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Introduc  on

Peer Helping (PHP501/601A) is a full credit course off ered at the Grade 11/12 level which allows students to gain valuable skills while 
assis  ng their peers in their learning environment. 

Peer helpers gain experience in a variety of areas, including leadership skills, inclusion strategies, ethics, learning abili  es, learning sup-
ports, and mo  va  ng others.  They apply these new skills and knowledge to their daily work with peers in a classroom learning environ-
ment.  Peer helpers learn the importance of helping others learn and assis  ng targeted students to gain a skill set that will help them in life, 
learning, and work. 

The need for increased in-class supports for students with learning disabili  es and special needs at the high school level was paramount in 
the development of this program, but the primary focus is on the skills and knowledge a  ained by students who act as peer helpers.  The 
course began as a local pilot in one Island high school and expanded to several other high schools as its purpose and curriculum evolved.  
As the program developed, a provincial training program was implemented to assist peer helpers in eff ec  vely mee  ng the demands of 
their unique role in the school se   ng.  The overall impact on the school environment was realized as the number of students requiring 
assistance grew and it became evident that their learning needs were being par  ally addressed by the Peer Helping Program.  Today, Peer 
Helping 501A and 601A courses are off ered in all English high schools and the curriculum has been translated for use in the French lan-
guage high schools.  Hundreds of Island students have crossed high school gradua  on stages because of the support and encouragement 
they received from the peer helpers who dedicated themselves to this course and its vision.  What began as a means to off er service to 
iden  fi ed students is now a meaningful, some  mes life-changing, educa  onal experience for peer helpers and the students they assist. 
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Ra  onale

Preparing students who have a desire to help others achieve success has strengthened the peer to peer support model.  This creates a pos-
i  ve learning environment for students, provides an opportunity to achieve success in school and life, and assists Peer Helpers to realize a 
level of sa  sfac  on through assis  ng their peers.

The Peer Helping course off ers selected students an opportunity to learn more about themselves and how they learn, realize their poten  al 
in helping peers, and learn/refi ne individual skills in personal rela  onships, communica  on with others, and leadership.  Many peer helpers 
transi  on in life and engage in a helping profession because of their experience in the peer helping course.  As a result of their par  cipa-
 on in the peer helping program, students involved as peer helpers have become much more aware of how to match their individual skill 

set with poten  al careers.
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Course Descrip  on

PHP501A – Peer Helping

Students enrolled in this course will have an opportunity to earn a credit while helping and suppor  ng the learning of other students with 
special, unique educa  onal needs.  Peer helpers develop their leadership skills by assis  ng students in mee  ng the many challenges they 
encounter in diff eren  ated learning environments and in the resource room.  Students will examine the characteris  cs of various learning 
disabili  es while developing their understanding of concepts such as diversity, ethics, and inclusion. 

A  er being selected through an applica  on and interview process, successful applicants will par  cipate in a training program outlining the 
roles and responsibili  es of peer helpers, and are provided with strategies and techniques to u  lize while mee  ng the specifi c individual 
needs of his/her assigned student(s).  Peer helpers will facilitate one-on-one learning with students and are closely monitored by the class-
room teacher and the peer helping teacher.

PHP601A – Peer Helping

Students enrolled in this course will have an opportunity to earn a credit while helping and suppor  ng the learning of other students with 
special, unique educa  onal needs.  Peer helpers at this level will develop their leadership skills by assis  ng students in diff eren  ated learn-
ing environments and in the resource room, as well as by taking a more ac  ve role in provincial training.  Students will research learning 
disabili  es more deeply while further developing their understanding of concepts such as diversity, ethics, and inclusion. 

A  er being selected through an applica  on and interview process, successful applicants will par  cipate in a training program outlining the 
roles and responsibili  es of peer helpers, and are provided with strategies and techniques to u  lize while mee  ng the specifi c individual 
needs of his/her assigned student(s).  Peer helpers will facilitate one-on-one learning with students and are closely monitored by the class-
room teacher and the peer helping teacher. 

This group of peer helpers will enhance their understanding of the students they are assigned by researching the students’ par  cular con-
di  ons and contribu  ng ideas to development of the students’ Individual Educa  on Plans (as appropriate).  Selec  on of these peer helpers 
will stem from successes observed in the PHP501A program and successful comple  on of the referral and applica  on process.

Through special considera  on, students may take PHP601A without having taken PHP501A.
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Program Design and Components
Employability Skills
In the past, technical and job-specifi c skills were suffi  cient to successfully par  cipate in the labour market.  Workers now need a more 
comprehensive set of mega-competencies that are not occupa  on-specifi c and are transferable across all facets of life and work.

The phrase Employability Skills was coined by the Conference Board of Canada in 1992 to describe 
• those skills which provide the basic founda  on to learn other skills;
• the combina  on of skills, a   tudes, and behaviours to 

 › get, keep, and progress on a job;
 › work with others on a job;
 › achieve the best results.  

We now realize that these generic skills are needed throughout all career and life development ac  vi  es, are not limited in their applicabil-
ity, and may be used in all environments.  Employability Skills 2000+, an update of the original version, includes the skills needed to enter, 
stay in, and progress in the world of work - either individually or as part of a team.  Employability Skills 2000+ is organized into three skill 
groups:

1. Fundamental Skills - skills needed as a base for further development.  You will be be  er prepared to progress in the world of work when   
you can communicate, manage informa  on, use numbers, and think and solve problems.

2. Personal Management Skills - the personal skills, a   tudes, and behaviours that drive one’s poten  al for growth.  You will be able to off er  
yourself greater possibili  es when you can demonstrate posi  ve a   tudes and behaviours, be responsible, be adaptable, learn   
con  nuously, and work safely.

3. Teamwork Skills - the skills and a  ributes needed to contribute produc  vely.  You will be be  er prepared to add value to the outcomes 
of a task, project, or team when you can work with others, and par  cipate in projects and tasks.
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Essen  al Skills

Essen  al Skills include reading text, document use, wri  ng, numeracy, oral communica  on, thinking skills (including problem solving, 
decision making, cri  cal thinking, job task planning and organizing, signifi cant use of memory, fi nding informa  on), working with others, 
computer use, fi nacial literacy and con  nuous learning.  They were developed by Human Resources and Skills Development Canada 
(HRSDC) as the building blocks we use to learn other, more complicated skills.  Having a grounding in Essen  al Skills helps us to adapt to 
life and workplace changes.  HRSDC’s Essen  al Skills Research Project provides the skills used in all occupa  ons and in a broad range of 
ac  vi  es.

The research project shows how the Essen  al Skills vary in content and diffi  culty, depending on the job, gives examples of how these skills 
are used in diff erent jobs, and provides detailed profi les of the skill requirements of a broad range of specifi c occupa  ons, including 
examples of materials used in actual workplace situa  ons.

Employability Skills and Essen  al Skills are the same skills.  The Essen  al Skills Research Project looks in greater detail at these skills.  It 
provides informa  on on diff erent ways these skills are used in the workplace.  It also describes the diff erent tasks people perform in their 
jobs and the diff erent skill levels associated with those tasks.

These skills are used beyond the workplace in a broad range of daily ac  vi  es.  The Employability Skills Profi le also includes a   tudes and 
behaviours that employers are looking for.

The Essen  al Skills and Employability Skills are enabling skills that
• help people perform the tasks required by their occupa  on and other ac  vi  es of daily life;
• provide people with a founda  on to learn other skills;
• enhance people’s ability to adapt to workplace change.

Having and using these skills, a   tudes, and behaviours help students make a smoother transi  on and be  er connec  ons whether from 
school to work or further study, from employment back to school, from job to job, and so on.  These skills, a   tudes, and behaviours will 
help students to manage the many changes they experience in life.
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Essen  al Gradua  on Learnings

Specifi c Essen  al Gradua  on Learnings

Essen  al Gradua  on Learnings are statements describing the knowledge, skills, and a   tudes expected of all students who graduate from 
high school.  Profi ciency in the Essen  al Gradua  on Learnings will prepare students to con  nue to learn throughout their lives.  These learn-
ings describe expecta  ons not in terms of individual school subjects but in terms of the knowledge, skills, and a   tudes developed through-
out the curriculum.  They confi rm that students need to make connec  ons and develop abili  es across subject boundaries if they are to 
be ready to meet the shi  ing and ongoing demands of life, work, and study today and in the future.  Essen  al Gradua  on Learnings are 
cross-curricular, and curriculum in all subject areas is focused to enable students to achieve these learnings.  Essen  al Gradua  on Learnings, 
along with the Essen  al and Employability Skills, serve as a framework for the curriculum development process.

Graduates will be able to respond with cri  cal awareness to various forms of arts and be able to 
express themselves through the arts.

Graduates will be able to assess social, cultural, economic, and environmental interdependence in a 
local and global context.

Graduates will be able to use the listening, viewing, speaking, reading and wri  ng modes of 
language(s), and mathema  cal and scien  fi c concepts and symbols, to think, learn, and communicate 
eff ec  vely.

Graduates will be able to con  nue to learn and to pursue an ac  ve, healthy lifestyle.

Graduates will be able to use the strategies and processes needed to solve a wide variety of 
problems, including those requiring language, mathema  cal, and scien  fi c concepts.  

Graduates will be able to use a variety of technologies, demonstrate an understanding of technologi-
cal applica  ons, and apply appropriate technologies for solving problems.

Aesthe  c Expression 

Ci  zenship   

Communica  on 

Personal Development 

Problem Solving

Technology Competency
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Link Between Essen  al Gradua  on Learnings and School Skills Frameworks
Essen  al Gradua  on
Learning

Essen  al Skill
(HRSDC)

Employability Skill (Conference Board of Canada)

Aesthe  c Expression Oral Communica  on
Problem Solving
Thinking Skills
Finding Informa  on

• access, analyse, and apply knowledge and skills from various disciplines (the arts, languages, sci-
ence, technology, mathema  cs, social sciences, and the humani  es)

• be crea  ve and innova  ve in exploring possible solu  ons to problems
• plan, design, or carry out a project or task from start to fi nish with well defi ned objec  ves and 

outcomes
Ci  zenship Reading Text

Document Use
Numeracy
Wri  ng
Oral Communica  on
Thinking Skills
Problem Solving
Decision Making
Finding Informa  on
Working with Others
Computer Use
Con  nuous Learning

• seek diff erent points of view and evaluate them based on facts
• recognize your own and other people’s good eff orts
• assess, weigh, and manage risk
• be accountable for your ac  ons and the ac  ons of your group
• be socially responsible and contribute to your community 
• cope with uncertainty
• be aware of personal and group health and safety prac  ces and procedures, and act in accordance 

with these
• be fl exible - respect, be open to and suppor  ve of the thoughts, opinions, and contribu  ons of 

others in a  group
• recognize and respect people’s diversity, individual diff erences, and perspec  ves
• understand the role of confl ict in a group to reach solu  ons
• manage and resolve confl ict when appropriate

Communica  on Reading Text
Document Use
Numeracy
Wri  ng
Oral Communica  on
Working with Others
Job Task Planning and  
       Organizing

• read and understand informa  on presented in a variety of forms (words, graphs, charts, diagrams)
• write and speak so others pay a  en  on and understand
• listen and ask ques  ons to understand and appreciate the points of view of others
• share informa  on using a range of informa  on and communica  ons technologies (voice, e-mail, 

computers)
• use relevant scien  fi c, technological, and mathema  cal knowledge and skills to explain or clarify ideas
• access, analyse, and apply knowledge and skills from various disciplines (the arts, languages, science, 

technology, mathema  cs, social sciences, and the humani  es)
• observe and record data using appropriate methods, tools, and technology
• seek diff erent points of view and evaluate them based on facts
• recognize the human, interpersonal, technical, scien  fi c, and mathema  cal dimensions of a problem
• readily use science, technology, and mathema  cs as ways to think, gain and share knowledge, solve 

problems, and make decisions



CAREER EDUCATION: PEER HELPING 501 601A 8

Essen  al Gradua  on 
Learning

Essen  al Skill
(HRSDC)

Employability Skill (Conference Board of Canada)

• work independently or as a part of a team
• be open and respond construc  vely to change
• understand and work within the dynamics of a group
• ensure that a team’s purpose and objec  ves are clear
• be fl exible - respect, be open to and suppor  ve of the thoughts, opinions, and contribu  ons of others in a group
• accept and provide feedback in a construc  ve and considerate manner
• contribute to a team by sharing informa  on and exper  se
• develop a plan, seek feedback, test, revise and implement
• adapt to changing requirements and informa  on

Personal Development Working with 
Others

Job Task Planning 
and Organizing

Con  nuous 
Learning

• access, analyse, and apply knowledge and skills from various disciplines (the arts, languages, science, technology, 
mathema  cs, social sciences, and the humani  es)

