130 16 146 

FIGURES RECEIVED FROM DIVISION OF VITAL STATISTICS, P.E.I. 
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LIVE BIRTHS 1992 

Tobie 841. Number o( Live Binlos by Mariul Salus and Province of Residence 

Province of Residence 

Mariul Su 1us 

BIRTHS 

Canada NFLD. P.E.I. N.S. N.B. QUE. ONT. MAN. SASK. ALTA. 

TOTAL 398,642 6,918 1,8SO 11.874 9,389 96,146 150,593 16.590 15.004 42,039 

SINVLE 101,839 2,060 429 3,392 2,823 39.047 25,836 4,646 4,SSO 9,408 

MARRIED 2n.709 4,508 1,391 un 6,423 S3,SIS 114,912 11,465 10,180 31,453 

WIDOWED S06 2 2 17 7 208 109 22 14 54 

DIVORCED 5,851 SJ 28 85 133 2,162 na 187 258 1,047 

SEPARATED 866 29S . 2 I 390 I 170 I . 
UNKNOWN 11,871 . . I 2 824 10,957 . I 77 

61 



AIDS SUMMARY- PRINCE EDWARD ISLAND 

1 987 - 1993 STATISTICS 

Nine (9) persons have been diagnosed as having AIDS while being a resident of Prince Edward 

Island. 

An additional 16 persons have tested positive for AIDS antibodies but do not have symptoms of 

the disease. 

Sixteen of these 25 people probably acquired the virus from homosexual or bisexual 

contact; 

Five from blood, blood products, or mother to infant transfer; 

One from heterosexual contact; 

One (and possible a second) from intravenous drug administration. 

The time sequence of reporting of the 25 cases and HIV positive persons is as follows: 

1987- 3 

1988- 1 

1989- 7 

1990- 1 

1991 - 5 

1992-3 

1993- 5 

INCLUDES DATA TO DECEMBER 31, 1993 
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STD'S IN P.E.I.- WHO'S GETIING THEM? 

MOST COMMON STD- CHLAMYDIA 

EFFECTS OF UNTREATED CHLAMYDIA: 

AGE 

0-4 

5-9 

10- 14 

15- 19 

20-24 

25-29 

30-39 

40-59 

60 + 

No Age 
Given 

No Sex 
Given 

TOTALS 

PELVIC INFLAMMATORY DISEASE 

ECTOPIC PREGNANCY 

INFERTILITY 

EARLY INFANT PNEUMONIA 

Apri I 1, 1 990 - March 31, 1 991 

CHLAMYDIA GONORRHEA 

MALE FEMALE MALE FEMALE 

0 0 0 0 

0 0 0 0 

0 3 0 1 

9 75 0 1 

39 97 3 0 

15 45 0 1 

3 11 3 0 

0 2 0 0 

0 0 0 0 

9 8 1 0 

7 0 

75 7 241 7 0 3 

323 10 
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10-14 15-19 

MALE 0 9 

FEMALE 3 58 

NO SEX - -

TOTAL 3 67 

10-14 15-19 

MALE 0 1 

FEMALE 0 0 

NO SEX - -
TOTAL 0 1 

CHLAMYDIA STATISTICS 

APRIL1 , 1991 -MARCH 31, 1992 

Province of P.E.I. 

20-24 25-29 30-39 

23 8 9 

65 17 9 

- - -

88 25 18 

GONORRHEA STATISTICS 

APRIL1, 1991- MARCH 31, 1992 

Province of P.E.I. 

20-24 25-29 -30-39 

1 1 0 

0 2 0 

- - -

1 3 0 
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NO AGE TOTAL 

6 55 

19 171 

- 5 

25 231 

NO AGE TOTAL 

0 3 

0 2 

- -
0 5 



GONORRHEA STATISTICS 

APRIL 1, 1992- MARCH 31, 1993 

Province of P.E.I. 

10-14 15-19 20-24 25-29 30-39 NO TOTAL 
AGE 

MALE 0 0 0 0 0 0 0 

FEMALE 0 0 0 0 0 0 0 

NO SEX - - - - - 1 1 

TOTAL 0 0 0 0 0 1 1 

CHLAMYDIA STATISTICS 

APRIL 1, 1992- MARCH 31, 1993 

Province of P.E.I. 

10-14 15-19 20-24 25-29 30-39 40-59 NO AGE TOTAL 

MALE 0 7 16 6 4 1 9 43 

FEMALE 0 30 48 20 9 1 24 132 

NO SEX - - - - - 8 8 

TOTAL 0 37 64 26 13 2 41 183 
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