• feel good about yourself and be confi dent
• deal with people, problems, and situa  ons with honesty, integrity, and personal ethics
• recognize your own and other people’s good eff orts
• take care of your personal health
• show interest, ini  a  ve, and eff ort
• set goals and priori  es, balancing work and personal life
• plan and manage  me, money, and other resources to achieve goals
• assess, weigh, and manage risk
• be accountable for your ac  ons and the ac  ons of your group
• be socially responsible and contribute to your community
• be open and respond construc  vely to change
• learn from your mistakes and accept feedback
• cope with uncertainty
• be willing to con  nuously learn and grow
• assess personal strengths and areas for development
• set your own learning goals
• iden  fy and access learning sources and opportuni  es
• plan for and achieve your learning goals
• be aware of personal and group health and safety prac  ces and procedures, and act in accordance with these
• understand and work within the dynamics of a group
• be fl exible - respect, be open to and suppor  ve of the thoughts, opinions, and contribu  ons of others in a group
• recognize and respect people’s diversity, individual diff erences, and perspec  ves
• understand the role of confl ict in a group to reach solu  ons
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Essen  al Gradua  on 
Learning

Essen  al Skill
(HRSDC)

Employability Skill (Conference Board of Canada)

Problem Solving Reading Text
Document Use
Numeracy
Wri  ng
Oral Communica  on
Working with Others
Thinking Skills
Computer Use
Con  nuous Learning
Problem Solving
Decision Making
Finding Informa  on
Job Task Planning and   
      Organiza  on

• use relevant scien  fi c, technological, and mathema  cal knowledge and skills to explain or 
clarify ideas

• locate, gather, and organize informa  on using appropriate technology and informa  on sys-
tems

• access, analyse, and apply knowledge and skills from various disciplines (the arts, languages, 
science, technology, mathema  cs, social sciences, and the humani  es)

• decide what needs to be measured or calculated
• observe and record data using appropriate methods, tools, and technology
• make es  mates and verify calcula  ons
• assess situa  ons and iden  fy problems
• seek diff erent points of view and evaluate them based on facts
• recognize the human, interpersonal, technical, scien  fi c, and mathema  cal dimensions of a 

problem
• iden  fy the root cause of a problem
• be crea  ve and innova  ve in exploring possible solu  ons
• readily use science, technology, and mathema  cs as ways to think, gain and share knowl-

edge, solve problems, and make decisions
• evaluate solu  ons to make recommenda  ons or decisions
• check to see if a solu  on works, and act on opportuni  es for improvement
• deal with people, problems, and situa  ons with honesty, integrity, and personal ethics
• set goals and priori  es, balancing work and personal life
• plan and manage  me, money, and other resources to achieve goals
• assess, weigh, and manage risk
• carry out mul  ple tasks or projects
• be innova  ve and resourceful - iden  fy and suggest alterna  ve ways to achieve goals and 

get the job done
• be open and respond construc  vely to change
• manage and resolve confl ict when appropriate
• plan, design, or carry out a project or task from start to fi nish with well defi ned objec  ves 

and outcomes
• develop a plan, seek feedback, test, revise, and implement
• adapt to changing requirements and informa  on 
• con  nuously monitor the success of a project or task and iden  fy ways to improve
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Essen  al Gradua  on 
Learning

Essen  al Skill
(HRSDC)

Employability Skill (Conference Board of Canada)

Technology 
Competency

Reading Text
Document Use
Numeracy
Wri  ng
Thinking Skills
Computer Use
Con  nuous Learning
Problem Solving
Decision Making
Finding Informa  on

• share informa  on using a range of informa  on and communica  ons technologies (voice, 
e-mail, computers)

• locate, gather, and organize informa  on using appropriate technology and informa  on 
systems

• access, analyse, and apply knowledge and skills from various disciplines (the arts, lan-
guages, science, technology, mathema  cs, social sciences, and the humani  es)

• observe and record data using appropriate methods, tools, and technology
• recognize the human, interpersonal, technical, scien  fi c, and mathema  cal dimensions 

of a problem
• readily use science, technology, and mathema  cs as ways to think, gain and share knowl-

edge, solve problems, and make decisions
• plan, design, or carry out a project or task from start to fi nish with well defi ned objec  ves 

and outcomes
• select and use appropriate tools and technology for a task or project
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Curriculum Outcomes
Curriculum outcomes are statements ar  cula  ng what students are expected to know and be able to do in par  cular subject areas.  These 
outcome statements also describe the knowledge, skills, and a   tudes students are expected to demonstrate at the end of certain key stages 
in their educa  on.  These are based upon their cumula  ve learning experiences at each grade level in the entry-gradua  on con  nuum. 
Through the achievement of curriculum outcomes, students demonstrate the Essen  al Gradua  on Learnings.

General Curriculum Outcomes are statements that iden  fy what students are expected to know and be able to do upon comple  on of study 
in a curriculum area.

Key-Stage Curriculum Outcomes are statements that iden  fy what students are expected to know and be able to do by the end of Grades 3, 
6, 9, and 12, as a result of their cumula  ve learning experience in a curriculum area.

Specifi c Curriculum Outcomes are statements iden  fying what students are expected to know and be able to do at a par  cular grade level. 
The specifi c curriculum outcomes serve as a framework for students to achieve key stage and general curriculum outcomes.

Essen  al Gradua  on Learnings
(EGLs)

Specifi c Curriculum
Outcomes

(SCOs)
for each grade level

Key-Stage Curriculum
Outcomes

(KSCOs)
at the end of Grades 3, 6, 9, and 12

General Curriculum
Outcomes

(GCOs)
broad subject expecta  ons

General Curriculum
Outcomes

(GCOs)
other subject areas
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Mee  ng The Needs of All Students
Contexts for Learning and Teaching

In a suppor  ve learning environment, all students receive equitable access to teachers’ assistance, resources, technology, and a range of roles 
in group ac  vi  es.  It is important that the curriculum refl ect the experiences and values of all students and that texts and other learning 
resources include and refl ect the interests, achievements, and perspec  ves of all students.

Teachers promote equity and inclusion in their classrooms when they
• ar  culate equally high expecta  ons for all students;
• provide equal opportunity for input and response from all students;
• model gender-fair and inclusive language, and respec  ul listening in all interac  ons with students;
• promote cri  cal thinking and challenge discrimina  on. 

Inclusive educa  on is central to the achievement of high-quality educa  on for all learners and the development of more inclusive socie  es.  Inclusion is s  ll 
thought of in some countries as an approach to serving children with disabili  es within general educa  onal se   ngs.  Interna  onally, however, it is increas-
ingly seen more broadly as a reform that supports and welcomes diversity amongst all learners.- UNESCO - Inclusive educa  on: The way of the future, 2008

Prince Edward Island curricula is inclusive and is designed to help all students reach their poten  al through a wide variety of learning 
experiences.  The curricula seeks to provide equal en  tlements to learning opportuni  es for all students.

In recognizing and valuing the diversity of students, teachers must consider ways to
• provide a climate and design learning experiences to affi  rm the dignity and worth of all learners in the classroom community;
• redress educa  onal disadvantage - for example, as it relates to students living in poverty;
• model the use of inclusive language, a   tudes, and ac  ons suppor  ve of all learners;
• adapt classroom organiza  on, instruc  onal strategies, assessment strategies,  me, and learning resources to address students’ needs 

and build on their strengths by
 › providing opportuni  es for students to work in a variety of learning contexts, including mixed-ability groupings;
 › iden  fying and responding appropriately to diversity in students’ learning styles;
 › building upon students’ individual levels of knowledge, skills, and a   tudes;
 › designing learning and assessment tasks that correspond to diverse learning styles;
 › using students’ strengths and abili  es to mo  vate and support learning;
 › off ering mul  ple and varied avenues to learning;

• celebrate the accomplishments of learning tasks by students.

Equity and Inclusive Educa  on
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Nature of the High School Learner
High school adolescent learners usually range in age from 15 to 19.  While there may be some general characteris  cs of adolescent learners at the high 
school level, it is impera  ve that each high school learner be recognized as a unique individual.  Within any group of students a range of diff erences in 
rates and ways of learning, and in experiences and interests are expected and respected.  Unique quali  es should be celebrated and built upon.

Adolescence is a  me of increasing autonomy and self-discovery leading to iden  ty forma  on.  There may s  ll be considerable diff erences in the char-
acteris  cs of the entry-level high school adolescent and senior high school adolescent.  Teachers will need to consider their students’ prior learning 
and experiences in order to meet the students’ needs and interests.

Senior high adolescents approach their world of diversity and complexity with both enthusiasm and trepida  on.  They encounter clashes of 
values, personal confl icts, and social pressures in developing their sense of self.  A high degree of students’ learning occurs in a social context.  The 
opportunity for collabora  on promotes cri  cal thinking and problem solving, s  mulates curiosity and imagina  on, and improves adaptability and 
analy  cal thinking.  By providing students with a safe, inquiry-based learning environment, teachers can foster the skills of cri  cal analysis, group 
interac  on, and decision-making.

A viable goal for each individual student is to have an equitable opportunity to experience success as he/she works toward the achievement of intend-
ed outcomes and a personal best.  Improving performance and realizing poten  al is more important than compe   on and comparisons to others.  The 
adolescent learner has built a framework which includes tolerance and respect.  In senior high, students will seek out ques  ons and develop answers 
which incorporate more sophis  cated refl ec  ve prac  ces. 

The High School Learner
The High School Learner
• is able to think abstractly and needs fewer concrete examples;
• is concerned about future educa  onal and voca  onal plans;
• is developing a consciousness of the broader local and global community;
• is less likely to accept the status quo in a  emp  ng to a  ain his/her objec  ves;
• asserts his/her own ideas about his/her learning;
• enjoys ques  oning;
• experiences internal and external mo  va  on;
• experiences a desire to take on leadership roles;
• has a deeper capacity for caring and sharing, and for the development of more in  mate rela  onships;
• looks for opportuni  es for self-expression;
• is more autonomous in his/her decision-making;
• needs to know his/her opinions are welcomed and can be expressed without fear of ridicule;
• needs to understand the purpose and relevance of instruc  onal ac  vi  es;
• seeks relevance and connec  on between life outside school and the curriculum;
• values sincere rela  onships with adults;
• strengthens motor skills and experiences a varying increase in body size and propor  on;
• wants to establish immediate and long-term goals.
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Valuing Social and Cultural Diversity

Suppor  ng English as an Addi  onal Language (EAL) Learners

In order to engage in and maximize learning, all students need to see their social and cultural iden   es refl ected and affi  rmed in curriculum 
and classroom prac  ces. 

It is important to recognize that students in Prince Edward Island come from an increasingly wide range of diverse ethnic, racial, cultural, and 
social backgrounds than in the past.  In addi  on, they communicate with the wider mul  cultural world through technology, media, travel, 
and family and business connec  ons in order to understand their own and others’ customs, histories, tradi  ons, values, beliefs, and ways of 
seeing and making sense of the world.

Through experien  al learning, interac  ons with peers from mul  cultural backgrounds, or by reading, viewing, and discussing authen  c texts 
that refl ect diverse social and cultural voices, students from diff erent social and cultural backgrounds can come to understand each other’s 
perspec  ves, to realize that their own ways of seeing and knowing are not the only ones possible, and to probe the complexi  es of the ideas 
and issues they are examining. 

Curriculum, classroom prac  ces, and learning resources should refl ect the diverse and mul  cultural nature of our society, examine issues 
of power and privilege, and challenge stereotypes and discrimina  on.

Students from language backgrounds other than English add valuable language resources and experiences to the classroom.  The language, 
prior knowledge, and culture of EAL students should be valued, respected, and whenever possible, incorporated into the curriculum.  The 
diff erent linguis  c knowledge and experience of EAL students can be used to extend the understanding of linguis  c diversity of all students 
in the class.  

The learning environment and organiza  on of the classroom should affi  rm cultural values to support EAL students and provide opportuni  es 
for individual and group learning.  While EAL students should work toward achievement of the same curriculum outcomes as other students, 
they may approach the outcomes diff erently and may at  mes be working with alternate learning resources at varied levels within a diff er-
ent  me frame than that of other students.  It is especially important for these students to have access to a range of learning experiences, 
including opportuni  es to use language for both formal and informal purposes.

Teachers may need to make explicit the ways in which diff erent forms, styles, and registers of English are used for many diff erent purposes.  
It is par  cularly important that EAL students make connec  ons between their learning in English language arts and other curricular areas, 
and use learning contexts in other subjects to prac  se, reinforce, and extend their language skills.

Teachers should adapt learning contexts to s  mulate and extend the learning of advanced learners, using the con  nuum of curriculum 
outcomes to plan challenging experiences.  In designing learning tasks, teachers should consider ways students can extend their knowledge 
bases, thinking processes, learning strategies, self-awareness, and insights.  
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Advanced Learners

Engaging All Students

Advanced learners also need signifi cant opportuni  es to use the general curriculum outcomes framework to design their own learning 
experiences, which they may undertake individually or with community partners.  Project based learning is one example of this type of 
opportunity.

Advanced learners need experiences working in a variety of grouping arrangements, including partnering, mixed-ability and similar-
ability coopera  ve learning groups, and interest groups. 

One of the greatest challenges to teachers is engaging students who feel alienated from learning - students who lack confi dence in them-
selves as learners and have a poten  al that has not yet been realized. 

These students need essen  ally the same opportuni  es as their peers. Specifi cally,
• engagement in authen  c and worthwhile communica  on situa  ons;
•  me to construct meaning, connect, collaborate, and communicate with each other;
• the opportunity to form essen  al links between the world of text and their own world;
• developing a sense of ownership of learning and assessment tasks. 

They need addi  onal experiences as well - experiences designed to engage them personally and meaningfully, to make their learning 
pursuits relevant.  They need substan  al support in reading and wri  ng.  They need posi  ve and mo  va  onal feedback.  They need all of 
these experiences within purposeful and interac  ve learning contexts.

Ul  mately, the curriculum should prepare students for life a  er high school.

Preparing students means engaging them with resources and with people from whom they can learn more about themselves and their 
world.  Many students feel insecure about their own general knowledge and are reluctant to take part in class discussions, deferring to their 
peers who seem more competent.

Through the curriculum, students must fi nd their own voices.  The learning environment must be structured in such a way that all students, 
alongside their peers, develop confi dence and gain access to informa  on and to communi  es - locally and globally.

The greatest challenge in engaging learners is fi nding an appropriate balance between suppor  ng their needs by structuring opportuni  es 
for them to experience success in their individual learning and challenging them to grow as learners.  Teachers need to have high expecta-
 ons for all students and to clearly ar  culate these expecta  ons.
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Diff eren  a  ng Instruc  on
Diff eren  ated instruc  on is a teaching philosophy based on the premise that teachers should adapt instruc  on to student diff erences.  Rather 
than marching students through the curriculum lockstep, teachers should modify their instruc  on to meet students’ varying readiness levels, 
learning preferences, and interests.  Therefore, the teacher proac  vely plans a variety of ways to ‘get it’ and express learning. - Carol Ann 
Tomlinson.

Curriculum is designed and implemented to provide opportuni  es for all according to student abili  es, needs, and interests.  Teachers must 
be aware and responsive to the diverse range of learners in their classes.  Diff eren  ated instruc  on is a useful tool in addressing this diversity. 

Diff eren  ated instruc  on responds to diff erent readiness levels, abili  es, and learning profi les of students.  It involves ac  vely planning for 
student diff erences in terms of the core concepts and skills being taught, the process by which the content is delivered, the resources used, 
and the products that students create.  The learning environment is tailored to the individual needs of the student. 

Teachers con  nuously make decisions about selec  ng teaching strategies and structuring learning ac  vi  es to provide all students with a safe 
place to grow and succeed in a dynamic and personalized space.

Diff eren  a  ng by Content

Based on the SCOs, the content can be described as the knowledge, skills, and a   tudes we want students to develop.  Diff eren  a  ng content 
requires teachers to pre-assess students.  This will iden  fy students who require prerequisite instruc  on, as well as those who have already 
mastered the concept and may, therefore move past the instruc  on and proceed to apply the concepts to problem solving.  Another way to 
diff eren  ate content is to permit an able student to accelerate his/her rate of progress.  He/she can work independently on projects to more 
deeply explore topics under considera  on.

Teachers should consider the following examples of diff eren  a  ng by content:
• Using reading materials such as novels, web sites, and other reference materials at varying reading levels.
• Presen  ng ideas through auditory, visual, and tac  le means.
• Mee  ng with small groups to re-teach an idea or skill, or to extend the thinking or skills when necessary.

Diff eren  a  ng the Process

Diff eren  a  ng the process means varying learning ac  vi  es or strategies to provide appropriate methods for students to explore and make 
sense of the concepts.  A teacher might assign all students the same product (for example, giving a presenta  on) but the process students use 
to create the presenta  on may diff er. 

Some students could work in groups and peer cri  que while others meet with the teacher alone.  The same assessment criteria can be used 
for all students. 

Teachers should consider fl exible groupings of students such as whole class, small group, or individual instruc  on.  Students can be grouped 
according to their learning styles, readiness levels, interest areas, and the requirements of the content or ac  vity presented.  Groups should 
be formed for specifi c purposes, be fl exible in composi  on and short-term in dura  on.
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Teachers should consider the following examples of diff eren  a  ng by process:
• Using ac  vi  es in which all learners work with the same learning outcomes, but proceed with diff erent levels of support, challenge, or 

complexity.
• Providing ac  vi  es and resources that encourage students to further explore a topic of par  cular interest to them.
• Providing students with ac  vi  es that contain work common to the whole class, and that addresses individual needs and interests of 

learners.
• Off ering hands-on ac  vi  es or other supports for students who need them.
• Varying the length of  me a student may take to complete a task in order to provide addi  onal support or to encourage an advanced 

learner to pursue a topic in greater depth.

Diff eren  a  ng the Product

Diff eren  a  ng the product means varying the complexity and/or type of product that students create to demonstrate learning outcomes. 
Teachers provide a variety of opportuni  es for students to demonstrate and show evidence of what they have learned.  When students have 
a choice in what the end product can be, they become more engaged in the ac  vity.

Teachers should consider the following examples of diff eren  a  ng by product:
• Giving students op  ons of how to express their learning (e.g., create an online presenta  on, write a le  er, or develop a mural). 
• Using rubrics that match and extend students’ varied skill levels.
• Allowing students to work alone or in small groups on their products.
• Encouraging students to create their own product assignments as long as the assignments contain required elements.

Allowing students to choose how they demonstrate their understanding is a powerful way to engage students.  It is important to off er 
students learning ac  vi  es that are appropriate to their learning needs, readiness, and interests.

Diff eren  a  ng the Learning Environment

The learning environment includes the physical and aff ec  ve tone or atmosphere in which teaching and learning take place, and can include 
the noise level in the room, whether student ac  vi  es are sta  c or mobile, and how the room is furnished and arranged. 

Classrooms may include tables of diff erent shapes and sizes, spots for quiet individual work, and areas for collabora  on.  Teachers can 
divide the classroom into sec  ons, create learning centres, or have students work independently or in groups.  The structure should allow 
students to move from whole group, to small group, pairs, and individual learning experiences and support a variety of ways to engage in 
learning.  Teachers should be sensi  ve and alert to ways in which the classroom environment supports their ability to interact with students.

Teachers should consider the following examples of diff eren  a  ng the learning environment:
• Ensure that there are places in the room for students to work quietly and without distrac  on, as well as places that invite student  

collabora  on.
• Provide materials that refl ect diversity of student background, interests, and abili  es.
• Establish clear guidelines for independent work that matches individual needs.
• Develop rou  nes that allow students to get help when teachers are with other students and cannot provide immediate help.
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Project Based Learning
Project Based Learning (PBL) is a teaching and learning methodology in which students engage in a rigorous, extended process of inquiry 
focused on complex, authen  c ques  ons and problems as they achieve the knowledge, skills, and a   tudes defi ned by curriculum outcomes. 

A set of learning experiences and tasks guides students in inquiry toward answering a central ques  on, solving a problem, or mee  ng a chal-
lenge, as opposed to several ac  vi  es  ed together under a theme, concept,  me period, culture, or geographic area (e.g., the Renaissance, 
the ocean, World War II, Canada).  Throughout the project, students work as independently from the teacher as possible, and have some 
degree of “voice and choice”.

PBL is unlike tradi  onal projects in the sense that it is informed by the curriculum and drives the instruc  on and learning, as opposed to 
involving students in a “fun ac  vity” or “making something”.  It is o  en focused on crea  ng physical ar  facts but must involve other intellec-
tually challenging tasks and products focused on research, reading, wri  ng, discussion, inves  ga  on, and oral presenta  on.  

Through PBL, students can develop and demonstrate in-depth understanding of academic knowledge and skills while enhancing habits of 
mind, along with collabora  on, cri  cal thinking, and communica  on skills.  PBLs can be interdisciplinary in nature and allow for curriculum 
integra  on from diff erent subject areas within one project.  This learning experience ends with a high-quality product or performance which 
is created by the student(s) and presented to a public audience.  

Two important components of PBL are the crea  on of a driving ques  on and the collabora  on with a Subject Ma  er Expert (SME).

The Driving Ques  on

A well-cra  ed driving ques  on is essen  al to all eff ec  ve PBLs.  It is this ques  on that will form the basis of explicit links with the curriculum, 
create the focus of the project for the students, and encourage their process of inquiry and inves  ga  on.  All driving ques  ons should be 
provoca  ve, challenging, open-ended, and complex, and must be linked to the core of what students are to learn as determined by the 
provincially authorized curriculum.  Sample driving ques  ons might include:

• When is war jus  fi ed?
• Is watching TV benefi cial or harmful to teenagers?
• What eff ect does popula  on growth have on our society?
• Who are the heroes of our community?
• How can we create a piece of media to demonstrate diversity in our schools?

Students may work in collabora  ve teams or individually to inves  gate, research, and refi ne knowledge and skills to adequately answer 
the driving ques  on.  Because the driving ques  on is open-ended, students are able to reach a variety of poten  al conclusions in countless 
ways, while s  ll building in-depth knowledge and skills.  This creates the independent nature of the project and also the feeling of “voice 
and choice” for the students.  The teacher then assumes more of a facilitator/coach role, assis  ng and guiding during an inves  ga  on, and 
providing direct instruc  on when necessary.



CAREER EDUCATION: PEER HELPING 501 601A 19

Community Based Learning

Subject Ma  er Expert (SME)

A well cra  ed PBL also includes the role of a Subject Ma  er Expert, or SME.  These individuals/groups play a key role in PBL as they bring 
fi rst-hand authen  c knowledge and experience from the specifi c content fi eld to the classroom.  They may be sought out by the students 
during their inves  ga  on or prearranged by the teacher depending on the project.  These experts provide addi  onal support and informa-
 on to the students related to the topics and help demonstrate to students that the work they are comple  ng is authen  c and “real-world”.  

The involvement of these experts allows educators to expand the classroom walls and make strong connec  ons and links with surround-
ing communi  es or globally.

At the conclusion of the PBL, students are required to present their fi ndings to a public audience.  Their peers in the classroom may act as 
the dress rehearsal audience for this presenta  on and provide valuable feedback to refi ne the presenta  on.  However, in order to “raise the 
stakes” for the students’ fi nal presenta  on, students should present their fi ndings to members of the community, experts in the fi eld (includ-
ing the involved SME), parents, or school administra  on in addi  on to presen  ng to their classroom peers.
Adapted from PBL Starter Kit, (2009) The Buck Ins  tute for Educa  on.  (www.bie.org) 

Community based learning programs encourage the expansion of learning opportuni  es for primary, elementary, intermediate, and senior 
high school students by bringing the community into the school and by placing students in the community as part of their studies.  

Community based learning is a partnership involving the student, family, school, and community, with each of the partners sharing responsi-
bility for the student’s learning experiences.

Students benefi t from the exper  se, talent, and resources of community based service organiza  ons, agencies, businesses, industry, ci  zen 
groups, entrepreneurs, and parents/guardians.  They also gain opportuni  es to apply and enhance in real-life contexts, the knowledge, skills, 
and a   tudes acquired through their work in the school.

Community based learning enhances students’ personal development, their sense of belonging in their community, and their under-
standing of community roles and responsibili  es. 

Community based experiences improve students’ understanding of employment requirements and the links between their future plans and 
the knowledge, skills, and a   tudes they are acquiring in school.  Encouraging the local community and businesses to become involved in the 
classroom helps to extend the learning beyond the classroom walls and provides relevance to the classroom experience. 
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21st Century Learning
A 21st century curriculum incorporates learning and innova  on skills, literacy skills, and life and career skills.  These three areas are ad-
dressed in context of academic subjects and across interdisciplinary themes.  Eff ec  ve 21st century instruc  on employs methods that 
integrate innova  ve and research-driven teaching strategies, modern learning technologies, and real-world resources and contexts.

Literacy

Students in the 21st century must be skilled consumers of informa  on, cri  cal readers, writers and creators, and cri  cally aware of the 
world in which they live.  Teachers have a major responsibility to develop and support each individual student’s capacity to achieve these 
key understandings.  A person’s ability to communicate with others and to manipulate texts is in  mately linked with the quality of his/her 
life.  Without a solid founda  on in literacy, even the ability to ar  culate thoughts and ideas becomes compromised.

The range of literacies required for success in the 21st century, include, but are not limited to:
• Ar  s  c and Crea  ve Literacy
• Eco-Literacy
• Physical Fitness and Health Literacy
• Globaliza  on and Mul  -Cultural Literacy
• Social and Emo  onal Literacy
• Technology and Mul  -Media Literacy
• Financial Literacy
• Numeracy
• Cri  cal Literacy and Problem Solving
• Self Literacy
• Career Literacy
• Informa  on Literacy
• Communica  on and Collabora  on Literacy

Learning and Innova  on Skills

Crea  vity and Innova  on
• Developing, implemen  ng, and communica  ng new ideas to others
• Being open and responsive to new and diverse perspec  ves
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Cri  cal Thinking and Problem Solving 
• Understanding the interconnec  ons among systems
• Iden  fying and asking signifi cant ques  ons that clarify various points of view and lead to be  er solu  ons

Communica  on and Collabora  on
• Demonstra  ng the ability to work eff ec  vely with diverse teams
• Assuming shared responsibility for collabora  ve work

Life and Career Skills

Flexibility & Adaptability
• Ability to adapt to change; to con  nue to func  on in a variety of situa  ons

Ini  a  ve & Self-Direc  on
• Working without supervision, comple  ng tasks that are not necessarily assigned but are required to be completed

Social & Cross-Cultural Skills
• The ability to work well with others, being cognizant of cultural mores and diff erences

Produc  vity & Accountability
• Comple  ng work assigned in  me required, to the skill level required, and taking responsibility for your own ac  ons and work

Leadership & Responsibility
• Being able to enlist the aid of others in comple  on of a task, and being dependable enough to complete that task

The acquisi  on of these literacies and skills is important across curriculum areas and should be integrated into teaching, learning, and 
assessment strategies.  Opportuni  es within the curriculum for integra  on of these skills exist and should be planned with rich, engaging, 
experien  al ac  vi  es that support a gradual release of responsibility. 
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Habits of Mind
Research on thinking and behaviour reveals some iden  fi able characteris  cs of eff ec  ve thinkers.  It is not necessarily scien  sts, ar  sts, 
mathema  cians, or the wealthy who demonstrate these behaviours – they can be found in people in all walks of life.  

The following list of habits of mind outlines the common behaviours indica  ve of the effi  cient, eff ec  ve problem solver.  They can be 
included in project outcomes and assessed through self-refl ec  on, journals, discussions, and rubrics.  

• Persis  ng
• Managing Impulsivity
• Listening to Others with Understanding and Empathy
• Thinking Flexibly
• Thinking About our Thinking (Metacogni  on)
• Striving for Accuracy and Precision
• Ques  oning and Posing Problems
• Applying Past Knowledge to New Situa  ons
• Thinking and Communica  ng with Clarity and Precision
• Gathering Data Through All Senses
• Crea  ng, Imagining, and Innova  ng
• Responding with Wonderment and Awe
• Taking Responsible Risks
• Finding Humour
• Thinking Independently
• Remaining Open to Con  nuous Learning

For more informa  on on the Habits of Mind, refer to the work of Arthur L. Costa and Bena Kallick:
h  p://www.ins  tuteforhabitsofmind.com/ 
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Educa  on for Sustainable Development

Safety

The overall goal of Educa  on for Sustainable Development (ESD) is to integrate the knowledge, skills, values, and perspec  ves of sustainable 
development into all aspects of educa  on and learning.

ESD is based on ideals and principles such as intergenera  onal equity, social tolerance, human rights, gender equity, health, poverty allevia-
 on, environmental preserva  on and restora  on, natural resource conserva  on, as well as just and peaceable socie  es.

It is a complex and evolving concept that requires learners to analyse the key themes from social, cultural, environmental, and economic 
perspec  ves, and understand how these factors are interrelated and interdependent.

ESD is not teaching about sustainable development.  Rather, ESD involves teaching for sustainable development – helping students 
develop skills, a   tudes, and perspec  ves to meet their present needs without compromising the ability of future genera  ons to meet 
their needs. 

With this in mind, it is important all teachers, make an eff ort to incorporate ESD themes into their subject areas. 

One tool that can be used is the searchable on-line database Resources for Rethinking, found at: h  p://r4r.ca/en 

It provides teachers with access to materials that integrate ecological, social, and economic spheres through ac  ve, relevant, interdisciplin-
ary learning.

Students and teachers need to feel safe, both physically and emo  onally, in the school se   ng.  In a learning environment where coopera-
 ve, ac  ve, and collabora  ve teaching strategies are u  lized, students must become knowledgeable of their role in enabling a safe environ-

ment to exist.

Being empowered to take ownership for their safety and that of their peers is an essen  al component of classroom learning.  Teachers can 
provide students with the knowledge required to prevent unnecessary risks in their learning environment.  By being educated about the risk 
factors involved in the classroom se   ng, students can become ac  ve par  cipants in the ownership of their own safety.  In all learning 
situa  ons, the teacher needs to encourage a posi  ve, responsible student a   tude toward safety.

While physical safety is of utmost importance in the learning environment, emo  onal safety is equally important.  Students need to know 
what cons  tutes acceptable and unacceptable behaviour, and should be encouraged to be ac  ve learners without being in  midated by 
others or engaging in in  mida  ng behaviour themselves.

Risk is involved in everything a person does.  To minimize risk, students must become conscious par  cipants in ensuring a healthy, safe learn-
ing environment and must avoid complacent a   tudes with regards to safety.
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Role of Parents and Guardians

Homework

Parents and guardians play a fundamental role in the educa  onal focus of the students.

Although parents and guardians may or may not necessarily feel comfortable to help in specifi c subject learning with their children, their 
role is a vital link in the development of the students.

It is most important that parents and guardians understand and support school policies.  Parents and guardians are an essen  al component 
in the facilita  on of the learning of student responsibility in such areas as a  endance, safe school policies, goal se   ng, and career inves  ga-
 ons. Schools need parents and guardians to share in their children’s successes.

Teachers should invite opportuni  es for parents and guardians to discuss these ma  ers.  Frequent parent-teacher conferences are encour-
aged via telecommunica  ons and/or school-based mee  ngs.  Involvement in school councils, home and school associa  ons, and/or other 
school-based organiza  ons enable parents and guardians to play an ac  ve role in the educa  onal development of their child.

Parents and guardians may become ac  vely involved as guest speakers in the classroom for students to understand the community in which 
they live or as spokespeople on par  cular occupa  ons.

Student learning improves when homework serves a clear purpose and is matched to both the skills of each individual student and to the 
curriculum being taught in class.

Homework provides an eff ec  ve means to model classroom prac  ce.  This might involve seeking community input, construc  ng a model, 
group discussion to prepare a presenta  on, or answering ques  ons for assessment purposes.

Homework is an essen  al component of a program as it extends the opportunity to think and refl ect on ideas inves  gated during class  me. 
Meaningful homework experiences can allow the students to learn self-discipline and team responsibility while acquiring a sense of self-
worth.  Teachers use their professional judgment to assign homework as a means of explora  on, reinforcement, assessment, and/or further 
inves  ga  on.

Homework is another channel for parents and guardians to be involved. It is a tool for parents and guardians to understand the focus of their 
child’s educa  on in a specifi c subject area.  In some cases, it opens the opportunity for parents and guardians to become ac  vely involved in 
the educa  on process.
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Outcomes and Achievement Indicators
Specifi c Curriculum Outcomes (SCOs)

Achievement Indicators

Specifi c Curriculum Outcomes state the intended outcomes of instruc  on, and iden  fy what students are expected to know and be able to do 
within a par  cular grade and subject area of study.  

The learning expected of students in PEI is defi ned by SCOs for each area of study within each grade.  As PEI students achieve the grade and 
subject-specifi c outcomes iden  fi ed in curricula, they will deepen their understanding of each area of study as a living fi eld of knowledge. 
All SCOs within a grade and subject area of study are compulsory.

SCOs provide the goals or targets of instruc  on in terms of measurable or observable student performance.  SCOs provide a focus for in-
struc  on and provide a basis for the assessment of student achievement.  SCOs are observable, assessable, and supported by achievement 
indicators that help to defi ne the breadth and depth of the outcome.  The outcome of learning described in each SCO provides the basis for 
selec  ng learning and teaching strategies.  SCOs contribute to the achievement of the KSCOs and provide a con  nuum of learning from entry 
through Grade 12.  In short, SCOs describe the intended outcomes of instruc  on in performance terms without restric  ng the means of 
achieving them.

Although schools have the responsibility to ensure that all SCOs in a curriculum document are met, schools have fl exibility in determining how 
the delivery of instruc  on and assessment for, as, and of learning can best take place.  Instruc  on, assessment, evalua  on, and repor  ng with 
respect to these SCOs are dependent on the professional judgment and experience of teachers, guided by provincial and/or board policy.

Achievement indicators, taken together as a set, defi ne the specifi c level of a   tudes demonstrated, skills applied, or knowledge acquired by 
the student in rela  on to the corresponding SCO. 

The set of achievement indicators provided for an SCO
• provides the intent (depth and breadth) of the outcome;
• tells the story, or creates a picture, of the outcome;
• defi nes the level and types of knowledge intended by the outcome;
• is not a mandatory checklist, priori  zed list of instruc  onal ac  vi  es, or prescribed assessment items.

When teachers are planning for instruc  on, they must be aware of the set of achievement indicators in order to fully understand the 
breadth and depth of the outcome.

Based on their resul  ng understanding of the outcome, teachers may add to the exis  ng achievement indicators to support the intent of the 
outcome and to be responsive to their students’ interests, lives, and prior learning.  It is important to note, if addi  onal achievement indica-
tors are developed or if given achievement indicators are subs  tuted, they must be refl ec  ve of and consistent with the breadth and depth 
that is defi ned by the given achievement indicators.  

Teachers determine which achievement indicators are most relevant at a par  cular  me (e.g., developmental stage,  me of the year, 
relevant circumstance) by analysing the needs and interests of the student – what s/he already knows, understands, and is able to do. 

Lists of achievement indicators will begin with the phrase, “Students who have achieved this outcome should be able to…” 
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Working With Curriculum Outcomes
In order to fully understand an SCO, it is important to understand how the learning is representa  ve of both the knowledge and cogni  ve 
process dimensions.  

The Knowledge Dimension classifi es four types of knowledge learners may be expected to acquire or construct, ranging from concrete to 
abstract.  

Factual
The basic elements students must know to be acquainted with a discipline or solve problems:
• knowledge of terminology (e.g., technical vocabulary)
• knowledge of specifi c details and elements (e.g.,  major natural resources)

Conceptual
The interrela  onship among the basic elements within a larger structure that enables them to func  on together:
• knowledge of classifi ca  ons and categories (e.g., periods of geological  me)
• knowledge of principles and generaliza  ons (e.g., Pythagorean theorem)
• knowledge of theories, models, and structures (e.g., structure of government)

Procedural
How to do something, methods of inquiry, and criteria for using skills algorithms, techniques, and methods:
• knowledge of subject-specifi c skills and algorithms (e.g., skills used in pain  ng with watercolors)
• knowledge of subject-specifi c techniques and methods (e.g., interviewing techniques)
• knowledge of criteria for determining when to use appropriate procedures (e.g., criteria used to judge the feasibility of using a par  cular 

method to es  mate business costs)

Metacogni  ve
Knowledge of cogni  on in general as well as awareness and knowledge of one’s own cogni  on:
• strategic knowledge (e.g., knowledge of outlining as a means of capturing the structure of a unit of subject ma  er in a textbook)
• knowledge about cogni  ve tasks, including appropriate contextual and condi  onal knowledge (e.g., knowledge of the cogni  ve demands 

of diff erent tasks)
• self-knowledge (e.g., awareness of one’s own knowledge level)

The Cogni  ve Process Dimension represents a con  nuum of increasing cogni  ve complexity, from lower order thinking skills to higher order 
thinking skills.  The verb that begins an SCO represents the cogni  ve process dimension.
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Remember
Retrieve relevant knowledge from long-term memory.

• Defi ne…
• Describe…
• Iden  fy…

• Label…
• Name…
• Quote…

• Recall…
• Recognize…
• Repeat…

Understand
Construct meaning from instruc  onal messages, including oral, wri  en, and graphic communica  on.

• Associate…
• Classify…
• Compare…

• Compute…
• Defend…
• Dis  nguish…

• Explain…
• Infer…
• Interpret…

• Paraphrase…
• Characterize…
• Summarize…

Apply
Carry out or use a procedure in a given situa  on.

• Apply…
• Demonstrate…
• Drama  ze…

• Execute…
• Illustrate…
• Implement…

• Perform…
• Prac  se…
• Prepare…

• Produce…
• Use…
• Model...

Analyse
Break material into cons  tuent parts and determine how parts relate to one another and to an overall structure or purpose.

• Analyse…
• Categorize…
• Correlate…

• Diagnose…
• Diff eren  tate…
• Discriminate…

• A  ribute…
• Dis  nguish…
• Examine…

• Infer…
• Organize…
• Relate...

Evaluate
Make judgments based on criteria and standards.

• Appraise…
• Argue…
• Assess…

• Check…
• Conclude…
• Cri  que…

• Defend…
• Es  mate…
• Evaluate…

• Jus  fy…
• Predict…
• Rank...

Create
Put elements together to form a coherent or func  onal whole; reorganize elements into a new pa  ern or structure.

• Compose…
• Construct…

• Create…
• Design…

• Develop…
• Generate…

• Improvise…
• Invent…

• Plan…
• Produce...
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Teaching Strategies
Learning theory research clearly indicates that teachers need to employ a wide variety of instruc  onal strategies to address the learning 
styles of all learners.  Moreover, the nature of certain content or processes can only be taught eff ec  vely if specifi c instruc  onal strategies 
are employed.  In order to achieve this objec  ve, students must have an opportunity to coopera  vely brainstorm, discuss, evaluate informa-
 on, and make informed decisions.  Students o  en point to experien  al ac  vi  es as the best part of a program as they have the chance to 

work coopera  vely and be ac  vely involved in the learning process.

Teachers are ul  mately responsible for determining the best teaching methods for their students, the best way of grouping them, and the 
best way to present material to make it relevant and interes  ng.  Exemplary teachers use a variety of instruc  onal strategies and have the 
fl exibility to call upon several diff erent strategies both within one period and during a unit of study.  Adolescent learners need a balance 
between prac  cal work, listening, discussing, and problem-solving.

Indirect instruc  on involves in-
quiry, induc  on, problem-solving, 
decision-making and discovery.  It 
is mainly student-centred and is 
used to generate alterna  ves and 
solve problems.  The teacher acts as 
facilitator, supporter, and resource 
person, while the student is highly 
involved observing, inves  ga  ng, and 
inferring informa  on from data or 
forming hypotheses.

Interac  ve instruc  on relies heavily on 
discussion and sharing among par  ci-
pants.  For the teacher it involves 
management and organiza  onal skills to 
set up the ac  vi  es which may involve a 
variety of group structures.  The teacher 
must observe the students in ac  on and 
have good record keeping methods.  The 
students will learn from peers and the 
teacher through interac  ons with both.

Direct instruc  on is highly teacher-direct-
ed consis  ng of lectures, explicit teach-
ing, and demonstra  ons.  It is eff ec  ve 
for providing informa  on and developing 
step-by-step skills.

Independent study includes the range of 
instruc  onal strategies which are intend-
ed to develop individual student ini  a-
 ve, self reliance, self-improvement, and 

responsibility for self-learning.  
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Assessment
The terms “assessment” and “evalua  on” are o  en used interchangeably which is incorrect.  Although they are inherently connected, each 
term refers to a diff erent stage of the overall evalua  ve process.

Assessment and evalua  on are integral components of the teaching-learning cycle. 

Eff ec  vely planned assessment and evalua  on promotes learning, builds confi dence, and develops students’ understanding of themselves as 
learners.  Eff ec  vely planned assessment and evalua  on also improves and guides future instruc  on and learning.

Assessment and evalua  on are con  nuous ac  vi  es that are planned for and derived from SCOs, and are consistent with the instruc  onal 
learning strategies.  The depth and breadth of each SCO, as defi ned by the achievement indicators, informs teachers of the skills, processes, 
and understandings that should be assessed. 

Eff ec  ve and authen  c assessment and evalua  on involves
• designing performance tasks that align with specifi c curriculum outcomes;
• including students in determining how their learning will be demonstrated;
• planning for the three phases of assessment (for, as, and of) and evalua  on. 

Assessments need to be refl ec  ve of the cogni  ve processes and level(s) of knowledge indicated by the outcome.  An authen  c assessment 
will only collect data at the level for which it is designed.

Assessment is the act of gathering informa  on on an ongoing basis in order to understand an individual student’s learning and needs.  It is 
the journey of his or her learning. 

Eff ec  ve assessment improves the quality of learning and teaching. It can help teachers to monitor and focus their instruc  on, and help 
students to become self-refl ec  ve and to feel in control of their own learning.  When students are given opportuni  es to demonstrate what 
they know and what they can do with that knowledge, op  mal performance can be realized.

Assessment has three interrelated purposes:
 1. Assessment for learning to guide and inform instruc  on.
 2. Assessment as learning to involve students in self-assessment and se   ng goals for their own learning.
 3. Assessment of learning to make judgments about student performance in rela  on to curriculum outcomes.

Even though each of the three purposes of assessment requires a diff erent role and planning for teachers, the informa  on gathered through 
any one purpose is benefi cial and contributes to an overall picture of an individual student’s achievement. 
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Eff ec  ve Assessment Strategies
All assessment prac  ces should respect the needs of diverse learners in classrooms and should respect and appreciate learners’ cultural 
diversity.  Teachers should provide students with a variety of ways to demonstrate on an ongoing basis what they know and are able to do 
with many diff erent types of assessments over  me.  Valuable informa  on about students can be gained through conversa  ons, observa-
 ons, and products.  A balance among these three sources ensures reliable and valid assessment of student learning.

Eff ec  ve Assessment Strategies
• are explicit and communicated to students and parents so students know expecta  ons and criteria to be used to determine the level of 

achievement;
• must be valid in that they measure what they intend to measure;
• must be reliable in that they consistently achieve the same results when used again, or similar results with a similar group of students;
• involve students in the co-construc  on, interpreta  on, and repor  ng of assessments by incorpora  ng their interests, mul  ple intelli-

gences, and their learning styles;
• refl ect where the students are in terms of learning and help to determine the levels and types of support or instruc  on that will follow;
• allow for relevant, descrip  ve, and suppor  ve feedback that gives students clear direc  ons for improvement, and engage students in 

metacogni  ve self-assessment and goal se   ng that can increase their success as learners;
• are fair in terms of the students’ background or circumstances and provide all students with the opportunity to demonstrate the extent 

and depth of their learning;
• accommodate the diverse needs of students with excep  onali  es, including students with individual learning plans;
• assist teachers in selec  ng appropriate instruc  on and interven  on strategies to promote the gradual release of responsibility;
• are appropriate for the learning ac  vi  es used, the purposes of instruc  on, and the needs and experiences of the students;
• are comprehensive and enable all students to have diverse and mul  ple opportuni  es to demonstrate their learning consistently, inde-

pendently, and in a range of contexts in everyday instruc  on.

Students should know what they are expected to learn as designated by SCOs, and the criteria that will be used to determine the quality of 
their achievement. 

This informa  on allows students to make informed choices about the most eff ec  ve ways to demonstrate what they know and are able 
to do.  It is important that students par  cipate ac  vely in assessment by co-crea  ng criteria and standards which can be used to make 
judgments about their own learning.  To get an idea of some possible criteria, students may benefi t from examining various scoring criteria, 
rubrics, and student exemplars.  Assessment must provide opportuni  es for students to refl ect on their progress, evaluate their learning, 
and set goals for future learning.
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Forma  ve Assessment - Assessment for and as Learning

Teachers can involve students in the assessment process by using the following sugges  ons:
• Incorporate students’ interests into assessment tasks (for example, allowing students to select texts to read/view that relate to their 

interests). 
• Provide opportuni  es for students to self-assess their learning.
• Co-create assessment criteria with the student, working to describe how a specifi c skill or product is judged to be successful.
• Use student exemplars to illustrate a range of skill development (so students can use them to compare to their own work, or prac  se 

using the assessment criteria that would be used for their own ac  vi  es).

Students are more likely to perceive learning as its own reward when they have opportuni  es to assess their own progress.  Rather than ask-
ing teachers, “What do you want?” students should be asking themselves ques  ons such as, “What have I learned? What can I do now that I 
couldn’t do before? What do I need to learn next?” 

Assessment for learning involves frequent interac  ve assessments designed to make student understanding visible so as to enable 
teachers to iden  fy learning needs and adjust teaching accordingly. 

Students learn from assessment when the teacher provides specifi c, detailed feedback and direc  on to guide learning.  Feedback for learn-
ing is part of the teaching process.  It is the vital link between the teacher’s assessment of a student’s learning and the ac  on following 
that assessment.  To be useful, feedback needs to be immediate and must iden  fy the way forward.  Descrip  ve feedback makes explicit 
connec  ons between student thinking and the learning that is expected, providing the student with manageable next steps and exemplars 
of student work.  It gives recogni  on for achievement and growth and includes clear direc  on for improvement.

Assessment for learning
• requires the collec  on of data from a range of assessments to fi nd out as much as possible about what students know and can do, and in 

order to plan for future instruc  on, to iden  fy student needs that s  ll must be addressed; 
• uses SCOs as reference points, along with exemplars and achievement indicators that diff eren  ate quality;
• provides descrip  ve, specifi c, and instruc  ve feedback to students and parents regarding the next stage of learning;
• allows for judgments about students’ progress for repor  ng purposes;
• provides informa  on on student performance that can be shared with parents/guardians, school and board staff , and other educa  onal 

professionals. 

Assessment as learning ac  vely involves students’ refl ec  on on their learning, and monitoring of their own progress. 

Student-driven, and supported with teacher guidance, assessment as learning focuses on the role of the student as the cri  cal connector 
between assessment and learning, thereby developing and suppor  ng metacogni  on in students.
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The goal in assessment as learning is for students, with teacher support and guidance, to acquire the skills needed to be metacogni  vely 
aware of their increasing independence as they take responsibility for learning and construc  ng meaning. 

Through self-assessment, students think about what they have learned and what they have not yet learned, and decide how to best im-
prove their achievement. 

Learning is enhanced when students see the eff ects of what they have tried and can envision alterna  ve strategies to understand the mate-
rial.  Students need feedback to help them develop autonomy and competence.  Feedback as learning challenges ideas, introduces addi  on-
al informa  on, off ers alterna  ve interpreta  ons, and creates condi  ons for self-refl ec  on and review of ideas.

Assessment as learning
• focuses on students as they monitor what they are learning and use what they discover to make adjustments, adapta  ons, or changes in 

their thinking so as to achieve deeper understanding;
• supports students in cri  cally analysing their learning as it relates to learning outcomes;
• prompts students to consider how they can con  nue to improve their learning;
• enables students to use collected informa  on to make adapta  ons to their learning processes and to develop new understandings.

Summa  ve Assessment – Assessment of learning

Assessment of learning involves strategies designed to confi rm what students know, demonstrate whether or not they have met curricu-
lum outcomes or the goals of their individual learning plans, or cer  fy profi ciency and make decisions about their future learning needs.

Assessment of learning occurs at the end of a learning experience that contributes directly to reported results.  Used in conjunc  on with 
assessment for and assessment as learning, assessment of learning is strengthened.  Because the consequences of assessment of learning 
are o  en far reaching, teachers have the responsibility to report student learning accurately and fairly, based on evidence obtained from 
a variety of contexts and applica  ons.

Because assessment of learning comes most o  en at the end of a learning experience, feedback to students has a less obvious eff ect on stu-
dent learning than feedback for learning or as learning.  Students do, however, rely on their marks and on teachers’ comments as indicators 
of their level of achievement, and to make decisions about their future learning endeavours.

Assessment of  learning
• confi rms what students know and can do;
• occurs at the end of a learning experience, using a variety of tools;
• provides opportuni  es to report to parents/guardians, school and board staff , and other educa  onal professionals evidence to date of 

student achievement rela  ve to SCOs;
• provides a founda  on for discussions on student placement or promo  on.
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Evalua  on

Evalua  on is the culmina  ng act of interpre  ng the informa  on gathered through relevant and appropriate assessments for the purpose of 
making decisions or judgments, o  en at repor  ng  me.

Inherent in the idea of evalua  ng is “value.” Evalua  on should be based on the range of SCOs, which should be clearly understood by 
learners before teaching and evalua  on takes place.  The quality of student work is judged on the basis of defi ned criteria of quality – in 
this case, the specifi c SCOs and related achievement indicators.  The evalua  on process is informed by quality assessments.

During evalua  on, the teacher
• interprets the assessment informa  on and makes judgments about student progress;
• makes decisions about student learning programs based on the judgments or evalua  ons;
• reports on progress to students, parents, and appropriate school personnel.

Upon comple  on of evalua  on, the teacher refl ects on the appropriateness of the assessment techniques used to evaluate student achieve-
ment of the SCOs.  Such refl ec  on assists the teacher in making decisions concerning improvements or modifi ca  ons to subsequent teach-
ing, assessment, and evalua  on.
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Curriculum Guide Organiza  on
Peer Helping Curriculum Outcomes Overview

Students will be expected to

UNIT 1: Learning Challenges and Supports
 Students will be expected to

SCO 1: Analyse the impact of individual learning ap  tudes and preferences on learning.
SCO 2:  PHP501A  Analyse opportuni  es for growth involving the learning challenges of peer(s). 
SCO 2: PHP601A Evaluate the eff ec  veness of strategies to mo  vate and support others in their learning. 
SCO 3: Analyse inclusion and inclusive prac  ces.

UNIT 2: Protocol and Responsibility
 Students will be expected to

SCO 4: Analyse the role of peer helpers in promo  ng respect for diversity within the school community.  
SCO 5: Model exemplary prac  ces in accordance with the Peer Helping Ethics and Confi den  ality Statement.
SCO 6: Model exemplary behaviours in accordance with the Peer Helping A  endance and Behaviour Contract.

UNIT 3: Personal Development and Leadership
 Students will be expected to

SCO 7: Demonstrate strong leadership quali  es in their role as a peer helper.
SCO 8: Demonstrate empathe  c quali  es while working with student(s) in a peer helping role.   
SCO 9: Evaluate the eff ec  veness of their cri  cal thinking and problem solving strategies in their role as a peer helper. 
SCO 10: Evaluate their personal growth.
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The Cogni  ve Process Dimensions

Cogni  ve Process
Remembering 
(recalling 
informa  on) 

L   

Understanding 
(construc  ng 
meaning, 
explaining ideas or 
concepts)

Applying
(using ideas and 
concepts to solve 
problems)

Analysing
(breaking 
informa  on into 
parts to explore 
understanding, 
rela  onships, and 
overall structure) 

Evalua  ng
(jus  fying a 
decision or course 
of ac  on based on 
criteria and 
standards)

Crea  ng
(genera  ng new 
ideas, products, 
ways of viewing 
things, or 
structures) 

H   
T

Kn
ow

le
dg

e 
Di

m
en

si
on

Factual Knowledge
(essen  al facts, 
terms, details, 
elements)

Conceptual 
Knowledge
(principles, 
generaliza  ons, 
theories, models)

Procedural 
Knowledge
(methods of inquiry, 
skills, techniques, 
strategies)

SCO 5
SCO 6
SCO 7
SCO 8

SCO 2  (501A)
SCO 3
SCO 4

SCO 2  (601A)
SCO 9

Metacogni  ve 
Knowledge
(awareness of own 
thinking and 
processes)

SCO 1 SCO 10

PHP 
501A-601A
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Curriculum Topics Level 1 Level 2 Level 3 % of Curriculum

Learning Challenges and Supports
• Individual learning ap  tudes and 

preferences
• Learning challenges and supports
• Inclusion and inclusive prac  ces

                   
SCO 1

SCO 2 (501A)
SCO 3

SCO 2 (601A) 30%

Protocol and Responsibility
• Respect for diversity
• Ethics and confi den  ality
• Responsibility and behaviour

SCO 4
SCO 5
SCO 6

35%

Personal Development and Leadership
• Leadership skills
• Empathe  c quali  es
• Cri  cal thinking and problem solving 
• Refl ec  ng on personal growth 

SCO 7
SCO 8

SCO 9
SCO 10 35%

Table of Specifi ca  ons
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UNIT 1:
Learning Challenges and Supports
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Peer Helping
PHP501A-601A

Students will be expected to...

Students who have achieved this outcome should be able to

Achievement Indicators

Analyse the impact of individual learning ap  tudes and preferences on learning.

SCO 1 
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Factual

Conceptual

Procedural

Metacogni  ve SCO 1

1

1.1 Recognize that all individuals approach learning in a unique way
1.2 Dis  nguish among methods of categorizing individual learning ap  tudes and preferences
1.3 Explain why the use of teaching/support strategies based only on learning preferences may not challenge students and 

improve learning 
1.4 Iden  fy learning ap  tudes and preferences of students they assist (i.e., through consulta  on with the student, Peer Helping 

teacher, classroom teacher)
1.5 Prac  ce a variety of mul  -sensory learning techniques to assist peers (e.g., using fl ash cards, images, refl ec  on, videos, oral 

reading, manipula  ves, role playing, technology)
1.6 Analyse the poten  al impacts of mul  -sensory techniques to support student learning in various subject areas and class-

room environments
1.7 Relate individual learning ap  tudes and preferences to types of instruc  onal prac  ces, student engagement, and student 

success
1.8 Analyse their personal learning ap  tudes and preferences based on knowledge gained through self-assessment

Learning Challenges and Supports
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Focus Ques  ons:
How might individual learning ap  tudes, learning preferences, and instruc  onal prac  ces poten  ally impact student learning?
What methods can I use to help others learn more eff ec  vely?

Peer Helping teachers can o  en provide details about the strengths and learning preferences of student(s) who are being assisted by the peer 
helper. The classroom teacher and the students themselves can provide more context for this informa  on. To assist peer helpers in iden  fying ap-
proaches that can support their work with other students, the teacher might explain eff ec  ve learning and study techniques such as fi nding a quiet 
place to study, re-phrasing ques  ons, reviewing notes o  en, using mobile apps, educa  onal gaming, or taking short quizzes online to reinforce 
learning. Teachers could lead peer helpers in ac  vi  es to present course content in ways that involve the senses and discuss the eff ects this ap-
proach may have on learning. It will be important for peer helpers to be aware of a variety of mul  -sensory instruc  onal methods in order to fully 
appreciate and be responsive to individual preferences and approaches to learning. 

Students could be introduced to Howard Gardner’s Mul  ple Intelligences (e.g., linguis  c, logical-mathemac  al, spa  al, bodily kinesthe  c, musical, 
interpersonal, intrapersonal, naturalis  c), as well as Neil Fleming’s model based on visual, auditory, and kinesthe  c/tac  le learning modes. 
Although research does not indicate that student learning improves if material is presented according to their areas of strength, it is s  ll helpful 
to be aware that people have individual preferences in terms of how they like informa  on to be presented and how they respond to various 
sensory informa  on. Students should not be labelled as “visual learners” or “auditory learners”, for example, since it is widely known that individ-
ual learning preferences are a mix of these a  ributes, and labelling tends to be a limi  ng factor in many regards. It is benefi cial to provide a variety 
of learning experiences for students using all the senses, whenever possible.

Students should be made aware that learning ap  tudes and preferences may have impacted how well  someone has developed skills in a par  cular 
area of learning. For example, specifi c tasks such as note-taking abili  es may have been hindered by a student’s preference for auditory learning, 
just as listening skills may not be quite as well developed in students who favour learning by doing (kinesthe  c). This does not mean that other 
skills cannot be developed – it simply means the student may need more support to develop them and the peer helper may have to be crea  ve in 
the methods chosen to present material and support new learning.

Peer helpers should recognize that using a variety of instruc  onal prac  ces can improve the ability of students to learn. Along with presen  ng 
material in ways that use the senses, approaches might include integra  on of technology, group work, direct instruc  on, and experien  al learning. 
Other aspects of the classroom environment, such as noise level or visual distrac  ons may also be challenging for some students and may need 
special a  en  on. Based on all this informa  on and their knowledge of the students with whom they work, peer helpers could develop a plan of 
ac  on to augment the teacher’s instruc  onal strategies with supports that focus on the use of other senses. For example, if a teacher is explaining 
material and using slideshows with mainly text (auditory, with minimal visual cues), the peer helper might try to develop a related ac  vity to review 
the content that includes some movement, manipula  ves, images, or music.

Peer helpers should also be asked to consider how learning ap  tudes and preferences might aff ect their own learning. By comple  ng self-assess-
ments, peer helpers can iden  fy their own strengths and tendencies to prefer certain ways of learning. A measure of understanding is required 
for students to apply this knowledge to their own learning and to determine which methods work best for them as individuals. Knowledge gained 
throughout this self-refl ec  ve process will also assist peer helpers in selec  ng appropriate strategies to help students with whom they work. 

Throughout the semester, peer helpers can con  nue to build their repertoire of techniques for suppor  ng learning. They can collaborate with other 
peer helpers, and share their successes and challenges through discussions at block mee  ngs, demonstra  ons, logbooks, refl ec  ons, and other 
means.
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Peer Helping
PHP501A-601A

Students will be expected to...

Students who have achieved this outcome should be able to

Achievement Indicators

Students will be expected to...
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Factual

Conceptual

Procedural SCO 2 - 
501

SCO 2 - 
601

Metacogni  ve

Analyse opportuni  es for growth involving the learning 
challenges of peer(s).

SCO 2 PHP501A

2.1 Collect informa  on related to learning challenges from a range of sources 
(e.g., ar  cles, websites, discussions with others, provincial training)

2.2 Iden  fy a variety of challenges to learning (e.g., mo  va  on, anxiety, learn-
ing disabili  es, distrac  ons, wellness)

2.3 Explain the characteris  cs of various specifi c learning disabili  es (e.g., 
dyslexia, ADHD, au  sm)

2.4 List historical and current well-known people who have or are thought to 
have had a learning disability

2.5 Analyse how personal challenges can impact student learning
2.6 Analyse how specifi c learning disabili  es can impact student learning, 

both posi  vely and nega  vely (e.g., improved problem-solving or visu-
al-spa  al skills, increased originality or crea  vity, diffi  culty reading or 
interpre  ng text, diffi  culty communica  ng)

2.7 Examine strategies to reduce eff ects of external factors on learning 
2.8 Examine a variety of growth opportuni  es for students with learning 

challenges
2.9 Apply – with teacher support – their knowledge of learning challenges to 

assist peer(s)

Evaluate the eff ec  veness of strategies to mo  vate and 
support others in their learning. 

SCO 2 PHP601A

2.1 Review a range of informa  on sources related to learning challenges
2.2 Summarize the factors and characteris  cs associated with a variety of 

learning challenges  
2.3 Analyse how personal challenges can impact student learning
2.4 Analyse how specifi c learning disabili  es can impact student learning, 

both posi  vely and nega  vely
2.5 Research how peer and teacher support may impact specifi c learning 

challenges
2.6 Compare strategies and prac  ces that may assist in mo  va  ng students 
2.7 Examine a variety of growth opportuni  es for students who face learning 

challenges    
2.8 Apply – with teacher support – their knowledge of specifi c learning  

challenges to assist peer(s)
2.9 Ini  ate – with teacher support – strategies to reduce the eff ects of  

external factors on peer(s)’ learning 
2.10 Refl ect on the impact of strategies used to mo  vate and support student 

learning, and – with teacher support – adjust where necessary

2

(*NOTE: Peer Helping students may be required to prac  se specifi c mo  va  onal strategies, depending 
on their par  cular peer helping assignment and the needs of the students with whom they work. Such 
techniques should be ini  ated and closely monitored by the peer helping teacher and classroom teacher.)

Learning Challenges and Supports
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Focus Ques  ons: 
How can students translate knowledge of learning challenges into success in school and in life?
How can eff ec  ve encouragement and mo  va  onal techniques promote student learning?
As a peer helper, what should I do if a student(s) con  nue to be disengaged in their learning? 

Everyone learns in diff erently ways, and learning may be aff ected by internal and external factors. Aside from diagnosed learning disabili  es, learning 
challenges can also include such things as reading and wri  ng comprehension problems,  me management, wellness, and mo  va  on. Students may 
also face more specifi c challenges like test anxiety, diffi  culty in taking notes, or inability to sustain concentra  on during reading and note taking.

Students should be exposed to terms that iden  fy specifi c learning disabili  es, including condi  ons such as dyslexia, dysgraphia, central auditory pro-
cessing disorder, a  en  on defi cit disorder, dyscalculia, and Au  sm spectrum disorder through their par  cipa  on in the Provincial Peer Helper Training 
Day and pre-placement learning at their school. Along with learning about the characteris  cs of each learning disability, students should be given oppor-
tuni  es to explore the uniqueness, gi  s, and opportuni  es for growth related to specifi c condi  ons. It may help to have students explore historical and 
current high profi le fi gures who have or are thought to have had a learning disability (e.g., Albert Einstein, Winston Churchill, Agatha Chris  e, Leonardo 
da Vinci, other innovators, engineers, entrepreneurs, entertainers, or sports fi gures). 

In order to incorporate a wide range of perspec  ves on learning challenges, students should examine a range of poten  al barriers to learning and inves-
 gate various types of informa  on (e.g., print, broadcast, online) from many diff erent sources (e.g., advocacy networks, special interest groups, govern-

ment agencies). This knowledge should inform peer helpers’ iden  fi ca  on of poten  al growth opportuni  es for the students they assist.

Peer helpers should be aware that external factors within a learning environment (e.g., ligh  ng, noise, distrac  ons) may also contribute to the challeng-
es faced by students, and that each individual’s experiences related to environmental factors is quite unique. 

Students should also recognize encouragement as one means to reinforce desired behaviour and redirect nega  ve or inappropriate behaviour. Students 
should be aware that immediate feedback is a necessary factor for success, and that assis  ng students to understand rou  nes and expecta  ons is o  en 
an eff ec  ve means of avoiding nega  ve behaviours. Students should be introduced to eff ec  ve strategies that will help them mo  vate other students to 
learn, some of which include posi  ve reinforcement, proximity, redirec  on, and encouragement. Students should also be aware that specifi c strategies 
are o  en linked with par  cular learning diffi  cul  es. This material should be presented in such a way that students will understand that their work as a 
peer helper must always refl ect a caring and suppor  ve approach and be in line with goals of the learner, the classroom teacher and the peer helping 
teacher. Demonstrated achievement of this outcome will include the ability of students to apply their knowledge of learning challenges to their individu-
al peer helping situa  ons. 

Peer helpers at the 601 level are expected to have a deeper understanding of the impact that they might personally have on other students who are 
managing learning challenges, which is based on their research of current ar  cles and data. Students could convey this knowledge by researching this 
topic and sharing their fi ndings through a slideshow, case study, wri  en response, discussion during a block mee  ng, or an individual conference with 
the teacher. Further learning could be demonstrated by developing a student-generated project involving ac  vi  es such as teaching part of a class, or 
crea  ng a review game using the Smart Board, while ensuring that each facet of the ac  vity is achievable for the student with a par  cular disability. This 
learning could also be shown by having peer helpers work with the classroom and peer helping teachers to develop strategies to support a par  cular 
student who is experiencing diffi  cul  es.

Par  cularly at the 601 level, students should be given opportuni  es to refl ect on and refi ne their prac  ces throughout the semester.
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Peer Helping
PHP501A-601A

Students will be expected to...

Students who have achieved this outcome should be able to
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Procedural SCO 3

Metacogni  ve

3

Analyse inclusion and inclusive prac  ces.

SCO 3 

3.1 Defi ne inclusion
3.2 Recognize inclusive prac  ces 
3.3 Explain how prac  ces of diff eren  a  on and modifi ca  on are diff erent
3.4 Examine inclusionary prac  ces in schools and/or communi  es (e.g., current prac  ces and policies, how policies have changed over 

 me, opinions related to inclusionary prac  ces)
3.5 Analyse the benefi ts and challenges of inclusion in the classroom
3.6 Examine assis  ve technologies as tools to support and facilitate student learning and inclusion

Learning Challenges and Supports
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Focus Ques  ons: 
How do teachers alter their teaching to meet diff erent students’ needs?
How do inclusive prac  ces contribute to student learning?
How can technology help students with learning disabili  es? 

Depending on student needs, inclusive prac  ces can include u  liza  on of techniques to support diff eren  ated learning, modifi ca  on, 
and crea  on of an Individual Educa  on Plan (IEP) including access to assis  ve technology, a variety of instruc  onal methods, or – in some 
cases –  educa  onal assistants. Each in its own way, these strategies promote diversity and mul  ple learning styles while providing 
addi  onal learning support.

Students should know that modifi ca  ons are very diff erent from diff eren  ated instruc  on. They should understand that a modifi ed 
curriculum indicates that curriculum outcomes are changed for a par  cular student.  In contrast, adapta  ons and diff eren  ated instruc  on 
are about varying how informa  on is presented or how evalua  ons are conducted and do not change the intended specifi c curriculum 
outcomes. 

Students could inves  gate local inclusion policies and discover how those that prac  ces work in a larger community. Discussions with the 
peer helping teacher and other peer helpers at block mee  ngs may reveal diff erent approaches, challenges, and benefi ts to inclusion within 
the school community.

Students should be provided with opportuni  es to view and u  lize various assis  ve technologies such as Kurzweil, Dragon Naturally 
Speaking, and the many applica  ons now available for mobile devices. Students may discover crea  ve uses for these technologies in 
rela  on to the work they do as peer helpers.
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UNIT 2:
Protocol and Responsibility
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Peer Helping
PHP501A-601A

Students will be expected to...

Students who have achieved this outcome should be able to

Achievement Indicators
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Metacogni  ve

4

Analyse the role of peer helpers in promo  ng respect for diversity within the school community.

SCO 4 

4.1 Explain a range of concepts associated with diversity (e.g., culture, learning abili  es, socio-economic background)
4.2 Discuss how students can demonstrate respect for diversity in the classroom and in the school as a whole 
4.3 Examine various perspec  ves on the concept of diversity within the school community (e.g., interview a teacher or administrator, 

discuss with peers, collect a series of short video clips from a variety of people)
4.4 Examine the challenges diversity may present to learning
4.5 Demonstrate respect and acceptance of others 
4.6 Analyse the poten  al impact of peer helpers and other student leaders on a   tudes toward diversity in a school community

Protocol and Responsibility
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Focus Ques  ons:  
What are the strengths and challenges presented in a diverse student popula  on? 
How do individual and collec  ve percep  ons of diversity aff ect students who have learning challenges?
How can a peer helper promote respect for diversity in the school community as a whole?

To build on their understanding of diversity acquired through previous social studies curriculum outcomes and individual experiences, 
students should be re-introduced to a variety of topics o  en associated with the concept (e.g., culture, religion, ethnicity, languages spo-
ken, learning culture, learning abili  es, gender iden  ty, socio-economic background). Observa  ons and discussions about diversity within 
the school community and the larger community can provide context for their learning in this area. 

In mee  ng this outcome, students should examine how dis  nc  veness of learning, emo  onal, or social factors could be considered forms 
of diversity, and possible challenges and opportuni  es presented by this way of thinking. Students could discuss how our diff erences en-
hance our experiences as a society. Students may also discuss a   tudes about poverty and its poten  al eff ects on learning.

Examining diversity might include iden  fying poten  al challenges for English as an Addi  onal Language (EAL) students who are learning in 
an environment that may be signifi cantly diff erent than they have previously experienced. Student-led discussions involving language and 
cultural diversity could be the focus of a block mee  ng. 

Students might then concentrate on iden  fying methods which may help to counter nega  ve a   tudes around diversity, such as increased 
educa  on about various learning, social, and emo  onal challenges. They should also consider how peer helpers can poten  ally be posi  ve 
infl uences on others in a school community by showing respect for all individuals they encounter. 

Peer Helping students are expected to work as a collabora  ve group during weekly or bi-weekly block mee  ngs with the Peer Helping 
teacher to learn about acceptance and respect, and apply this learning to specifi c situa  ons in their class work. Students should explore the 
impact of respect and acceptance on student learning, personal rela  onships, school community, and personal growth. 

Evidence of mee  ng outcome expecta  ons may be demonstrated through daily interac  ons with others, and through oral and/or wri  en 
refl ec  ons about learning. Students may also demonstrate their achievement of this outcome by implemen  ng a classroom project and/or 
school ini  a  ve that promotes respect and acceptance of others. Projects could be specifi cally designed to create awareness in the school 
or community about a par  cular topic related to respect.
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Peer Helping
PHP501A-601A

Students will be expected to...

Students who have achieved this outcome should be able to

Achievement Indicators
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Metacogni  ve

5

Model exemplary prac  ces in accordance with the Peer Helping Ethics and Confi den  ality Statement.

SCO 5

5.1 Defi ne ethics
5.2 Examine fundamental values and principles of ethics 
5.3 Examine a  ributes and behaviours associated with ethical prac  ces 
5.4 Iden  fy ethical issues that may arise in rela  on to their peer helping role
5.5 Explain the importance of ethical behaviour and consequences for unethical behaviour
5.6 Examine the importance of confi den  ality their role as a peer helper
5.7 Iden  fy poten  al issues related to confi den  ality that may arise in their role as a peer helper 
5.8 Explain scenarios where confi den  ality may be broken in the best interest of the student(s) 
5.9 Agree to consistently follow the terms outlined for peer helper ethical and confi den  ality prac  ces by signing a contract
5.10 Demonstrate posi  ve a  ributes and appropriate behaviours in specifi c contexts (e.g., related to confi den  ality, ethics, poten  al 

infl uence on others) 
5.11 Refl ect on situa  ons requiring ethical behaviour and confi den  ality in their role as a peer helper

Protocol and Responsibility
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Focus Ques  ons:
As a peer helper, how am I perceived by other students?
What types of informa  on must a peer helper keep confi den  al?
What are some poten  al situa  ons where divulging personal informa  on about other students is absolutely essen  al?
How does one reconcile a confl ict of values and the importance of communica  on?

The concepts of ethics and confi den  ality will o  en determine the appropriateness of ac  ons for peer helpers in specifi c situa  ons. In 
arriving at a defi ni  on of ethics, students should consider concepts such as the rightness or wrongness of ac  ons, mo  ves which may pro-
mote par  cular behaviours, how personal beliefs may infl uence the perceived eff ects of behaviour on others, and the posi  ve or nega  ve 
consequences of ac  ons. 

Block mee  ng discussions and provincial peer helper training ac  vi  es can reinforce students’ understanding of values and principles 
related to ethics (e.g., respect, fairness, confi den  ality, dignity, compassion, balancing what is right with the privacy of others). Students 
should be aware of some specifi c a  ributes and ac  ons (e.g., trustworthiness, honesty, eff ec  ve communica  on, professional discre  on) 
that are o  en associated with ethical behaviour. Journal refl ec  ons may give the teacher more insight into each student’s understanding 
of these concepts.

Students are expected to display ethical behaviour and prac  se confi den  ality in specifi c contexts (e.g., classroom discussions, scenario 
examina  ons, role plays, day to day work as a peer helper). Peer helpers should understand that they are in a posi  on of trust, which 
requires keeping a measure of distance between themselves and the student(s) with whom they work. 

Peer helpers are in a unique situa  on, o  en having more privileges and responsibili  es than other students, as well as poten  ally being 
role models and/or confi dants, so it is vital for them to respect the poten  al impact their ac  ons may have on others. Students should be 
made aware that personal informa  on provided by peers they are assis  ng or divulged by other peer helpers at block mee  ngs is consid-
ered confi den  al. Techniques such as use of ini  als instead of full names and use of hypothe  cal situa  ons in communica  on with teach-
ers will ensure confi den  ality. Peer helpers will be required to sign a Peer Helping Confi den  ality Statement and adhere to guidelines and 
expecta  ons outlined in it. 

While students must understand that great care must be taken to guard the personal informa  on of other students, they must also 
realize that there are specifi c instances where informa  on must be shared with teachers or other professionals in the best interests of the 
students involved (e.g., in the case of alleged abuse, illegal or dangerous behaviour, or indica  ons of a poten  al suicide a  empt). Peer 
helpers should also be informed that teachers, school counsellors, and other professionals are required by law to report instances of child 
abuse and poten  al risk for suicide.

As with other outcomes for this course, ethics and confi den  ality are vital throughout the  me a student is a peer helper and beyond. The 
expecta  on is that any personal informa  on about students who are being assisted must remain confi den  al indefi nitely although the 
semester and course will end.
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Peer Helping
PHP501A-601A

Students will be expected to...

Students who have achieved this outcome should be able to
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Metacogni  ve

6

Model exemplary behaviours in accordance with the Peer Helping A  endance and Behaviour Contract.

SCO 6 

6.1 Interpret the guidelines of the Peer Helping A  endance and Behaviour Contract
6.2 Agree to consistently follow peer helper guidelines, by signing the contract
6.3 Par  cipate, as appropriate in provincial peer helper training
6.4 Follow accepted peer helper protocol, including

 › having excellent punctuality and a  endance
 › par  cipa  ng ac  vely in block mee  ngs
 › showing respect for others and for the role of a peer helper, both inside and outside the classroom
 › exhibi  ng a posi  ve a   tude
 › following the school’s code of conduct

6.5 Refl ect on the appropriateness of their ac  ons and behaviours in their role as peer helper, both within and outside the classroom

Protocol and Responsibility
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Focus Ques  ons: 
How does my behaviour, both in and outside the classroom aff ect others? 
How and why are expecta  ons for peer helpers more intensive than for other students?

By signing the Peer Helping A  endance and Behaviour Contract, students agree to behave in an exemplary fashion both within and outside 
the classroom environment. Students will be required to apply knowledge gained in provincial peer helper training, readings, and block 
mee  ngs to their individual situa  ons throughout their work as a peer helper. As stated in previous outcomes, students are also required to 
respond with pa  ence, show empathy, model respect, and follow guidelines for ethics and confi den  ality.  

In order to fully meet this outcome, students should apply their knowledge to their ac  ons within and outside the school se   ng, recog-
nizing themselves as a role model for others. Students who fail to honour the contract may be asked to leave the program. A  endance at 
provincial peer helper training is compulsory for all peer helpers, unless the teacher has determined that a par  cular student has a valid, 
unavoidable situa  on or circumstances that prevents their a  endance and par  cipa  on. Excellent a  endance in school is also part of the 
contract signed by students.

Peer helpers at the 601 level should have demonstrated exemplary behaviours and consistent a  endance while in Peer Helping 501A. This 
may be one eff ec  ve screening mechanism for teachers considering student applicants for PHP601A. These students may also be asked to 
assume leadership roles at provincial training events, during which  me they will be required to model respec  ul and appropriate 
behaviour.
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UNIT 3:
Personal Development and Leadership
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Peer Helping
PHP501A-601A

Students will be expected to...

Students who have achieved this outcome should be able to

Achievement Indicators
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Metacogni  ve

7

Demonstrate strong leadership quali  es in their role as a peer helper.

SCO 7 

7.1 Explain the quali  es of eff ec  ve leaders (e.g., ini  a  ve, independence, consistency, strong organiza  onal and communica  on skills)
7.2 Review the main components of eff ec  ve communica  on
7.3 Iden  fy verbal and non-verbal communica  on challenges peer helpers may encounter 
7.4 Recognize the importance of eff ec  ve communica  on in their role as a peer helper 
7.5 Prac  se the use of inclusive and appropriate language and behaviour inside and outside the classroom
7.6 Prac  se eff ec  ve communica  on skills in a variety of situa  ons (e.g., with teachers, while assis  ng other students, in block  

mee  ngs)
7.7 Manage  me and course responsibili  es eff ec  vely and effi  ciently 
7.8 Demonstrate adequate prepara  on for tasks (e.g., gathering supplies to support peers, coming prepared to block mee  ngs)
7.9 Demonstrate ini  a  ve in their role as a peer helper (e.g., off ering their assistance to peers or classroom teachers, taking ac  on 

without repeated reminders)
7.10 Demonstrate the ability to work independently to assist peers

Personal Development and Leadership
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Focus Ques  ons:  
How is a message impacted by more than just words? 
How can eff ec  ve leadership skills impact my success as a peer helper and the student(s) with whom I work?

This outcome builds on skills and knowledge gained throughout their previous school experiences in all subject areas. Students will u  lize 
and develop their leadership skills (e.g., honesty, eff ec  ve communica  on, ini  a  ve, commitment, crea  vity) in a variety of ways through-
out their work as a peer helper. 

Eff ec  ve communica  on skills (i.e., reading, wri  ng, viewing, represen  ng, listening, speaking) will be essen  al in their interac  ons with 
classroom teachers, the peer helping teacher, other peer helpers, and students with whom they work. In their role as a peer helper, each 
student should con  nue to build and refi ne their communica  on skills throughout the semester. Peer helpers should be aware that specif-
ic communica  on defi cits may be associated with par  cular learning challenges, and should be provided with opportuni  es to 
develop strategies to help students overcome such obstacles.

As a peer helper, students will be required to manage mul  ple demands on their  me. Development of strong organiza  onal skills will 
assist individuals in mee  ng expecta  ons. Peer helpers will need to balance their course work (e.g., scenarios, wri  en refl ec  ons, 
presenta  ons, group assignments, papers, self-assessments) with the tasks associated with assis  ng other students. Peer helping 
teachers can help students achieve this balance by having them create a plan for  me management which takes into account specifi c re-
quirements for the course.

A large por  on of the  me in this course is spent working one-on-one with other students; as a result, peer helpers must show ini  a  ve to 
iden  fy areas where a student may need assistance and provide appropriate supports (e.g., help with note taking, u  lize assis  ve technol-
ogies, off er to assist with curriculum-related tasks in the classroom). They must also manage their own learning without daily support and 
reminders from the peer helping teacher.

Depending on individual circumstances, peer helpers may encounter situa  ons where they may feel compelled to act as an advocate for 
the students with whom they work, as they will come to know in depth the abili  es and preferences of those students. In keeping with the 
expecta  ons for peer helpers, students should communicate in a respec  ul way regarding such issues. 

Peer helpers at the 601 level are tradi  onally given addi  onal responsibili  es during provincial peer helper training, which may include 
ac  ng as “table leaders” throughout parts of the day and sharing their advice and learning with new peer helpers. Both ac  vi  es will 
require 601 students to take on a leadership role. Prior to training events, teachers should prepare these students through ac  vi  es such 
as having them write about what their advice to new peer helpers would be, discuss strategies to mo  vate others, and review the agenda 
and expecta  ons for training day. Teachers are encouraged to provide addi  onal opportuni  es for 601 level peer helpers to build their 
leadership skills during the course.
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Peer Helping
PHP501A-601A

Students will be expected to...

Students who have achieved this outcome should be able to
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Metacogni  ve

8

Demonstrate empathe  c quali  es while working with student(s) in a peer helping role. 

SCO 8 

8.1 Iden  fy individual learning abili  es, challenges, and poten  al supports
8.2 Diff eren  ate between empathy and sympathy
8.3 Compare types of empathy (e.g., cogni  ve, emo  onal, compassionate)
8.4 Iden  fy  mes when characteris  cs of empathy have been displayed in a local or global perspec  ve
8.5 Respond appropriately with understanding and encouragement to promote student success
8.6 Demonstrate the growth and development of empathe  c quali  es
8.7 Refl ect on situa  ons where empathy supports the work of a peer helper

Personal Development and Leadership
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Focus Ques  on: 
How might empathic quali  es shown by a peer helper impact the success of other students?

Students should begin to develop an understanding of empathy by fi rst realizing that it does not mean feeling sorry for someone because 
of their personal limita  ons or circumstances in their lives, but that it means having an understanding and apprecia  on of the challenges 
faced by that person. Students in this course must be willing to commit to increasing their awareness and development of empathe  c 
quali  es with a goal of helping other students succeed. 

Types of empathy are o  en categorized in the following way:
• Cogni  ve: trying to take on another person’s perspec  ve, or see things from their point of view
• Emo  onal: being aware of and able to iden  fy with another person’s emo  ons in a par  cular situa  on
• Compassionate: not only being aware of another’s feelings and perspec  ves, but being mo  vated to act in a way that will help

In order to increase students’ understanding of empathy, teachers could introduce peer helpers, through block mee  ngs, case studies, 
discussions, and scenarios, to situa  ons in their environment where empathy could play a role. Ac  vi  es during training day will also give 
students opportuni  es to ‘take on’ specifi c disabili  es for short periods of  me, to increase their empathy for others in similar situa  ons.

It will be essen  al for students to think cri  cally about diff ering points of view, and the opinions and feelings of others. Paying a  en  on to 
body language and being alert to changes in mood may enhance the ability of the peer helper to respond appropriately and de-escalate 
poten  ally nega  ve situa  ons.

To demonstrate achievement of this outcome, students should develop ac  ve listening and observa  onal skills to help them see things 
from another person’s point of view. Students should also display quali  es such as being suppor  ve, non-judgmental, trustworthy, percep-
 ve, adaptable, compassionate, and crea  ve in providing support for the students with whom they work. Students could show evidence 

of their learning and skill development through wri  en and refl ec  ve responses, discussions during block mee  ngs, and most defi ni  vely 
through their daily interac  ons with others. 
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Peer Helping
PHP501A-601A

Students will be expected to...

Students who have achieved this outcome should be able to

Achievement Indicators
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Metacogni  ve

9

Evaluate the eff ec  veness of their cri  cal thinking and problem solving strategies in their role as a peer helper.

SCO 9

9.1 Iden  fy skills of cri  cal analysis (e.g., ques  oning, imagining, predic  ng, comparing, classifying, verifying, iden  fying rela  onships 
and pa  erns, drawing conclusions, defending a posi  on, refl ec  ng, and reassessing a posi  on)

9.2 Discuss the factors involved in cri  cal thinking and problem solving (i.e., eff ec  ve use of reasoning skills, analysis of parts of the 
problem, making judgments and decisions, using a process to solve problems)

9.3 Use a step-by-step process for solving problems and making decisions 
9.4 Examine the poten  al impacts of a variety of factors on cri  cal thinking and problem-solving (e.g., emo  ons, beliefs, percep  ons)
9.5 Ask appropriate ques  ons to clarify peer support topics, issues, and situa  ons
9.6 Apply problem solving strategies to hypothe  cal and real-life peer helping scenarios 
9.7 Consider varying points of view regarding peer support 
9.8 Defi ne the process of dispute resolu  on
9.9 Respond appropriately to peer helping topics, issues, and/or situa  ons
9.10 Refl ect on the eff ec  veness of their specifi c problem solving strategies

Personal Development and Leadership
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Focus Ques  ons: 
What is the impact of cri  cal thinking skills on the eff ec  veness of a peer helper? 
How can I apply problem solving techniques to my peer helping situa  on?     

Throughout pre-placement training, regular block mee  ngs, and daily work as a peer helper, students will be required to apply a variety 
of cri  cal thinking skills, such as ques  oning, imagining, experiencing, hypothesizing, inferring, predic  ng, comparing, classifying, summa-
rizing, drawing conclusions, defending a posi  on, refl ec  ng, and reassessing a posi  on. It is important that students recognize that their 
own assump  ons, biases, emo  ons, and points of view can poten  ally impact their responses. Through discussions and block mee  ng 
ac  vi  es, students should appreciate that cri  cal thinking involves applying purposeful thought and reasoning to a situa  on, and avoiding 
quick, emo  onally charged reac  ons. 

Students will be familiar with problem-solving techniques from the intermediate health curriculum.  Peer helpers should be re-introduced 
to the widely accepted key stages in problem solving (e.g., gathering informa  on, iden  fying points of view and values, recommending 
solu  ons, iden  fying poten  al consequences and alterna  ve courses of ac  on, taking ac  on). They should also be exposed to common 
step-by-step methods of problem solving such as is described in the Peer Helper’s Pocketbook.

Through role plays, examining scenarios, and par  cipa  ng in discussions during block mee  ngs, students should examine the eff ec  veness 
of individual prac  ce (e.g., the rela  onship between strategy and end result) and the types of skills necessary for eff ec  ve problem 
solving. They can also inves  gate possible alternate strategies and an  cipated results by asking ques  ons (e.g., How could this problem 
have been resolved without much diffi  culty? What might the results have been?). 

Students should be able to demonstrate their learning through logical evidence-based responses to a range of issues, situa  ons, and 
topics. Their responses to individual situa  ons might include determining the most eff ec  ve means of engaging a seemingly disengaged 
student, reac  ng appropriately to a distraught student, or discussing poten  al ac  ons applicable to other peer helpers’ situa  ons. They 
should be introduced to skills required for confl ict resolu  on (e.g., refl ec  ve listening, exploring alterna  ves, I messages) and provided 
with opportuni  es to prac  se these skills in response to discussions with other peer helpers and/or hypothe  cal scenarios presented in 
block mee  ngs. Students should be aware that they will be expected to request support from, as well as provide support to, other peer 
helpers in resolving problems and confl ict in posi  ve ways.

Students could apply their cri  cal analysis skills through comple  on of a case study on a peer helping topic, issue, or situa  on that 
requires refl ec  on and cri  cal thought. Journal responses and refl ec  on ac  vi  es will also help to give teachers a sense of the depth at 
which students are applying their cri  cal thinking skills in various aspects of their role as a peer helper. 
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Students will be expected to...

Students who have achieved this outcome should be able to

Achievement Indicators

Re
m

em
be

rin
g

U
nd

er
st

an
di

ng

Ap
pl

yi
ng

An
al

ys
in

g

Ev
al

ua
 n

g

Cr
ea

 n
g

Factual

Conceptual

Procedural

Metacogni  ve SCO 10

10

Evaluate their personal growth.

SCO 10 

10.1 Iden  fy the skills and quali  es needed to provide eff ec  ve support to peer(s) 
10.2 Demonstrate the ability to collaborate with and support others in a respec  ul way
10.3 Set goals for personal development (e.g., improving  me management, increasing independent learning skills, mee  ng deadlines)
10.4 Apply knowledge, skills, and behaviours gained through peer helper training and experiences to enhance their work with peers
10.5 Improve their leadership skills 
10.6 Implement peer support strategies in a fair, construc  ve, and respec  ul way
10.7 Analyse the eff ec  veness of their ac  ons in a peer support role
10.8 Analyse the impact of their peer helping experiences on other aspects of their lives
10.9 Refl ect on their goals, achievements, and personal growth throughout the course
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Focus Ques  on: 
How have I shown growth in the development of knowledge, skills, and behaviour associated with my role as a peer helper?

Students will be familiar with the concept of personal growth through their work in CEO401A, and previously in the health curriculum. 
Personal growth is an individual journey and each student will present evidence of learning and development in very diff erent ways. Evi-
dence of personal growth may be shown by se   ng and achieving goals, refl ec  ng on ac  ons and behaviours, and applying that learning 
to future situa  ons. 

The focus of this outcome is on the growth or development of the students’ skills, knowledge, and a   tudes over  me. Assessment of 
this outcome should also be based on student achievement as it relates to other outcomes in the course. Development in some key areas 
should be considered, including 
• personal traits or characteris  cs that contribute to success
• 21st century skills
• content-related skills
• social skills
• leadership and support skills

In order to come to a clear understanding of the level of personal growth a  ained, each student should be given mul  ple opportuni  es to 
self-assess their skills in a variety of areas over the course of the semester. Periodic self-assessments, peer assessments, and informa  on 
from the classroom teacher and the peer helping teacher will inform the direc  on and focus of each student’s learning. 

Students will iden  fy skills that contribute to their success as a peer helper, and work to improve those skills throughout the course. 
Students could demonstrate their a  ainment of a variety of skills and knowledge through ac  vi  es such as collabora  on with other peer 
helpers, providing one-to-one support to peers, comple  ng refl ec  ons and prompts, selec  ng appropriate strategies to support students 
with a par  cular learning disability, and u  lizing appropriate assis  ve technologies. Throughout the semester, students can collect 
samples of their work and photos to include in their career por  olio.

Peer helpers at the 601 level will be expected to further develop their communica  on, cri  cal thinking, and leadership skills in specifi c 
ac  vi  es during provincial training. Some of their goals for the semester could revolve around such themes.
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